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Oregon’s high schools 

graduated just 66% of 

students in the class 

of 2010 

 

1.  Introduction 
 

Students have two options to earn an Adult High School Diploma at Portland Community College – the Adult 

HS Diploma Program and the Gateway to College Program. The two program models are vastly different, 

although combined under one diploma. This is our first program review and it is our goal to clarify the 

uniqueness and the strengths of each program. Together, we provide an alternative for students 16 years 

and older to earn a high school diploma. 

The consequences for students who do not complete a high school credential and the residual effects on 

their communities are far reaching. According to the U.S. Department of Education (NCES 2011-012), the 

median income of persons ages 18 through 67 who had not completed high school was about $23,000 in 

2008 as opposed to $42,000 for those students who completed their education with at least a high school 

credential. The percentage of unemployed adults in the labor force is higher for dropouts when compared 

with adults who earned a high school diploma (U.S. Department of Labor 2010). In addition, the health 

conditions of high school dropouts for adults 25 years and older are worse than those that completed high 

school credentials, regardless of income. Moreover, high school dropouts make up disproportionately higher 

percentages of the nation's prison and death row inmates. The high school dropout is also linked with costs 

to the economy of approximately $240,000 over his or her lifetime, due to lower tax contributions, higher 

reliance on Medicaid and Medicare, higher rates of criminal activity, and a higher reliance on welfare.  

In the class of 2010, Oregon’s high schools graduated just 66% of its students, who completed in four years , 

according to the Oregon Dept. of Education (Oregon Live, 2011). This is a significantly lower percentile 

compared to the 83.5% national average. An additional 5% were persuaded to graduate in the 5th year. 

Based on Oregon’s early leaver report, the high school statewide dropout rate for 2009-2010 was 3.4%, 

which represents 5,980 students. This total includes students who withdrew from school in grades 9 – 12 

and did not graduate or transfer to another school or alternative program that leads to graduation. 

Dropouts do not include students who: 

 Are deceased 

 Are being home schooled 

 Are enrolled in an alternative school or hospital education 

program 

 Are enrolled in a juvenile detention facility, 

 Are enrolled in a foreign exchange program 

 Are temporarily absent because of suspension , a family  

emergency, or severe health problems that prevent 

attendance at school 

 Received a GED certificate 

 Received an adult high school diploma from a community 

college 
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Both HS diploma programs at PCC contribute to reducing the state dropout rate. High school aged students 

between 16 and 20 may be eligible for the GtC Program and students who are close to completing their 

diploma requirements or are 21 and older are good candidates for the Adult HS Diploma Program.  As a 

point of reference, Oregon’s dropout rate at 3.4% closely aligns with the national dropout rate of 3.5%. Most 

often these students only have a few requirements to complete and would be good candidates for the PCC 

Adult High School Diploma (AHSD).  

Portland Community College is currently one of six Oregon community colleges in the state of Oregon that 

offers the Adult HS Diploma. Other colleges include Clackamas Community College, Chemeketa Community 

College, Linn Benton Community College, Umpqua Community College, and Central Oregon Community 

College.   The community college provides alternative options for the attainment of a high school diploma, 

which enables students of all ages to reclaim their educational and career goals. Enrollment in either of the 

AHSD programs gives students a head start on college credits. The community college provides an 

environment that embraces a diverse student body where students do not feel singled out based on 

socioeconomic factors, age, or personal circumstances.  Examples of AHSD students include the teen parent, 

the student returning from a rehabilitation center for substance abuse, and the returning adult learner. 

These students and those in similar situations can continue their educational pursuits in an environment 

where the focus is primarily on learning. Moreover, the option for obtaining an AHSD in a college setting 

promotes active citizenship through learned skills interwoven in the college curriculum. Through our 

interactions with students on the PCC campuses as student service personnel and faculty members, we 

recognize that our successful students become more effective in all the roles of their lives. As they develop 

their critical thinking and problem solving skills, students become more engaged in their own lives and in the 

lives of others on the college campuses and in their community.   

The current design of both Adult HS Diploma programs offered at PCC allows students to simultaneously 

earn high school credits and earn transferable college credit. Because of this design, high school age 

students who have not been successful in the traditional high school setting and are behind in credits may 

meet or surpass the academic benchmarks expected for their age upon completion of the diploma. It is 

common for high school aged students who need additional or more advanced options to excel in the 

college setting. Students 16 to 21 years and older have the satisfaction and security of completing remaining 

credits that align with current diploma requirements, as they move forward with their college and career 

goals. In some cases, the adult student beyond high school age will complete the AHSD to secure a current 

job or to complete the expected minimal credentials to an established career path.   

The Adult HS Diploma is structured to meet or exceed the Oregon State Diploma requirements (OAR 581-

022-1130).  The community college board may require additional requirements above and beyond the 

mandated state requirements.  Only a community college can award the AHSD. Our state plan, filed with the 

Oregon Department of Education, currently requires the minimal 24 high school units of credit to meet the 

requirements of the diploma, with established proficiencies in reading, writing, and math (see Appendix A 

for specific requirements). The requirements of designated course categories and proficiencies, prepares 

students to be successful in meeting college rigor and expectations.   
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The mission 
encompasses basic 
skills and academic 

instruction for 
students aged 16 
years and beyond 

2. Oregon Adult High School Diploma Mission and Goals 

 
Adult High School Diploma Mission  

The mission of the Adult High School Diploma programs at Portland Community College (PCC), as described 

in our state plan, is to provide quality education leading to the completion of an Adult High School Diploma 

in order to align with the Oregon content and performance standards. PCC provides opportunities for 

students with diverse educational, cultural, and personal backgrounds as well as instruction that support 

both educational needs and life goals. The diploma program provides learning environments and support 

systems that are essential to the success of individual students. Respect and responsiveness to students’ 

needs and learning styles supports the goal to assist students in 

selecting courses that will meet individual needs. In addition 

students are supported to gain self-confidence, self-esteem, and 

encouraged to use academic and community resources. Consistent 

with the mission of the college and the Adult Education and Family 

Literacy Act, the mission of the PCC High School Diploma programs, 

the Adult High School Diploma program and the Gateway to 

College Program encompasses basic skills and academic instruction 

for students aged 16 years and beyond. 

 

Goals of the Portland Community College Board of Directors 

Per our State Plan, the relevant goals of the Portland Community College Board of Directors include: 

 Ensuring that college programs are accessible to all residents of the district through effective use of 

technology and location of district facilities. 

 Promoting success for all students by focusing on student-centered instruction and services. 

 Providing adult literacy and basic skills instruction that promotes readiness for college-level 

programs and for employment. 

 Committing ourselves to improvement in all aspects of the institution in order to ensure the quality 

of programs and services we provide. 

PCC seeks to provide and continually improve opportunities and options for students to earn the PCC Adult 
High School Diploma.  (taken from PCC state plan 2010) 
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3.  History     

 
Back To the Beginning 

Available information on the history of PCC’s Adult High School Diploma from its point of origin is sketchy 

and many questions remain unanswered. It has been pieced together for the debut of its first program 

review from college catalogs dating back to 1962 and interesting bits of information found in an assortment 

of written materials. Many sources have contributed to a documented sequence of events that provided a 

working framework from the origin of PCC’s AHSD to current time. The most heartfelt contributions, 

however, were the testimonials from staff members that were part of the early movements to provide 

alternative options for high school completion. The most surprising fact was that the college awarded 

certificates in elementary education in addition to the high school diploma. As with any historical account, 

events are best understood when put into the cultural context of that time. This account, however, will 

serve only as an elaborated timeline. 

Portland Community College originated from the adult education program, an extension of Portland Public 

Schools (PPS), known as School District No 1.  The first adult evening classes began on November 11, 1889, 

at the old Portland High School, over 120 years ago.  Different courses were added over the years as needed 

to provide educational support to the community. Instruction on Americanization was given and classes 

were added in preparation for the trades and home economics and in1921, the Adult Education Program 

became the Vocational and Adult Educational Department of PPS. 

These events comprise the prelude to the future PCC Adult High School 

Diploma (AHSD). 

In 1961, the State Legislature approved a bill authorizing the formation 

of community colleges and PPS District No. 1 established the college as 

the “Adult Education Program of Portland Public Schools”, a separate 

operating unit of the school district.  By 1962, “Adult High School” had 

top billing under the General Education, Evening School Division in 

PCC’s second yearly catalog.    

The high school programs provided the basic educational needs of 

adults in the Portland area in response to expressed public demand.  

Enrollment was open to adults over 18 years of age. “Continuation High School” was provided for employed 

minors over 16 years of age. Eighth grade graduates with a satisfactory school record could apply. Eligibility 

for graduation depended on the scholarship performance record of the student.  Evening High School 

programs were accredited and diplomas were issued through the General Adult Education Department for 

those who completed the prescribed course of study. The required 38 semester credits for graduation were 

equal to 19 of our current credits. Core classes included 4 years of English and 1 year each of science, math, 

US history and modern problems. At that time, Washington High School, located at SE 12th and Stark, was 

the main center for the evening high school. 

By 1962, Adult High 

School had top 

billing under the 

General Education, 

Evening School 

Division  
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The college developed programs as needed in the metro area for all age groups, which included 

communities outside of the Portland School District. In 1968, voters of the five-county area approved the 

formation of the “Metropolitan Area Education District”.  A few years later, in 1971, the 1,500 square mile 

area was renamed, the “Portland Community College District”. Today, students of all ages are still drawn to 

our HSD programs through contracts with school districts inside the PCC District and individual students 

from the Metro area and beyond wanting to finish their diploma requirements. 

A New Era For the High School Diploma Begins 

During this time the first phase of Sylvania Campus was completed and PCC acquired the property that 

would house Cascade Center, providing additional space for adult classes.  John Guernsey, author of ‘They 

Just Did It”, writes “An increasing number of high school students did their high school work at the college 

because conventional, 4-year high school programs bored them to death.” “At one time,” he notes, “the age 

range was from age 13 to 80.” 

The latter 1970’s brought about a chain of events that made the AHSD more accessible to a broader range of 

students. The first two phases of the Rock Creek campus were completed within two years after PCC was 

fully accredited by the NW Association of Schools and Colleges in 1975. Facilities included courses for 

vocational and college parallel programs. At that same juncture, the legislative “Druthers Plan” was passed 

to reduce the State’s middle and high school dropout rate. The new program, coordinated by Stan Roider, a 

RC Counselor, provided its own classes that gave students exposure to career tech programs – a good match 

for the new RC campus, which provided the space.  Neal Naigus, current Manager of Community Relations 

at PCC, was hired in 1977 to work with the local high schools. “It wasn’t as formal as now”, he recalled. 

“They could set in on classes at Rock Creek, decide whether to go back to high school or to complete their 

diploma at PCC. Many chose to stay at PCC”.  

Many of the vocational-technical courses at RC, at that time, were structured so that students learned by 

doing. Student progress and evaluation were measured by performance instead of conventional grading. If a 

student mastered the material in four weeks or less, that student received credit for course completion. 

Fractional credit could be earned for the portion of class work performed satisfactorily. 

The summer of 1977 brought about another significant change in the HS Diploma requirements. The insert 

in the 1977-79 college catalog is the first reference that informed this research about PCC diploma 

requirements being tied to the OR State Board of Education. The diploma requirements increased from 19 

credits to 21 credits.   

 

 

 

 

 

1977-79 PCC Catalog:  High School Completion 

A person may obtain a high school diploma by taking college courses at 

PCC. The student will take courses necessary to satisfy the minimum HS 

requirements established by the OR State Board of Ed, and will earn 

college credit at the same time. Current tuition rates apply to this 

program. Contact the Counseling Office for more information. 
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Cathy Howard was hired in 1981 as the first fulltime High School Completion Specialist, due to the high 

volume of students attending PCC to earn the HSD.  The Oregonian Newspaper, October 22, 1987, Fourth 

Edition, quoted Van Dyke of PCC as saying, “ Some better-than-average students find the high school 

atmosphere too restrictive and attend classes full time at the college. Last year more than 400 students 

earned high school diplomas through the community college.” His was a testimony to the need for staffing a 

position designated to HS completion. 

Needless to say, Cathy was very busy during those years at Sylvania Campus. Kelly Marks, now Coordinator 

for Rural Communities at RC, was hired in 1988 to be the HSC Assistant. She did the intake and exit 

paperwork to send to Student Records. Both Cathy and Kelly contacted students each term, about 600 of 

them from all over the metro area, to see if they were planning to register the following term. About 50% 

would enroll. Many of the students served were homeless youth from Outside-In in Portland.  

During our phone discussion, Kelly confessed that they worked from 8 -8 two weeks prior to the term until 

two weeks after the term began. This was during the time of “pre-Banner” and punch cards were used for 

registration – everything was done by hand and the college was smaller, with less resources.  

One of the mysteries that surfaced from a conversation with Kelly was about a 92 year old student, who 

completed her HSD at PCC as part of her “bucket list”. No articles or evidence of this claim could be found at 

PCC or in the community news. Although, a Sylvania parent said that up until a few years ago, a 92 year old 

student was on the back of a TriMet bench in Tigard advertising PCC. It goes without saying, that until 

evidence can be presented, it remains a phantom story.   

By 1991, all four campuses had a HSC office that served students completing their diploma requirements 

through PCC and new incentives for high school completion designed for students 16 to 20 years of age 

hailed the 90’s. In 1994, a new program called PCC Prep was formed, 

that would expand into three different options for high school age 

students. The Multi-Cultural Academic Program (MAP) was established 

first for students with English as a second language, who had dropped 

out of high school, would not be graduating with their class, or had 

not attended high school in the United States. Next, the YES Program, 

Youth Empowered to Succeed, was developed to provide support 

services while students worked toward their GED. Resource 

Specialists were employed for both programs to provide wrap-around 

support services. Soon after, the IAM Program was established. GED 

graduates could continue with college courses that would apply 

toward their high school diploma. Due to its success, a pilot program 

called College Bound expanded on the IAM model. Eligible students 

were grouped into cohorts of up to 25 students and enrolled in 

developmental courses in reading, writing, and math, along with college survival and study skills. The PCC 

Prep programs focused on college readiness for youth, 16 – 20 years of age, facing multiple barriers to 

success and they soon gained the attention and support of local school districts. 

Gateway to College 

Program operates 

under the 

foundational 

principle that “all 

students can 

succeed”. 
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College Bound was renamed Gateway to College (GtC).  In 2003, the Bill & Melinda Gates Foundation 

recognized the GtC Program by awarding PCC a $4.85 million grant to enhance the program locally and 

replicate it in eight more colleges. In 2004, and again in 2006, the foundation awarded PCC additional grants 

in order to reach target communities, improve student outcomes by piloting model improvements, and 

increase the number of replication sites to 30 nationwide. 

The Adult High School Diploma Today 

Over the years the AHSD has undergone multiple transformations from its earlier roots to meet the 

needs of the community and to match the changing requirements of the State of Oregon. Now it is a widely 

recognized and respected diploma accepted nationally by colleges and universities. PCC’s two diploma 

programs, GtC serving students 16 – 20 years of age and the AHSD Program serving students of all ages, 

provides outreach to the entire community for those seeking to complete high school credentials.  

The diploma demonstrates students’ academic ability to study at the college level, which makes the 

application package very appealing of those students who transfer on or find a position in a desired career.  

We understand that gaining knowledge through education fuels the power to change one’s perception of 

the world, and creates thinking and action regarding social justice issues in the community which in turn 

helps to reform society for the better.   
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4.  Current Staff and Professional Development 

  
Adult High School Diploma Program 

Students in the AHSD Program make up one of four 

populations served by the High School Completion 

Specialists (HSC).  Others population include 

students who participate in the Expanded Options 

Program (EOP) through Oregon school districts and 

students under the age of 16 (U16).  All three of 

these populations are case managed. In addition, the 

HSC Specialist serves as the campus contact for a 

forth population of students, open enrollment and 

home school students 16 and 17 years of age. Refer 

to Appendix J for additional information. 

The composition of the HSC Specialist team is as follows: 

 2 full time positions: 1.0 at Sylvania Campus and 1.0 at Rock Creek Campus 

 0.5 FTE at Cascade Campus 

 .25 FTE at Southeast Center 

Each High School Completion Specialist reports to the Associate Dean at their respective campus.   

Staff and Faculty Members 

Jo Lynn Dow, High School Completion Specialist 
Jo Lynn has been working with the Adult HS Diploma at PCC for the last 10 years. She was employed at PCC 14 years 
ago as a Financial Aid Advisor and later worked as an Administrative Assistant to the Cascade Dean of Students. In 
2001, she joined the Gateway to College Team as a Resource Specialist for at risk 16-20 year olds and in 2004 made a 
lateral move into her current position as a HSC Specialist. Jo Lynn has a dual Bachelor’s in Humanities and Science from 
Marylhurst College and a Master’s of Science in Educational Policy, Foundations, and Administration from PSU. She has 
taught CG courses since 2001 and currently serves on the PCC K12 Council. 

Luis E Rodriguez-Garcia, Coordinator/ Academic Advising & High School Completion Specialist 
Luis has worked for PCC for over 11 years in various capacities. These include Career Specialist, HS Completion 
Specialist, Advising Coordinator and Outreach/Orientation Coordinator. He has a Master’s degree in Management and 
Organizational Leadership from Warner Pacific College and a double Bachelor’s in Spanish and Anthropology from 
Oregon State University.  

Linda M. Gettmann, Associate Dean/Student Development & program Liaison 
Linda Gettmann, Associate Dean of the Extended Learning Campus, has been liaison to the High School Completion 
program for the past 4 years. Linda worked as the high school completion contact at the S E Center for several years 
before moving into her current position. Linda serves on the Adult High School Diploma committee for the college and 
conveys information from that committee and the Deans of Student Development to the high school completion 
specialists. 
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Cheri C. McLaughlin, High School Completion Specialist 
Cheri joined PCC a decade ago as a Site Coordinator for PCC's GearUp Program, in which she developed college 
readiness among students of Ockley Green Middle School and Jefferson High School.  
With a B.S. in liberal studies (education focus) and training as a PCC academic  
advisor, Cheri currently works half-time advising 
students earning their Adult High School Diploma and half-time 
in a job share at Cascade's Career Center as Assistant 
Coordinator and Employment Specialist. 
 

April A. Nording, High School Completion 
Specialist. April has been with AHSD since 2007. 

Overall she has 15 Years experience with PCC, bringing 
skills from 7 years as Assistant to the Dean of Student 
Development, and 4 years in Human Resources. Currently 
she is attending Portland State University where she is 
very close to completing her M. Ed in Adult Learning. She 
has participated on the SDC since 2008, and has taught  
CG 111A classes since 2009.  

Bryan J. Ruzicka, High School Completion Specialist 
Bryan currently serves as PCC SE Center's Adult High School Completion Specialist, as well as GED Examiner at the 
Cascade Campus. Born and raised in Portland, Oregon, Bryan graduated from PCC in 2004 with Associates of Arts and 
Science degrees, and he earned a Bachelors of Arts in Psychology degree at Whitman College in 2007. Bryan began his 
work at PCC as a part-time Academic Advisor at the Cascade Campus. 

Professional Development    

In order to increase program effectiveness AHSD staff members engage in an ongoing cycle of improvement 

through activities relating to professional development. Such activities include team meetings and retreats 

as well as independent reading, study and research. Team members participate in leadership training, event 

facilitation and instruction, organizational memberships, conference attendance and technology training. 

Such activities improve our effectiveness as individuals and allow us to identify and implement ideas that 

strengthen program consistency and cohesion with the overall goal being to continue providing quality 

services to the students we serve. 

Each year, at the AHSD team retreat, conferences and workshops relating to professional development are 

discussed and attendance is determined by group consensus. Each team member brings ideas forward that 

might improve individual effectiveness and our program as a whole. This type of collaboration is utilized 

throughout the year at regular team meetings, where we take the opportunity to share insight about new 

technology, useful websites, banner techniques and knowledge gained from any training we have taken part 

in. The annual retreat provides an opportunity to assess current procedures and to discuss the 

implementation of new ideas and methods.  

Individual AHSD staff participate in a variety of activities that aid in personal and professional effectiveness. 

One member of the team provides support for the Jefferson HS Middle College for Advanced Studies 

program, and serves on the PCC Learning Assessment Council. Another member is earning an MS in 

Education through PSU’s PACE program. All team members attend leadership training sessions and 

conferences relevant to the AHSD program. Recent examples of conference attendance include the Council 
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of Student Services Administrators Leadership Institute, the Oregon Institute for Leadership Development, 

the Oregon Student Success and Retention Conference, and the National Institute for Staff and 

Organizational Development Conference.  

AHSD Program staff sat on a panel at the Portland Community College High School Counselor Day and 

helped facilitate the Oregon Talented and Gifted Conference. Members provide instruction as CG100 and 

CG111 faculty, coordinate first year experience workshops, and attend TLC collaboration sessions to 

exchange ideas about how to improve instructional material. AHSD staff has increased their cultural 

awareness, knowledge and skills by taking part in events such as the Multigenerational Leadership 

Workshops, the Summer Institute for Intercultural Communication, and by participating in the PCC Summit.  
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Gateway to College Program  

The following provides a brief description of the staffing categories within the Gateway to College 
program at PCC.    

 

PROGRAM DIRECTOR     The Program Director provides leadership in long-range planning, program 
development, problem solving and staff development.  The GTC Director responds to inquiries from College 
departments, the community and/or external agencies and supervises program staff, including managers 
and administrative services professionals.  This position is supervised by the Southeast Center Interim Dean 
of Instruction. Pam Blumenthal is the PCC Prep Interim Director and provides leadership for the GTC, MAP, 
and YES Programs and reports to Julie Kopet, SE Center Interim Dean of Instruction.   

PROGRAM MANAGER     The Program Manager manages and administers the Gateway to College program, 
which includes overall program design and development.  In collaboration with the Division Dean and 
Program Director, they plan and implement goals, objectives, strategies, policies and procedures for the 
program.  They supervise and hire academic professionals, Student Resource Specialists, and instructors.  
Currently, Slava Scott is the GTC and YES! Interim Program Manager.   

RESOURCE SPECIALIST     The Resource Specialist provides a broad range of services in support of students 
enrolled in the GTC program.  They initiate student contact to ensure academic success within the program, 
provide career and academic advising, counseling or support to reduce student barriers and develop and 
implement recruitment and retention strategies.  They also design and deliver credit level college guidance 
courses.  There are currently five full-time Resource Specialists in the GTC program, with two employed at 
Southeast Center, one at Cascade, one at Rock Creek, and one at Sylvania.   

INSTRUCTOR The instructors provide student instruction using approved course content and outcomes.  
They assess student achievement of learning outcomes, use student feedback to improve teaching, and 
revise and develop curriculum.  There are currently two full-time instructors, one math instructor and one 
reading and writing instructor.  In addition, GTC has two part-time math instructors, two part-time reading  
and writing instructors and three academic lab facilitators.   

Staff and Faculty Members 

Rebecca Andersen, Reading and Writing Instructor 
Rebecca has worked in middle and high school alternative education programs for twenty years.  She has worked at 
PCC for the last two years and also teaches at Mt. Hood Community College.  She has a M.Ed. with an endorsement in 
Special Education from Lewis and Clark College.   
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Pam Blumenthal, PCC Prep Interim Director   
Prior to her current role, Pam was a manager with PCC Prep for five years. She came to PCC with a background in 
counseling and experience in program management. Pam has an M.A. in Counseling Psychology and has worked in 
collaborative educational programs for the past eleven years.  

Tina Brown, Math Instructor  
Tina has been a teacher and counselor for the past twenty years.  She currently teaches math in the Gateway to College 
program and in the Portland Public school district.  She has a B.S. in Cognitive Science from Brown University an M.A. in 
Education from Portland State.   

Regina Davis Cainion, Resource Specialist   
Regina has been working at PCC since 1994 starting as an Academic Advisor before coming to Gateway to College in 
1997.  She has also worked as an Interim Manager of Student Retention for Gateway to College and Interim 
Coordinator of the Multicultural Center at Sylvania Campus.  She has a B.A. in Social Science and Speech 
Communication with an M.P.A. in Public Administration.   

Jana Daugherty, PCC Prep Outreach and Intake Coordinator  
Jana worked as a case manager with at-ri sk youth at Job Corps and at the Youth Employment institute before coming 
to PCC over five years ago.  Since starting at PCC, she has had the opportunity to participate in the Oregon Institute for 
Leadership Development, the Summer Institute for Intercultural Communication, and an intercultural and language 

development trip to Oaxaca, Mexico.  She has a B.A. 
in Literature from New College of Florida.    

Irina Didenko, Math Instructor   
Irina started teaching college math thirty-seven 
years ago in Russia at the St. Petersburg State 
Technological University.  She has been teaching 
developmental math at PCC for the last eleven years 
and helped write much of the math curriculum.  She 
has a M.S. degree in Education.       

Deborah Edwall, Reading and Writing 
Instructor   
Deborah has worked with at-risk high school youth 
for the last seventeen years.  She has been teaching 
for four years at PCC and almost two with Mount 

Hood Community College.  She received her M.Ed. through Lesley University in Curriculum and Development through 
the Arts. 

Jeannette Isaacson, Math Instructor  
JJ has more than twenty years of secondary and post-secondary experience in instruction, guidance and advocacy with 
a diverse population of apprehensive adult and adolescent learners. Jeannette received her B.S. in Human 
Development and a M.Ed. in Curriculum and Instruction. She will complete her M.S. in Special Education from Portland 
State University in 2012.  

Susan Iversen, Reading and Writing Instructor   
Susan has been teaching for Gateway to College for seven years.  At PCC, she is an active member of the DE SAC and 
has spent the last three years representing PCC and alternative education on the State of Oregon's AESRP (Assessment 
of Essential Skills Review Panel).  She holds a M.Ed. in Curriculum and Instruction from PSU and two B.A.’s from Oregon 
State University.   

Mary Kelley, Resource Specialist  
Mary has been teaching for almost 25 years at the high school, community college and university level.  She has been 
with Gateway to College for the last ten years.  She I has written and developed numerous workshops, coordinated a 



14 
 

woman’s’ minority mentor program, and written two college textbooks on employment skills.  She has a M.Ed. and 
certification in Individual, Marriage & Family therapy from the University of AZ.   

Jane Larson, Resource Specialist   
Jane has been with Gateway to College just shy of five years.  She wrote and developed a curriculum grant to integrate 
project-based learning into our academic lab.  She has a B.A. in Sociology from Portland State University and a M.Ed. 
from Concordia University.  

 
Brooke Michelson, Resource Specialist   
Brooke started in PCC as an Academic Advisor four years ago and has been with Gateway to College for two years.  She 
also teaches college guidance courses in the Project Degree program.  She has a B.A. in Psychology from Humboldt 
State University and a M.A. in educational policy, foundation and administration from Portland State University. 

Slava Scott, Interim Manager of Student Support and Retention   
Slava has been with PCC Prep Alternative Programs since its inception in 1994. During the last 16 years at PCC, Slava 
worked in various roles as an ABE/GED Instructor, Gateway to College Student Resource Specialist, and Academic 
Advising Coordinator.  Slava has his M.Ed. in Educational Leadership from Concordia University.   

Becky Springer, Resource Specialist   
Becky provided case management and support to at-risk youth in social service organizations for eight years prior to 
coming to PCC.  She has been with Gateway to College for the last five years and helped write a curriculum grant to 
integrate project based learning and further link the class’ students take during their first term.  Becky has a B.A. in 
Sociology from Luther College and a M.A. in Applied Sociology from Northern Arizona University.     

Professional Development   

Gateway to college values professional development and each staff member works with his/her supervisor 

to develop an individual professional development plan aimed at improving and sustaining personal growth 

and job effectiveness.  Each staff member is required to participate in at least one training annually.  

Training topics include:  Technology, Diversity, Student Retention Strategies, Mediation/Conflict Resolution, 

Dealing with Difficult People, professional development opportunities provided by individual school districts 

and CMACS, and the Courageous Conversations workshop.  Training and professional development is 

included in the staff’s work time.  Resource Specialists attend trainings for On Course: Strategies for 

Empowering Students to Become Active, Responsible Learners.   This includes the introductory On Course 

workshops and yearly national conference.  This is the curriculum used in College Guidance courses at PCC 

and considered a best practice for student success courses.   

Gateway to College employees attend a yearly Peer Learning Conference, which provides a forum for the 

faculty, staff and administrators to share with other professionals from  twenty-six community colleges in 

sixteen states across the network.  At this conference they learn methods to improve retention, upgrade 

curriculum and delivery, improve accuracy of data reporting, increase student access to college and 

community opportunities and establish pathways to employment opportunities.  Portland Community 

College has previously hosted the first and second Peer Learning Conference and will be hosting the eighth 

conference in 2012.     

Staff members are also welcome to request to attend any additional professional development opportunity, 

both locally and nationally, and if the managers feel that it is relevant they will approve it.   
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5. Program Model, Standards, and Services 
 

  

The two program models share five important core elements that serve as the foundation for the AHSD. 

Adult HS Diploma Program Gateway To College Program

Adult High School Diploma & Gateway To College Programs 
Common Goals and Program Distinctions

WHAT WE

SHARE

• Oregon Adult 

High School Diploma 

with State approved    

Course Offerings list

• College based

• College/High School Credit

•Experienced

program staff

• Student 

support  

1.Open to ages 16 and older

2. Open to all school districts

3. Students are responsible for all expenses

4. Minimum of 12 established credits

at entry as a rule 

5. Preferred minimum placement in

RD 90, WR 90, & MTH 20

6. Begins first term classes with the  campus 

community

7. Students perceive selves as a college 

student

8. To be successful, students need 

to be:

 interdependent – know when to ask

for help & take action

 motivated & committed

9. Student  personalizes needed structure

with the Campus HS Completion

Specialist

10. Course Offerings list – Ed. Plan

1. Open to ages 16-20 (complete by 21)

2.Open to 8 school districts

3. Program pays for tuition and books

4. Maximum of 17 high school credits 

(can have 0-17 credits)

5. Application process & program

assessment

6. Begins classes in a structured learning

community (1-2 terms with GTC instructors)

7. Student ready to learn to be college

student

8. To be successful, students need to        

be ready to change past behaviors 

that didn’t work and need to accept 

responsibility for success in own

education

9. Students work very closely with a

Resource Specialist to support their

progress

10. Career Pathways /course offerings list-

Ed. Plan
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Some students need 

an alternative 

means to achieve 

their first 

benchmark for 

education. 

Adult High School Diploma Program 

Program Model 

The State of Oregon, local high schools, and the general community understand that some students need 

an alternative means to achieve their first benchmark of education, and to move students along the path 

toward greater educational attainment of life goals.  Portland Community College’s (PCC) longstanding 

Adult High School Diploma (AHSD) Program serves as the bridge some students need to complete their 

high school diploma in order to continue to attain higher education, while at the same time working on 

course requirements in any of several community college associate degrees or certificate programs.  

Some key unique characteristics of the AHSD Program can be summed up by the following criterion. First, 

because the program is not limited by school district boundaries, as is found with other K-12 alternative 

options, students from many high school districts in and around the Portland area can be served at the 

Cascade, Rock Creek, Southeast, and Sylvania campuses. Next, the 

AHSD program exceeds the age limitations of the K-12 system and 

serves students as early as sixteen years of age and students well 

beyond twenty-one years of age. Having open boundaries and no 

age cap on enrollment in the AHSD program allows PCC to reach 

and serve a greater audience. Finally, students are responsible to 

pay in full all incurred tuition costs out of pocket, as they are 

ineligible for any financial assistance awarded via the Free 

Application for Federal Student Aid.  

Elements of the Model 

1. Partnerships   

The AHSD staff interfaces with community partners on a regular 

basis in its service of students.  Services include but are not limited to:  

 Consulting with K-12 counselors about student referrals and high school completion options.     

 Providing information sessions at PCC’s High School Counselor Day. 

 Facilitating student orientations for high schools participating in the Expanded Option program 
(see appendix J). 

 Working with public charter schools to process admissions and enrollment for their students 
under 16 years of age. 

 Working with public charter schools facing closure to help place students. 

 Consulting with juvenile departments or adult correctional facilities to discuss the AHSD as an 
option.  

In addition, High School Completion Specialists are often contacted by recruits for the military, teen 

parent resource offices, Truancy officers, and foster care parents all seeking information and guidance as 

to best options for obtaining a high school diploma.   

 

A
D

U
L

T
 H

IG
H

 S
C

H
O

O
L

 D
IP

L
O

M
A

 P
R

O
G

R
A

M
 

A
D

U
L

T
 H

IG
H

 S
C

H
O

O
L

 D
IP

L
O

M
A

 P
R

O
G

R
A

M
 



17 
 

2. College Based 
The AHSD Program provides a central point of contact in the Advising and Counseling Centers at each of 

the four campuses. Students integrate into the comprehensive campuses at entry and are considered 

college students. They enroll in college classes upon entering the program and have full access to college 

courses, facilities, and support services. The flexible class times accommodate the diverse schedules of 

our nontraditional students and diverse age groups.  

 
3. Dual Credit 
High school course requirements align with college classes allowing students to earn dual credits. 

Students earn a high school diploma and transferable college credits toward an associates degree or 

certificate. Course offerings for the AHSD are carefully aligned with college requirements with the intent 

to make every credit count.  

4. Student Selection 

As a part of practicing with intention, the AHSD staff has initial discussions with each student before 

program entry regarding suitability. There are times when the program specialists need to make 

recommendations for students to consider alternative options for obtaining their first benchmark of 

education. Students who are successful in the AHSD Program are motivated, persistent, and are able to 

demonstrate interdependence. 

Eligibility: 
 Students must be at least 16 years of age. 
 Recommended that students have completed at least 12 transferable high school units. 
 Preferred that students place into reading and writing 115, and math 20. 
 Recommended that students place into a minimum proficiency of reading and writing 90 and 

math 20. 
Assessment: 

 Students are required to take the college COMPASS test in reading, writing, and math or 
provide SAT or ACT scores. 

Referral: 
 As professionals, we are primarily concerned with the student’s ability to be successful in 

achieving their academic goals.  Available options are weighed out with the student and 

parent as appropriate. Program specialists may refer perspective students to other 

alternatives to earn high school credentials. Examples include younger students who require 

high structure or students with limited resources. 

Matriculation: 
 New students begin each college term, including summer. 

5. Student Progress 
Intake: 

 Significant emphasis is placed on the intake process. Aside from academic barriers, students 

may not be held to mandatory check-ins. The student is given upfront particulars in upcoming 

changes in diploma requirements, resource referrals as determined in current or initial 

meetings, and copies of academic plan and program course offerings.  The HSC Specialist sets 

up a case file for each student that includes  the following documentation: 
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- Intake Form 

- Official high school and/or other official transcripts from an accredited institution 

reflecting all high school credit earned. 

- Release from compulsory education for students under 18 years-of-age. 

- Evaluation Worksheet that outlines the AHSD requirements and the students remaining 

credits required for completion of the diploma based on credits earned and placement 

scores.  

- Academic plan that extends to completion of the diploma. 

- Official transcripts from prior school(s). 

- Summary notes, as appropriate, reflecting a follow-up appointment or recommended 

campus/community resources. 

Transition: 
 All students transition onto the comprehensive campus their first term entering the AHSD 

Program. Based on the outcome of their college placements, a student’s academic plan may 

prescribe enrollment in reading, writing, and math, leading students to completion of RD/WR 

115 and MTH 65. It is equally common for new and returning students to place into college 

proficiencies entering the program. Career Guidance courses may be recommended to help 

the student meet college rigor and expectations.  

Continuation: 
 Ongoing contact with the student’s AHSC Specialist is strongly encouraged. The AHSD Program 

is open to all students who meet the basic admissions criteria. Therefore, students are not 

required to check in on a term-by-term basis. Their enrollment pattern if often erratic. It is not 

uncommon for our students to stop out for a period of time and return.  Academic plans are 

reassessed as needed. Others enroll full time on a continual basis and some take 1 or 2 classes 

a term until completion. Enrollment behaviors do not appear age specific within our diverse 

age group. 

Graduation: 
 Students graduate when their diploma requirements have been met. Students coordinate 

with their HSC Specialist to submit the required petition, personalization of the AHSD, and an 

exit survey. Specialists assist students through their transition to continue college or career 

goals.  

6. Collaboration:  A Team Focus 
Although PCC has helped students achieve an Adult High School Diploma for the last fifty years, it has only 

been during the last four years that the practices of the AHSD Specialists have been standardized across 

the District. During the course of the year AHSD team members meet regularly to discuss a variety of 

issues and strategies for the retention of students in the program. Staff members develop a plan of action 

to prepare for changes in graduation requirements set forth by the State Board of Education for the 

Oregon Diploma. The implications of all upcoming changes impacting students are assessed in each 

caseload, and the team decides how best to communicate these changes to program participants. All 

internal program changes are also carefully monitored, such as the conversion of credits from college to 
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Students will 

demonstrate an 

understanding of how 

the AHSD 

requirements 

intertwine with any 

PCC Associate Degree 

or Certificate 

Program. 

high school, and communicated to students in a timely fashion so as not to impede progress toward 

graduation.    

The AHSD staff members are located on 4 different campuses. The college campuses vary in location, 

campus culture and climate, and student populations. The Adult High School Completion staff recognizes 

that it is imperative to work within the diverse cultures of each campus and yet maintain consistent in 

AHSD practices and procedures across the district. The team at each location reports to respective 

campus Associate Deans and Deans of Students.  Other working relationships encompass staff in various 

Student Services departments such as: 

 

 Counseling  

 Enrollment Services 

 Student Records 

 Disability Services 

 Student Outreach and Orientation 

 Student Learning and Student Success Centers 

 Multicultural Centers, Women’s Resource Centers, 

Associated Students of PCC 

 Other alternative programs that offer high school 

credentials 

 Financial aid services for graduating students  

 Career Centers 

  

7. Teaching and Learning 
The primary objective of the AHSD program staff is that students move toward their educational goals, 

albeit initially under the initial guidance of program representatives. It is expected that students will glean 

knowledge and be able to demonstrate an understanding of the AHSD program requirements by gaining 

the aptitude to identify and select appropriate courses that will meet their academic goals. Furthermore, 

it is anticipated that students will demonstrate an understanding of how the AHSD diploma requirements 

intertwine with any PCC Associate Degree program. Early in a student’s journey in the AHSD program they 

are encouraged to obtain proficiency with college technology such as MyPCC for class searches, 

registration, and interfacing with faculty on Course Home Pages. Within a term or two most students gain 

the capacity to advocate for themselves to stay on the graduation track, and are empowered to identify 

needs and seek appropriate college or community resources, rather than allowing their needs to turn into 

roadblocks.  

8. Student Support 

Program staff members strive to give students an awareness of what coming to college is all about before 

he/she decides to enroll. Together with the student, AHSD Program staff identifies barriers to learning the 

student may voice concern over, and connect him/her with other college and community resources as 

needed. For returning adult learners who wish to re-enter academia, ADHD Program staff create a 
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welcoming environment, encouraging students to shed their fears and past failures surrounding learning. 

The Specialists view students from a holistic vantage point thereby serving students as a “whole person” 

by mentoring, using teachable moments, and empowering the student to become autonomous. We 

recognize that students do not drop their personal lives as soon as they come on campus. They are often 

one of the most burdened and pressured groups of people, juggling and shuffling their lives to make room 

for education. They face enormous challenges on both sides of the classroom door. Many adults arrive 

with a sense of shame of their past record. We express at great length that time is a great teacher, and 

that learning habits or attitudes students may have possessed in the past have most likely changed. 

Students are assured that their past academic performance is not a charge against them and commend 

them for moving forward. 

 

9. Staff 

On a professional level AHSD staff mirrors the guiding principles and core values put forth by the American 

College Personnel Association or ACPA. In action, these principles can be seen as: respecting autonomy in 

allowing students the freedom to choose their educational goals; doing no harm by being sensitive in 

dealings with students so as not be a stumbling block in the progress of students’ plans; benefitting others 

by demonstrating our commitment toward students; displaying accountability and integrity in the role as 

educator; respecting diversity by modeling sensitivity and a deep respect for a student’s individuality. 

AHSD program staff also closely adheres to the best practices of academic advising found in the guidelines 

for Council for the Advancement of Standard in Higher Education or CAS.  Specific AHSD program 

directives promote student learning and development in the areas of intrapersonal and interpersonal 

competencies including a certain level of interdependence. Additional strategies include working with 

students closely to increase self-knowledge and his/her ability to maintain positive self-concepts and 

outlook regarding their educational goals. In other words, AHSD program Specialists help students answer 

the “Who am I?” question.  

 

Working with a large caseload has identified the need to provide holistic advising and embed 

opportunities to help students establish identity and develop a sense of purpose. It has been noted that 

during the developing purpose stage of students’ journeys the option for choosing a major surfaces. At this 

point students begin to draw parallels between future fields of study and profession; hence the concept of 

lifelong learning is reinforced. Practicing with intention helps to guide students toward improving his/her 

understanding of the importance of establishing autonomy by taking charge and ownership of their 

development and progress. 

Funding 

Students are responsible to pay in full all incurred tuition costs, as well as monies for fees, books, and 

transportation out of pocket. Exceptions may exist where students have arranged payment through a third 

party. AHSD Program students are ineligible for any financial assistance awarded via the Free Application 

for Federal Student Aid for college classes in order to earn their high school diploma while accumulating 

transferable college credits that apply towards college completion goals. 
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Funding for the 2.75 FTE is paid out of the PCC general fund. Aside from a minimal budget at the Sylvania 

Campus which covers some supplies, the AHSD Program does not have a separate operating budget.  

Student Profile 

Students come to PCC in a variety of stages of completion of their high school diploma and with all 

abilities and skill levels. There are numerous reasons why students elect to drop out of high school only to 

seek an alternative means of finishing their education.  The following is a condensed summary of some of 

the most common student profiles in the program that reflect both the younger more traditional age 

student as well as the returning adult learner. Specialists in the AHSD program serve: 

 Students who are coming from a home-schooled environment and want to begin college early, 

rather than attending traditional high schools. 

 Students who did not graduate on time and most often need only a few credits to earn a diploma. 

 Students, who have experienced multiple interruptions on their path toward educational 

attainment and may be past the traditional high school age, yet want to achieve their first 

benchmark in education.  

 Students who can no longer cope at the high school and are on the verge of dropping out and 

students who are excelling in their classes in high school and need more of a challenge than their 

high school can offer them, neither of whom may qualify for Gateway to College or other K-12 

sponsored programs. 

 Students who are underrepresented and may not be adequately served in the high school. 

(example) 

 Students who at entry into the program may begin in DE levels of education yet end up earning 

their Associates degree at the same time as their high school diploma. 

 Students who are returning adult learners and may be:  

 Single parents 

 Dislocated workers 

 Students for whom there is no other option of obtaining their high school diploma and who 

do not want a GED. 

 Enlisted men and women who need the flexibility of a college schedule 

 Students who choose to earn a high school diploma, despite already having earned a GED for 

personal reasons or for entrance into the Armed Forces. 
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The program 

provides wrap-

around support to 

students throughout 

their time in 

Gateway to College.. 

Gateway To College Program 

Program Model 

Gateway to College allows students to complete their high school requirements while they accumulate 

college credits toward an Associate's degree or certificate. The program covers the cost of college tuition 

and books using K-12 public education funds.  Qualified students pay only the college student fees.  

Gateway to College serves youth 16 to 20 years old who have left school or are about to drop out of 

school. 

The program provides wrap-around support to students throughout their time in Gateway to College. All 

students participate in an intensive first term with their Gateway to College peers. This Foundation term, 

taught by specialized Gateway to College instructors, provides students with an opportunity to build their 

academic habits, study skills, learn time management techniques, explore career choices linked to 

academic programs, and gain confidence with the support of instructors and resource specialists trained 

to help them adjust to college life. 

After successfully completing the Foundation term, students transition to the comprehensive campus, 

taking courses with the general student population. These courses follow a specific pathway or career 

major to ensure that all credits count toward both the diploma and 

the student's college goals. Students in good standing remain in 

Gateway to College until they earn their high school diploma or 

turn 21. Students who graduate or "age out" are provided with an 

individualized plan for continuing their college education. 

Elements of the model 

The following list of 10 essentials describes the core aspects of the 

model: 

1. Sustainable Partnership 

Programs are self-sustaining through K – 12, college, and 

community partnerships. District per-pupil expenditure pays for tuition and books and colleges use their 

existing infrastructure to limit operational costs. District and college needs are met. 

2. College Based 

Gateway programs are an integral part of the college. All classes and staff offices are on campus. Flexible 

class times fit non-traditional students' schedules. The college calendar is adhered to and some 

students take summer classes to graduate before "aging out." Students have full access to college courses, 

facilities, and support services. Students feel like college students because they are full-fledged college 

students. 

3. Dual Credit 

Courses align to allow dual credit (high school and college). Students achieve an adult high school diploma 

and significant college credit toward an AA or certificate. Alignment work is undertaken with an "every 
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All students begin in 

a learning 

community of 10-25 

students per class. 

credit counts, no wasted credits" mindset. 

4. Student Selection 

 Eligibility. Student eligibility is firmly based on the following criteria. An eligible student is 

between 16 and 20 years old; has dropped out or is on the verge of dropping out of high school; is 

behind in credits for age and grade level; has a GPA of 2.0 or below (or exhibits other risk factors); 

lives in an eligible district; has expressed the goal of earning a diploma; and reads at an 8th grade 

level or higher.  

 Assessment. Students are selected through an intensive intake and evaluation process. Student 

reading, writing, grammar, math, and affective skills are assessed prior to their acceptance. 

Network-approved selection tools and guidelines are used to assess a student's chance for 

success while maintaining the Gateway mission.  

 Referral.  The program serves as a clearinghouse for reconnecting youth to education. Those 

students not selected are counseled to a better option. These options may include GED, ESL/ELL, K 

– 12, college alternatives, and community-based programs.  

 Matriculation. New students begin each college term (including summer if possible).  

5. Student Progress 

 Foundation.  All students begin with Gateway Foundation in a learning community of 20-25 

students. They take coursework in reading, writing, math, college survival, and an academic lab. 

Each learning community is assigned a resource specialist (RS) who works intensively with each 

student until graduation. RSs teach college guidance and career development courses in order to 

provide a more holistic support by getting to know their students as learners.  

 

The student resource specialist attempts to achieve the following outcomes with the students during the 

Foundation term experience:     

 Good Communication Skills 

 Accountability     

 Effective Time Management Skills 

 Effective Study Skills 

During the first term, it is important to establish a foundation 

that will be the primary building block for the students' college 

experience. Therefore, it is critical that students are provided 

with both the academic and affective skills necessary to prepare 

them for success in the collegiate environment. 

One term is a short period of time to address old, ineffective habits and a history of failure with the 

objective of developing successful habits to support the student in mainstream college classes. Hence, 

shifting faulty thinking and outdated behaviors, and changing self-defeating attitudes and ineffective 

study habits are critical to success starting from day one. 
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Students are 

supported through 

a tight team effort 

between Instructors 

and Resource 

Specialists. 

This change happens through a variety of ways. The most effective way is to have a tight team effort 

between instructors and student resource specialists. Student resource specialists start to implement 

effective strategies during the CG 100 class. 

We cannot assume that our students know any of the skills and techniques needed to be successful college 

students. We have to teach them and demonstrate even the most basic communication, time-

management, and planning skills. Telling them to do something, or even how to do something is not 

enough. They must be given real opportunities to practice and apply basic skills until they are internalized 

 Transition.  Students transition onto the comprehensive campus (called Gateway Continuation) 

where they complete the dual credit coursework needed for their Adult High School diploma. An 

individual's transition path varies. Based on Foundation grades, maturity-level, and skill-level 

(including college placement test results), they are placed in 

the appropriate next sequence of courses. Some will need 

to repeat some or all Foundation courses. Some need 

further developmental-level work. Most will begin taking at 

least one college-level transfer class in their second term.  

 Continuation.  Continuation courses are taught by regular 

college faculty. A Gateway student attends these courses 

as a "regular" college student. As a rule, their identity as a 

Gateway student is transparent. Continuation students 

maintain a connection to the Gateway community through 

ongoing contact with their RS (including required advising). 

They use academic support services and participate in 

leadership opportunities. An additional connection is maintained through the career development 

class taught by the RS during a student's second term. RSs help students create an academic plan 

to meet diploma requirements, college, and career goals.  

a. Graduation.  Students graduate from the program when they complete their AHS diploma 

requirements. RS's assist graduating students (and anyone "aging out") to transition to further 

their college education (e.g., assist with financial aid and scholarship applications) and toward 

career goals.  

6. Collaboration 

The program relies on a team-based approach to student success. Team members work together to 

support student progress, and students rely on each other as supports and resources. Forming positive 

peer groups is part of the transformative power of Gateway to College. 

Gateway to College is a highly collaborative, student-focused model, both between and within work 

groups. This model would not be successful if each group saw itself as separate and disconnected from the 

other departments within the college. Gateway to College depends heavily upon the team concept, which 

has as its foundation: respect, collaboration, an outcome focus, continuous improvement, and 
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camaraderie. 

In addition to meetings of the larger Gateway to College team, smaller teams might be comprised 

specifically of all resource specialists or of all staff working with a particular learning community.  

The collaboration and effective communication between instructors, resource specialists, and various 

administrative staff are key factors leading to promoting student achievement and program success. Since 

each staff member has a different vantage point from which to view, assess, and support student 

development and success, it is critical that the program director, instructors, resource specialists, and 

tutors talk with each other. In this way, they assure that the student receives clear and coherent 

messages. To this end, it is expected that Foundation term instructors and resource specialists:  

1. meet regularly to review student progress  

2. provide weekly feedback on progress and attendance to each other and administrative staff  

3. maintain student accountability by comparing and connecting student performance and behavior 

from one class to another   

4. design student interventions as needed (and include the program director when necessary)  

5. collaboratively create lesson plans to create common threads of discussion throughout the 

curriculum 

In all cases, it is critical to recall that this population of students often presents a unique set of challenges 

and serving them well requires flexibility, honest collaboration, and a commitment to on-going 

professional development. 

7. Teaching and Learning 

Program curriculum builds basic academic and life skills. It inspires personal and academic development 

and is a catalyst for increased growth. There are high expectations for students who regularly engage in 

rigorous assignments relevant to 21st century work and their lives. Faculty are trained on and committed 

to the Gateway pedagogy. 

Over time, greater responsibility is placed on students to initiate and maintain contact with their student 

resource specialist and to be proactive in asking for the support they need, though the student resource 

specialist keeps a pulse on how much independence the student is ready for at any given juncture. By 

continually empowering the students' sense of self-sufficiency and accountability, the student resource 

specialist enables the students to be better prepared for success in the college environment so they can 

achieve their academic and career goals beyond receiving an Adult  high school diploma in Gateway to 

College. 

8. Student Support 

Student support is woven into the fabric of Gateway both in and out of the classroom. Students are part of 

a college family grounded in mutual respect where adult thinking and behavior are cultivated. Students 

reflect on their growth, and their success is celebrated regularly and zestfully. Programs give consideration 

for how to best serve students' special needs. Partnerships allow programs to serve students holistically 
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Students are part of a 

college family 

grounded in mutual 

respect where adult 

thinking and behavior 

are cultivated. 

and comprehensively. 

Building relationships with students, building their self-confidence, and empowering students to take 

responsibility for their own success to achieve their dreams are at the core of student support. 

The support that Gateway provides students is from a strengths-based, solution focused model. The 

objective is to recognize the students’ resilience and teach them how to use their strengths to achieve their 

goals. Students are taught the skills needed to navigate effectively an adult learning environment and to 

cope with the obstacles that remain in their path. Students are not judged for their prior academic 

performance or behavior; rather they are taught how to conduct themselves like a successful college 

student and given a safe environment to practice those skills until they become habit. 

 

9. Program specific Support Services 

Gateway to College offers students a fresh start – a real second chance – by providing an environment 

where someone cares about their stories and believes in them. Students need to know that they are 

welcome, that they are accepted with all their past challenges, and that they will be provided with the 

necessary resources and the opportunity to develop the skills to make positive choices to support their 

successes. This includes holding students accountable for the choices that they make and teaching them 

the academic and life skills needed to re-write their stories in a way that moves them toward their goals. 

 

The emphasis of student support services typically shifts over the 

course of time that the student is in the program. Keys to a 

successful beginning in the first two terms include staying closely 

engaged with students, providing close mentoring, proactively 

intervening at the first sign of problems, and connecting the 

student to critical resources. As students develop increased 

confidence and have the resources they need in place, they are 

encouraged to be more independent and to take greater 

responsibility for their own academic goals and success. 

10. Staff 

The keys to any organization's success are the staff members who 

support its programs, their commitment to the mission, vision, and goals of the organization, and their 

success in working together to achieve the organization's goals.  

Program staff is experienced with at-risk youth program delivery. An initial staffing plan includes a full-time 

director; administrative assistant; two full-time resource specialists (student counselor, coach, mentor, 

advisor); reading, writing, and math faculty (often part-time adjuncts); and support staff (e.g., tutors, 

academic lab facilitators). Faculty hold masters degrees to meet highly qualified requirements. 

Gateway programs have a strong culture of professional development. Team members are passionate 

about helping to solve the dropout crisis. Individual development becomes the norm, not the exception. 

Program team members share good ideas and rely on each other for input and feedback. Self-
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…a program that 

provides all students 

an opportunity to 

succeed in a collegiate 

environment. 

transformation is part of the culture and is expected from team members and students alike. 

FUNDING 

Local school district dollars are the primary source of funds for Gateway to College. Gateway to College 

currently has contracts with eight local school districts: Portland Public, Beaverton, Hillsboro, Tigard-

Tualatin, Sherwood, Lake Oswego, David Douglas and Centennial.  Funding is based on ADM (average daily 

membership) and school districts are billed based on ADM.  The college itself is a primary supporter of 

Gateway to College through in-kind resources such as space, staff, technology and services, waivers of 

student fees, reduction of tuition and student scholarships.   

Ensuring Gateway to College values dictate the budget 

It is important that the core values of the program are reflected in 

the budgeting process. From year to year, budgets will be 

adjusted according to the resources available. Ultimately, the 

objective is to fund a program that provides all students an 

opportunity to succeed in a collegiate environment. To that end, it 

is critical that the budgetary decisions consider data on student 

outcomes, achievement, and satisfaction. Administering the 

budget is a complicated task and Gateway to College staff have 

developed a relationship with the PCC fiscal department.  

There are several elements that inform Gateway to College budgets on a year to year basis. These 

elements include the following: 

 resources and priorities of partner school districts and other state funding priorities  

 increases in tuition or fees  

 additional support / services needed by students to attend school  

 changes in staffing arrangements, compensation, and benefits  

 status of books, equipment and technology utilized by staff and students  

 projections regarding the need for new technology  

Gateway to College has been able to develop a reserve fund over time to take the program through the 

lean years when revenue projections, earnings, and expenditures are not in perfect harmony or when the 

program encounters unforeseen circumstances. 

Student Profile 

Students enter the Gateway to College program with significant academic and personal challenges that are constantly 

being identified and addressed by the academic and support staff.  The following is a condensed summary of some of 

the GTC New Student Analysis from 2007-2010.  Gateway to College conducts a New Students Survey during the first 

term of enrollment to identify challenges and concerns hat students perceives as barriers that place them at risk for 

school failure.  GTC also conducts an annual Student Satisfaction Survey to follow up with students and to address 

any other concerns they perceive as challenges.  This analysis demonstrates the need for such a program as Gateway 

to College to be able to fill in the gap for those students who are unable to financially afford ASHD of paying for 

tuition, books and fees, and who are not eligible for financial aid.  Resource Specialists in the Gateway to College 
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program serve: 

 Students who are between the ages of 16 and 20 years old, with the average of 16-18 years old.   

 Students who are not attending high school or have been identified by their school district as at risk of 
dropping out, and who meet the eligibility requirements of their district. 

 Students who may come from another alternative program and learn about the program through their high 
school counselors or teachers. 

 Students who are concerned with their ability to continue their education due to, academics, family, 
finances, transportation and working. 

 Students who face a range of personal barriers such as a need to work and contribute to the household’s 
incoming, pregnant and parenting, health and/or mental health issues, homelessness and /or unstable 
housing, drug/alcohol use, issues with peers, and issues in their family or personal lives.   

 Students who have struggled in school in the past due to suspensions and/or expulsions, erratic attendance, 
and often poor academic skills that keep them from meeting benchmark academic standards.   

The following table shows a comparison between challenges that students had during enrollment in high 
school (reported in the “New Students Survey”), and their concerns and challenges a year or more later 
during their enrollment in GTC (reported in the “Students Satisfaction Survey”).  
 

Perceived Challenges or Concerns 
New student 

survey 
Satisfaction 

survey 

Problems with school admin. and/or faculty 46.40% 13.30% 

Problems with my peers 48.80% 16.10% 

Infrequent attendance  61.90% 32.30% 
Nobody cared  38.50% 18.50% 
Didn’t feel the environment was safe 24.60% 7.00% 

Teachers did not know me 38.50% 26.50% 
Academic problems 65.90% 58.80% 

Problems with the legal system 11.10% 8.20% 
Transportation 42.80% 41.00% 

Finances 40.40% 38.80% 
Problems with substance abuse 10.70% 10.20% 

Too many family responsibilities 32.30% 32.40% 
Health problems not related to drugs or alcohol 21.40% 24.10% 
Problems with family or household 40.90% 44.70% 

Homelessness 5.20% 12.10% 
Conflict with work/ need more work hours 14.70% 28.40% 
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6.  Student learning Outcomes 
 

As a result of meeting with AHSD program representatives: 
 

1. Students will demonstrate an understanding of AHSD Program 
requirements. 

How will the student 
demonstrate this 
learning?   

How will I know the 
student has done this 
well?   

Tie to CAS 
Professional 
Standards for Higher 
Education 

Tie to PCC Core 
Values 

  
Complete college 
admission and testing 
requirements. 
 
Meet with an AHSD 
Specialist to explore 
options for completing 
high school. 
 
Use the preliminary 
transcript evaluation to 
describe what course 
credits remain to be 
earned at PCC. 
 
Use the Course Offerings 
list to select courses that 
fulfill their remaining 
diploma requirements. 
 

Activities that facilitate 
the learning: 

Studying placement  
   test previews. 
Individualized  
   instruction from AHSD  
   Specialist. 

 
Student is present in 
Banner. 
 
Student placed in at 
least developmental 
levels of reading, 
writing, and math in the 
Compass Placement 
Test. 
 
Student used the 
transcript evaluation to 
explain what is needed 
to earn the Adult HS 
Diploma. 
 
Banner term registration 
shows the student has 
registered for classes 
that meet the student’s 
personal and 
institutional 
requirements for 
earning an Adult HS 
Diploma. 

 
Knowledge acquisition, 

integration, 
construction, and 

application: 

Relating knowledge to 
daily life. 

 
Practical competence: 

Pursuing goals. 
 
Managing personal  
affairs. 
    

 
Self-Reflection 

Seek and acquire 
information and 
knowledge to achieve 
academic, career, and 
personal success as a 
lifelong learner. 
Set well-defined goals, 
monitor progress, and 
motivate self. 
 

Professional 
Competence 

Identify and/or recreate 
concepts, terms, and 
facts. 

Explain concepts and 
skills to others. 
 
Make a decision and 
take actions based on 
analysis of information. 
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2. Students will align AHSD requirements with degree/certificate requirements in 
higher education or with another next step the student wants to take. 

 

 

How will the student 
demonstrate this 
learning?   

How will I know the 
student has done this 
well?   

Tie to CAS 
Professional 
Standards for Higher 
Education 

Tie to PCC Core 
Values 

 
Record projected course 
completions on a degree 
or certificate worksheet 
from the college of their 
choice or alongside the 
requirements of their 
next step of choice. 
 

Activities that facilitate 
the learning: 

Coaching in the PCC  
  Start Lab. 
Meeting with a  
  General Advisor to  
  preview degree yearly  
  plan. 
Reviewing degree  
  yearly plan with AHSD  
   Specialist. 
Meeting with  
  recruiting or  
  apprenticeship advisor  
  to match AHSD course  
  selection to next step  
  requirements or  
  recommendations. 

 
The student submits a 
worksheet showing their 
projected coursework 
for the Adult HS Diploma 
alongside the 
requirements of their 
future goal or next step. 

 
Knowledge acquisition, 

integration, 
construction, and 

application: 

Connecting knowledge 
to other knowledge,  
ideas, and experiences. 
 
Constructing knowledge. 
  

cognitive complexity: 

Reflective thinking. 

Intrapersonal 
development: 

Realistic self-appraisal, 
self-understanding, and 
self-respect. 

 
Self-Reflection 

Appraise own skills  
 and abilities. 
 

Professional 
Competence 

Use basic terms,  
concepts, and facts to 
gain additional or  
more complex 
knowledge as a lifelong 
learner. 
 
Transfer concepts and  
skills to other fields or 
new situations  
creatively. 
 

  
 
 
 
 
 
 
 
 
 



31 
 

3. Students will demonstrate the ability to use appropriate technology to perform 

with competence those tasks and procedures relevant to earning an AHSD. 
 

How will the student 
demonstrate this 
learning?   

How will I know the 
student has done this 
well?   

Tie to CAS Professional 
Standards for Higher 
Education 

Tie to PCC Core Values 

 
Use the Class Search 
function in MyPCC to 
select courses that meet 
the needs of student’s 
personal schedule. 
 
Use MyPCC to register 
for classes. 
 
Use MyPCC to receive 
and respond to emails 
from AHSD Specialist. 
 

Activities that facilitate 
the learning: 

Coaching in the PCC  
  Start Lab. 
AHSD Specialist 
oversees first login. 
AHSD Specialist models  
  using Class Search. 
AHSD Specialist 
supervises  
  while student fills in  
  work schedule and  
  extra-curricular   
  responsibilities on a  
  term scheduling  
  worksheet. 
 

 
Student successfully 
resolves course conflict.   
 
AHSD Specialist confirms 
in Banner whether 
course registration was 
completed online. 
 
AHSD Specialist confirms 
receipt of email from 
student through MyPCC. 
 
 

 
Practical competence: 

 Pursuing goals. 
 
 Managing personal  
 affairs. 
 
Demonstrating 
professionalism. 
 
Technical competence. 

 
Professional 
Competence 

Perform tasks, 
procedures, and 
processes with 
competence. 
 
Apply appropriate  
technologies to analyze, 
solve, and present 
solutions to problems. 
 
Make a decision and 
take actions based on  
analysis of information. 
 

Critical Thinking and 
Problem Solving 

Determine the extent  
of information needed. 
 
Access the needed  
information effectively  
and efficiently. 
 
Make a decision and 
take actions based on 
analysis. 
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4. Students will demonstrate the ability to advocate for themselves to stay on 

track for graduation. 

 

How will the student 
demonstrate this 
learning?   

How will I know the 
student has done this 
well?   

Tie to CAS Professional 
Standards for Higher 
Education 

Tie to PCC Core Values 

 
Earn a C or better on 
each English or 
mathematics course. 
 
Complete Adult HS 
Diploma requirements 
with a cumulative 2.5 or 
better GPA. 
 
Meet with instructors to 
clarify course content or 
requirements. 
 
Initiate meetings with 
AHSD Specialists to ask 
questions, develop 
academic plans, and 
track requirements. 
 
Seek out additional 
college resources and 
assistance as needed for 
student success. 
  
 

 
Student will have earned 
a C or better on each 
English or mathematics 
course. 
 
Student will register to 
retake failed classes and 
then earn the higher 
grade. 
 
Student schedules and 
attends appointments 
with AHSD Specialists. 
 
Student follows up on 
referrals made for 
college resources. 
 

 
Cognitive Complexity 

Critical thinking. 
 
Reflective thinking. 
 
Effective reasoning. 
 
Creativity. 

 
Professional 
Competence 

Perform tasks, 
procedures, and 
processes with 
competence. 
 

Critical Thinking and 
Problem Solving 

Determine the extent of 
information needed. 
 
Access the needed 
information effectively 
and efficiently. 
 
Make a decision and 
take actions based on 
analysis. 
 

Activities that facilitate the learning: 

 The challenging collegiate environment itself may 
motivate a student to develop interdependency.  

 Attending tutoring sessions in the college learning 
center. 

 Meeting with an instructor to clarify course 
content or requirements. 

 Initiating a meeting with HSC Specialist to discover 
resources for a specific academic or personal need. 
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7.  ASSESSMENT AND ANALYSIS 

 
Adult High School Diploma (AHSD) Program and Gateway to College (GtC) Program 

Students’ Performance 

Summer 2007 through Spring 2010 

 

This summary includes statistics for 1368 AHSD and GtC students who enrolled for classes during the three 

academic years between 2007 and 2010. Any classes taken before or after this period were excluded from 

this report. Developmental classes that were worth 0 credits were also excluded from this report.  

 

A. Number of Students Enrolled & Average Age 

The AHSD Program serves students who are older, on average, than GtC. Because GtC receives funding 

from the public high school districts from which students come, GtC is bound to serve students ages 16 

to 20. AHSD is PCC’s only high school diploma option for students 21 and older. 

 

 

 Average Age  

of Students 

At Entry 

 

Total number of students  

enrolled between 2007-2010 

AHSD 21 561 

GtC 18 807 

 

 

Enrollment of Students in AHSD Program and GtC Program Combined  

 2007-2008 2008-2009 2009-2010 Overall (Unduplicated) 

AHSD Students  272 360 346 561 

GtC Students  409 454 528 807 

Total Students Enrolled During The 

Year 

681 814 874 1368 
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B. Gender Distribution 

Women are only slightly more likely than men to complete their Adult High School Diploma. 

 

 

 

 

 

 

Both diploma programs have remained strong, even through the recession when personal budgets and 

district budgets have been in decline. *”Students served…” varies from “Total” because some program 

participants did not wish to register their gender. 

 

 

Gender of Students Combined Programs 

 2007-2008 2008-2009 2009-2010 Overall (Unduplicated) 

Female   351 54% 419 53% 457 53% 671 52% 

Male 307 46% 377 47% 406 47% 624 48% 

Total (with valid gender data)  658 796 863 1340 

Students Served During The Year 681 814 874 1368 

Gender of AHSD Program Students  

 2007-2008 2008-2009 2009-2010 Overall (Unduplicated) 

Female   139 52% 195 55% 193 56% 294 53% 

Male 130 48% 162 45% 150 44% 261 47% 

Total (with valid gender data)  269 357 343 555 

Students Served During The Year 272 360 346 561 

Gender of GtC Program Students  

 2007-2008 2008-2009 2009-2010 Overall (Unduplicated) 

Female   212 54% 224 51% 264 51% 405 52% 

Male 177 46% 215 49% 256 49% 380 48% 

Total (with valid gender data)  389 439 520 785 

Students Enrolled During The Year 409 454 528 807 
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C. Ethnicity Distribution 
 
  

Ethnicity of Students Combined Programs 

 2007-
2008 

2008-
2009 

2009-
2010 

Overall(Unduplicated) 

Asian 42 7% 52 8% 46 6% 70 6% 

Black/African-American 27 5% 26 4% 37 5% 58 5% 

Hispanic 44 8% 66 10% 67 9% 106 9% 

Pacific Islander/Native American 10 2% 9 1% 19 3% 29 3% 

White/Caucasian 451 79% 533 78% 592 78% 878 77% 

Total (with valid ethnicity data) 574 686 761 1141 

Not Identified 107 128 113 227 

 

The ethnic backgrounds of AHSD students is similar to PCC at large. Most students are Caucasion.  Asian 

and Hispanic students come in as a low second, with few African American and Native students. When 

data is program specific, GtC shows as somewhat more accessible to ethnic groups other than 

Caucasian. 

 

Ethnicity of AHSD Program Students 
 2007-

2008 
2008-
2009 

2009-
2010 

Overall(Unduplicated) 

Asian 13 6% 18 6% 13 4% 23 5% 

Black/African-American - - - - - - - - 

Hispanic 11 5% 22 7% 24 8% 38 8% 

Pacific Islander/Native American 5 2% 5 2% 8 3% 14 3% 

White/Caucasian 208 88% 265 86% 261 85% 417 85% 

Total (with valid ethnicity data) 237 310 306 492 

Not Identified 35 50 40 69 

 
 

Ethnicity of GTC Program Students  
 2007-

2008 
2008-
2009 

2009-
2010 

Overall(Unduplicated) 

Asian 29 9% 34 9% 33 8% 50 7% 

Black/African-American 27 8% 26 7% 37 8% 60 9% 

Hispanic 33 10% 44 12% 43 10% 69 10% 

Pacific Islander/Native American 5 2% 4 1% 11 2% 15 2% 

White/Caucasian 243 72% 268 71% 331 73% 493 72% 

Total (with valid ethnicity data) 337 367 455 687 

Not Identified 72 87 73 120 
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D. Credits Attempted/Earned 
 

Most AHSD students pass their coursework each term and continue to make progress toward their 

diploma. Students in both GtC and AHSD Programs pass at about the same rates and with about the 

same adacemic achievement level.  

 

PCC Credits Earned Combined Programs 

 2007-2008 2008-2009 2009-2010 Overall 

Credits earned with (A,B,C,P grades) 9559 71% 11681 72% 12763 72% 34003 72% 

Credits earned with (A,B,C,D,P grades) 10199 76% 12348 76% 13536 76% 36083 76% 

Credits Attempted  13406 16281 17716 47403 

*Note: D grade meets HS diploma credit requirement 

 

 

Student in both programs are more successful in college level coursework than in developmental level 

coursework 

 

 

 

 

 

 

 

 

 

 

 

 

 

*To examine numbers related to the above graph and to compare AHSD student achievement in college-

level coursework versus developmental coursework, see Appendix G. 
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E.  Math Credits Attempted/Earned 
 

Only Developmental math was available for comparison. We choose the most common classes among 

students (60, 65, and 95) for comparison. 

 

Note: Completion rate in this summary refers to having a grade of C or better. 

 

 Total A B C D P F/NP W I/AUD 
 

Math 

60 

AHSD 78 30.8% 17.9% 14.1% 5.1%  24.4% 7.7%  

GtC 120 20.8% 20.0% 20.8% 9.2%  21.7% 7.5%  

PCC 8329 25.0% 21.1% 15.4% 9.3% 0.6% 17.5% 10.3% 0.9% 
 

Math 

65 

AHSD 79 16.5% 25.3% 25.3% 10.1%  12.7% 10.1%  

GtC 121 22.3% 14.9% 19.0% 6.6%  25.6% 10.7% 0.8% 

PCC 5635 26.1% 21.8% 17.8% 8.9% 0.8% 14.6% 9.2% 0.8% 
 

Math 

95 

AHSD 45 22.2% 13.3% 20.0% 11.1% 2.2% 15.6% 13.3% 2.2% 

GtC 64 29.7% 21.9% 26.6% 4.7% 1.6% 12.5% 3.1%  

PCC 4760 23.7% 22.9% 18.2% 8.8% 1.3% 13.7% 10.4% 0.9% 

 

 

One of the major barriers for academically underprepared students is the need to pass developmental math 

classes. The rates of completing and passing these classes are low and lag successful completion rates of 

other instructional areas.  

The Oregon State Board of Education adopted new high school graduation requirements. For the graduating 

class of 2014, a student must have at least 3 math credits at the Algebra I content level and above. For high 

school completion, students with zero math credits seeking to fulfill the math requirement at PCC have to 

finish Math 60, Math 65, Math 95 and Math 111 with a C or better. 
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Over 60% of students passed Math 60 with a C or better, based on course data for math classes during the 

three academic years between 2007 and 2010,. The rate of success is slightly higher for AHSD Program 

students (62.8%) compared to 61.6% and 61.5% for GtC Program students and PCC students at large, 

respectively.   

 

 

 

 

 

 

 

 

 

 

 

 

 

The completion rate of Math 65 is slightly higher than Math 60 for both ASHD Program and PCC students at 

large (67.1 and 65.7% respectively). On the other hand, GtC Program students passed Math 65 at a lower 

rate of 56.2%, with one of every four students failing the class. 
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However, GtC Program students who completed Math 60 and 65, or enrolled directly in Math 95 have a 

higher success rate than their peers from the AHSD Program or PCC at large. GtC Program students 

completed Math 95 at a higher rate (78.2%) than AHSD Program students (55.5%) and PCC students at large 

(65.7%). More than 13% of AHSD Program students withdrew from Math 95 compared to only 3% of GtC 

Program students. In general, withdrawal rate from Math 60 and 65 is consistent among students and 

ranges from 7.5 to 10.7. 

 

F. PCC High School Diplomas Earned  

  

 

 

 

 

 

AHSD High School Diplomas Earned at PCC 

 2007-2008 2008-2009 2009-2010 Overall 
(Unduplicated) 

HS Diplomas Earned 63 88 124 275 20% 

 AHSD GtC AHSD GtC AHSD GtC AHSD GtC 

HS Diplomas Earned 24 39 50 38 66 58 140 135 
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G. Associate Degrees Earned by AHSD Graduates 

 
 Between summer 2007 and 2010, students earned 38 Associate’s degree (AA) 

o Among the 275 students who earned their HS diploma between summer 2007 and 2010, 

students earned 31 AA’s  

o Among students who have not earned their HS during that period, students earned 7 AA’s 

o Approximately, 58% of the AA’s (22 diplomas) were earned by female students, and 42% (16 

diplomas) were earned by male students 

o Similarly, 58% of the HS diplomas were earned by female students. 

 Note that, overall,  female students make comprise 52% of total students in the 

programs 

 

 

H.  Comparative Data: PCC Students and PCC Adult HS Diploma Graduates 
 

 Average GPA among all students is 2.31 

o Average GPA among graduates is 3.03 

o Average GPA among non-graduates is 2.12 

o Average GPA among female students is 2.49 and among male students is 2.09  

 

Credits Earned Among All PCC Students vs. PCC Adult HS Diploma Graduates 
 Total 

Students  
Minimum Maximum Average 

Credits Earned Among Graduates 275 7 143 51 

 Percent of credits earned to credits 
attempted 

88% 

Credits Earned Among Non-Graduates 1093 0 114 20 

 Percent of credits earned to credits 
attempted 

58% 

 
 
 

Ethnicity Of All PCC Students vs. PCC Adult HS Diploma Graduates 
 Graduates Overall (Unduplicated) 
Hispanic 17 7% 106 9% 

Black/African-American 5 2% 58 5% 

Asian 18 7% 70 6% 

Pacific Islander/Native American 3 1% 29 3% 

White/Caucasian 200 82% 878 77% 

Total (with valid ethnicity data) 243 1141 
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I. Honors AHSD Students 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Honors List Among Adult HS Diploma Graduates 

 2007-2008 2008-2009 2009-2010 Overall 
(Unduplicated) 

President's Honors List      
(GPA: 3.75 to 4.00) 

8 13% 11 13% 9 7% 28 10% 

Dean's Honors List             
(GPA: 3.50 to 3.74) 

5 8% 11 13% 10 8% 26 10% 

Honors List                          
(GPA: 3.25 to 3.49) 

8 13% 14 16% 29 23% 51 19% 

Adult HS Diplomas Earned 63 88 124 275 20% 

By Programs: AHSD  GtC  AHSD GtC AHSD GtC AHSD GtC 

Adult HS Diplomas Earned 24 39 50 38 66 58 140 135 
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J. Program Surveys 
 
Adult High School Diploma Program 

 
AHSD Program Exit Survey 

2010 
 

Upon graduation students are given an Exit Survey which allows the AHSD program to gather aggregate 

information as a qualitative measurement in determining service standards perceived by students. The 

survey is voluntary. The complete survey can be seen in Appendix I. While this survey has only been 

implemented since Fall term of 2010, the survey is also viewed as a tool for informing the AHSD program of 

best practices. Currently this is the only survey being used consistently throughout the district.  Below are 

some key patterns the AHSD program found as a result of administering this survey. 

Section A: Ratings on the quality of AHSD program advising.  

 70% of students surveyed felt the PCC AHSD program specialist exceeded their advising 

expectations. 

 80% of students surveyed stated that PCC AHSD program specialist excelled in guiding students to 

make sound academic decisions which helped students finish their individual diploma requirements 

in an appropriate amount of time.   

AHSD Program Specialists do strongly recommend that students schedule appointments to meet with their 

program contact on a regular basis. These meetings are voluntary and may take place over the phone, via e-

mail, or in person.   

Section B: Ratings on satisfaction with AHSD knowledge and expertise. 

 50% of students surveyed were very satisfied with the knowledge and expertise of the AHSD 

program specialists.  

 68% of students indicated they were very satisfied with the time available to them during 

appointments. 

AHSD programs specialists can be seen via appointment or on a drop-in basis. On a drop-in basis students 

may be expected to wait during high volumes points of the term. 

Section B: Ratings on satisfaction with AHSD Program web pages. 

 50% of students polled were satisfied with the accessibility of program information on the web site.  

 13% were very satisfied  

 7% marked neutral. 

AHSD Program Specialists have identified that continued improvement ofaccessible information on the web 

site is key in our highly technological and web-based society. We have developed Goal #3 in the 
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Recommendations and Programs Goals section of this document addressing the issue of better website 

development. 

Section C:  MyPCC usage-frequency and purpose.  

 100% of students surveyed stated that they accessed their MyPCC account 3 or more times per 

term. 

 96% of students surveyed indicated they use their MyPCC to register for classes. 

 90% of students surveyed used the college portal to receive information from their instructors. 

Section C: Employment during degree completion.  

 50% of students’ responses indicated no employment held during their AHSD journey at PCC 

 25% indicated they worked full-time. 

 25% indicated they worked part-time. 

 

This result was a little surprising given AHSD program students do not receive any funding support, and are 

not eligible to receive Financial Aid while earning a high school diploma. What was not measured was the 

average length of time each student needed to complete their degree in each of these categories. 

Section C: Stopping out during AHSD completion 

 85% of students polled stated they did not stop out during pursuit of their high school diploma at 

PCC. 

 15% who did stop out during the course of their completion indicated a variety of “other” reasons. 
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Gateway to College Program 
 

GtC Student Satisfaction Survey Results 

Summer 2007-Spring 2010 

 

1. Challenges affecting students while they were enrolled in the Gateway to College Program 
compared to challenges they had in high school. 

 New student survey 
(at entry to program) 

(Challenge in HS) 

Satisfaction  survey 
(end of each term) 
(Challenge in GtC) 

SCHOOL RELATED CHALLENGES   

Academic problems 64.1% 56.6% 

Teachers did not know me 36.4% 26.3% 

Problems with my peers 48.8% 16.1% 

Nobody cared  37.4% 18.4% 

Infrequent attendance  62.2% 32.3% 

Problems with school admin. and/or faculty 44.4% 13.7% 

Didn’t feel the environment was safe 22.7% 7.6% 

NON-SCHOOL RELATED CHALLENGES   

Frequent moving 24.2% 17.2% 

Homelessness 5.6% 9.1% 

Health problems not related to drugs or alcohol 20.7% 24.7% 

Problems with substance abuse 11.6% 6.7% 

Problems with family or household 41.4% 47.6% 

Problems with the legal system 9.1% 8.7% 

Conflict with work/ need more work hours 13.1% 27.3% 

Too many family responsibilities 24.7% 32.4% 

Finances 40.4% 36.8% 

Transportation 42.8% 42.5% 

Childcare 4.8% 2.0% 

Overall, fewer students reported school-related challenges compared to when they were in high school.  

Specifically, about 10% less students reported “Teachers didn’t know me” as a challenge during enrollment 

in GtC.  A greater improvement is apparent in reduction of “Problems with Peers”; a drop of 30.7%.  One of 

the common factors affecting students’ decision to drop out of school is the feeling that nobody in school 

cares about them; notice how students’ experience changed in GtC. 
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Students’ responses reflect a more positive attitude especially towards academic-related issues such as 

teachers, infrequent attendance and school admin.  Academic problems are still a big challenge to students. 

 
Overall, students reported more non-school related challenges such as homelessness, problems with family 

and more family responsibilities.  As reported above, more students get a job and work more hours.  This 

explains the greater number of students reporting “conflict with work” as a greater challenge to them 

compared to when they were in high school. 
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2. The survey results presented below show a comparison between student responses to 
questions from the New and Satisfaction surveys for 198 students.  Only 198 students’ data 
were matched by either school ID or name. 

Living situation and working status of students responding to Satisfaction Survey compared to 
their responses to the New Student Survey.  

  New Student 
Survey 

(at entry to program) 

Student 
Satisfaction Survey 
(end of each term) 

Live independently 5.6% 15.8% 

Have children 1.0% 2.0% 

Have a job 

 Work less than 21 hrs/week 
 Work 21-40 hrs/week 
 Work more than 40 hrs/week 

27.3% 

66.7% 
29.6% 
3.7% 

44.1% 

45.1% 
45.1% 
9.8% 

Compared to when they started with GtC, more students live independently (10.2% increase).  Similarly, 
16.8% more students have a job during their enrollment in GtC. More students tend to work more hours 
than they previously reported in the New Students survey. 

  
 
 
 

3. Education goals of students, as reported in New Student Survey and then in Satisfaction Survey. 

 New Student 
Survey 

(at entry to program) 

Student Satisfaction 
Survey 

(end of each term) 

Earn HS Diploma+ as many college credits 5.1% 2.5% 

Complete a vocational certificate 0.0% 2.0% 

Associate’s degree 12.8% 16.2% 

Bachelor’s degree 37.2% 40.9% 

Master’s degree 22.4% 14.1% 

A professional degree (doctor, lawyer, PhD) 22.4% 24.2% 

Educational goals for students become more realistic with time.  More students reported that obtaining an 

Associate’s degree is their goal.  Fewer students reported that obtaining a Master’s degree is an educational 

goal. 
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4. When asked to compare their prior high school performance to their performance in the 
Gateway to College Program, students reported the following: 

 

Student’s responses reflect a more positive attitude towards education.  The positive attitude could be 

attributed to the students’ experience in GtC and the individual support they receive from instructors and 

resource specialist. 

 

 

5. When asked to evaluate their improvement compared to their experience in HS, students 
reported the following improvement: 

 

 



48 
 

6. Students’ views on their Resource Specialist and Foundation experience: 

 

Students’ responses reflect a very positive outlook on their experience in GtC especially their views on 
resource specialist and the support they receive with school-related issues. 

 

 

7. Students’ views of their Instructors in Foundation Term and Comprehensive Campus: 

 

Students reported that instructors played a great role in motivating them to do their work.  More students 

viewed their Foundation instructors playing a great role in motivating and providing them with information 

about their progress. 
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8.   Conclusions and Recommendations 

 

Adult High School Diploma Program 

1. Create a PCC AHSD Assessment Plan 

Several challenges emerged while completing this AHSD Program Review.  One is a lack of consistent and 

intentional data-collection for both programs.  The second is that we have not determined what data 

needs to be collected, how it should be used, and how we will assess it.  Third, we need a comprehensive 

Assessment Plan in order to intentionally evaluate our programs and move forward toward the next 

Program Review.  In outlining an Assessment Plan, we are borrowing from the 2011 Program Review of 

our colleagues in PCC Academic Advisingi. 

a. Develop a PCC AHSD Program Mission Statement 

We need to review our Mission Statement and ensure that it is succinct and in alignment with the PCC 

College Mission and our State Plan.  From a solid Mission Statement, the rest of the assessment process 

may be developed. 

b. Develop Common PCC AHSD Program Goals and Objectives  

In order to have maximum impact on student success, the PCC AHSD must operate with a unified purpose 

district-wide.  According to the CAS Standards (2005), “An Assessment Process must be guided by a set of 

written goals and objectives that are directly related to its stated mission.”   Clear program Goals and 

Objectives need to be delineated and recorded.  Goals may be broader, general statements to describe 

longer range aims of the AHSD.  Program objectives serve to clarify those goals through language that is 

precise, detailed, and action oriented. 

c. Develop Process and Delivery Outcomes 

Process and Delivery Outcomes describe how AHSD staff will deliver services and information to students.  

In order for students to learn, specific content must be delivered via a process that is intentional, 

developmental, and consistent.  Process and Delivery Outcomes establish a set of standards, 

expectations, and trainings for AHSD staff members as they interact with students.   

d. Identify Student Learning Outcomes  

Student Learning Outcomes are statements that describe what students are expected to know, do, and 

value as a result of working with AHSD staff.  Four Student Learning Outcomes have been developed so 

far - these need to be reviewed and others may be added.  The AHSD needs to continue to follow a 

coherent process for developing Student Learning Outcomes which are consistent across the district and 

are transparent to staff, students, and the institution at large. 
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e. Map the PCC Student Experience  

Once outcomes for both students and advisors have been identified, having a map to guide the journey 

towards outcome achievement and assessment is imperative.  An approach recommended by NACADA to 

determine who delivers services, what services are delivered, and when are they delivered for maximum 

effectiveness throughout a student’s academic career.   

The map functions as a tool to determine the path toward achieving outcomes for advising and helps to 

ensure that the AHSD is providing opportunities for students to achieve the learning outcomes that it has 

identified.     

f. Gather Evidence (Assess) 

In NACADA literature, assessment is described as the process through which we gather evidence about 

the claims being made regarding student learning and the process/delivery of services. This evidence is 

then used to inform and support program enhancement and improvement (Campbell, 2008). More than 

merely relying on student satisfaction surveys or general college data, the gathering of assessment data 

must be strategic and employ various approaches - direct and indirect, qualitative and quantitative.  The 

AHSD Assessment Plan must be systematic and utilize tools that address the specific needs and outcomes 

of the programs.           

g. Interpret and act upon assessment results and findings  

In the review and interpretation of assessment data, AHSD staff will determine where their various 

processes are succeeding and where they need to implement new strategies to affect outcomes.  

Program and student successes may be shared with the college and other stakeholders via reports and 

future Program Reviews.  Changes may be made in a systematic and intentional manner based on solid 

evidence rather than conjecture or anecdotal evidence.   

2. Develop a more effective data system and build on data collection and usage for: 

a. Inquiries and case management 

The High School Completion (HSC) Specialists maintain case-files for students in the AHSD program and 

students under 16 years of age and serve open enrollment/home school students 16 & 17 years of age, 

including those in the Expanded Options program. In addition, we receive a high volume of inquiries by 

phone, email, and walk-ins, related to options for completing high school requirements at PCC and classes 

to augment an existing high school graduation plan.   

HSC Specialists currently use spreadsheets to track on student caseloads and as a means to pull reports 

from Banner. This method has proven to be cumbersome and limiting.  Software, document format, and 

type of data identified are inconsistent across the district, due to individual campus requirements. In 

addition, the amount of data entry required to produce reports from excel is time intensive. 
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AHSD Program Goals 

 Develop/Build on data 

collection 

 Add .5 FTE at SEC 

 Expand program website 

 Scholarship to 

graduating students 

 Professional development 

Advisortrac:  The HSC Specialists have completed the initial training for Advisortrac and have determined 

that it will provide the consistency needed to contribute to a more effective reporting system. HSC 

Specialists will seek to research its capabilities and identify relevant uses to gather information on the 

diverse populations we serve. It is our intent to implement this system district wide to track and collect 

consistent data on inquiries and data collection on individual/collective caseloads. 

Banner:  HSC Specialists are proficient at utilizing Banner for student advising purposes.  The task of 

running reports for case management purposes, is both cumbersome and time intensive. A program 

designation has been requested under Common Goals. 

Scanner:  HSC Specialists intend to utilize the scanners, as they are installed at each campus Advising 

Office, to download case-files of students under 16 years of age. These students often apply to multiple 

campuses and accessibility to all files will allow us to better monitor their enrollment patterns. 

b. Program maintenance  

H-Drive: HSC Team currently utilizes the H-Drive as a means to post upcoming team meetings and 

meeting notes; common forms for the programs served; and articles and resources related to the 

populations we serve. 

Policy Procedure Manual:  HSC Specialists understand the 

importance of consistency and accuracy when advising 

and coaching students. It is a goal of the AHSD Specialists 

to develop and compile a policy and procedure 

operations manual for the populations they serve and 

develop a plan to keep it updated. 

c. Student information and feedback 

Exit Survey:  HSC Team developed an Exit Survey for 

students to complete upon petitioning for graduation 

from the program. We will continue using the data 

gathered for further analysis and implement applicable 

suggestions. In addition, we will re-evaluate survey 

questions and construct.  

3. Addition of a 0.5 FTE High School Completion Resource Specialist position at SEC. 

The Adult High School Completion Specialist provides an invaluable service to students who are 

interested in learning about the program as well as to those who are currently enrolled and working to 

complete their HS Diploma. Unlike the Cascade, Rock Creek, and Sylvania campuses, the Southeast Center 

has never employed a person dedicated, specifically, to perform the duties of the High School Completion 

Specialist. In the past, these duties have been shared by a variety of Student Services employees, 

including General Advisors, the Advising Coordinator, and even the Associate Dean.  
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The consistent enrollment growth seen at the Southeast Center over the last decade has made it 

increasingly difficult for a General Advisor or the Advising Coordinator to provide the level of attention this 

population deserves. In order to address this issue, in October of 2010 a casual 10- month temporary .5 

FTE High School Completion Specialist was hired. However, with increased General Advising needs, the 

Adult High School caseload is difficult to prioritize. 

Since Winter term, 2010, a total of 41 students have enrolled in the AHSD program at the SE Center. In 

addition, 55 students have established contact with the High School Completion Specialist and are in 

various stages of the process but have yet to enroll in any PCC courses. Developing relationships and 

engaging with students interested in Adult High School completion is paramount to their success and to 

the success of the program, as it would improve retention and completion rates. 

We believe a dedicated Adult High School Completion Specialist at the Southeast Center will be a great 

benefit to students.  A position committed to AHSD would provide students a level of service and 

consistency that has never been provided before. 

4. Expand program website. 

In our technological and global society the HSC team deems it important to both market the AHSD program 

as well as provide support for students who are in the program. We have researched aspects of 

technologically connecting with students before they come to campus. This includes the goal of adding an 

interactive intake questionnaire and video clips with sufficient information for students to determine 

whether the AHSD program is a viable option. This would be connected to a program e-mail account that 

could be accessed by all team members. We would like to include student testimonials featuring past and 

present students speaking of their successes with the program. 

HSC will develop strategies for more effectively getting information, such as program changes and deadline 

dates out to our caseloads. This may include sending emails to high school guidance counselors, as well as 

other relevant parties, to check our web site for specific deadlines related to program enrollment. 

5. Provide 8 tuition paid college credits for graduating students. 

AHSD students are not financial aid eligible. This puts the whole burden of cost on the student to pay for 

college courses, books and other expenses out of pocket. As mentioned in the Student Profile section of 

this review, students seek a high school diploma with AHSD by choice. It is our unanimous belief that 

students who successfully complete the diploma requirements and who intend to continue with PCC in 

pursuit of an Associate’s Degree should be awarded eight (8) free credits as an incentive and reward for 

their efforts. Our goal is to design the criteria for eligibility by looking at similar incentives already offered 

at the college.   

AHSD Program professional develop goals:  

It is our collaborative desire to keep up to date with our field. In an effort to serve the changing student 
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population the AHSD team has developed the following team goals for professional development: 

 Select a book from the field of education to read/study each year to keep abreast of theory, 

philosophy, and retention and persistence strategies and practices for adult learners.  

 Achieve organizational and/or affiliate memberships such as with Oregon School Counselors 

Association and NACADA. Continue attending local classes, workshops, seminars and conferences 

in order to establish networks for AHSD.  

 Seek out classes, workshops, seminars and conferences related to diverse topic such as: 

multigenerational work environments, understanding ADA better and cultural intelligence. 
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Gateway To College Program 

1.  Develop more effective data system and build on data collection and usage: 

Programs are most successful when staff regularly meets to look at student data and results and engage in 

a Cycle of Inquiry in order to improve student success. Gateway to College currently utilizes a database 

created for our student information, Rhonda.  We utilize the H: drive where we store and share 

documents that are used program-wide.  Resource Specialists also complete end of the term reports done 

on an excel spread sheet following the completion of the term. We have outgrown what our student 

database (Rhonda) can do and are using multiple systems to track things that should be attainable with 

one system.  With a better and more easy to use data system that combines demographic, performance 

data, end of term reports, New Student Surveys, and Satisfaction Survey responses, GTC staff can serve 

students more effectively. 

With a more efficient data base system instructors and resource specialists will be encouraged to use 

students' data more frequently, as the data will be more accessible, reliable and easier to find.  

With a new database we also hope to more easily collect and use data regarding student needs, career 

preferences, and performance (New Student and Satisfaction Survey responses, end of term reports) for 

use in making decisions and policy. 

PCC Prep Alternative Programs (MAP, YES, GTC) have already started working with TSS on developing the 

data system that will eliminate redundancy and serve staff and student more effectively. 

2. Explore possibilities for more effective use of existing PCC technology tools (Advisortrac, 

Gradplan, and Banner): 

The Gateway to College Program staff is well equipped with knowledge of and have access to the 

technology tools at PCC. However, only Banner is widely used among Gateway to College Resource 

Specialists. Advisortrac is not used at all and Gradplan is often used only when students are close to 

completion of their Associate degrees. The reason for the limited use of these advising tools is that: 

Gradplan is not designed for Adult High School Diploma. We recommend that Gradplan includes an Adult 

High School Diploma worksheet that enables both Gateway staff and students the information needed for 

complete educational plans. 

Advisortrac is not utilized because of the nature of conducting academic advising at GTC . 

The GTC Resource Specialists need to look into more creative ways of using these technology tools for the 

support of the students and enhancement of the program.  
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3.  Explore a new initiative and develop appropriate model to serve “5th year seniors”: 

 

GTC serves students between the ages of 16 and 20 who are not currently attending high school or who 

have been identified by their district as at risk of dropping out and who meet the eligibility requirement 

specified by each individual district. One of the GTC eligibility requirements is students may not have more 

than 17 high school credits.  GTC wants to explore the idea of serving students who have left school, but 

may have more than 17 high school credits. In the past several years GTC has been contacted by students 

who have more credits than GTC’s current guidelines, but have dropped out and need support in 

completing their diploma and getting connected to college. GTC has found that these students who may 

be considered “5th year seniors” will not return to High School or night school options to complete their 

diploma because they are often disconnected from their high school experiences and are looking to enroll 

in an adult learning environment to finish their high school diploma. Sometimes these students are 19-20 

year olds and may have 20 credits, but have low GPA and often low skills. They need support to not just 

obtain their high school diploma, but to gain positive academic skill and get connected to college.  

 

GTC program management and staff will be connecting with high school administrators and counselors to 

determine a referral process for students and consult on how best to meet the needs of this population.  A 

specific program model may have to be designed to serve this student population. 

4. Increase Academic Skills, especially around mathematics courses: 

One of the major barriers for academically underprepared students is the need to pass developmental 

math classes. The rates of completing and passing these classes are low and lag behind completion rates of 

other instructional areas. For high school completion, students with zero math credits seeking to fulfill the 

math requirement at PCC have to finish Math 60, Math 65, Math 95 and Math 111 with a C or better. 

Based on course data for math classes during the three academic years between 2007 and 2010, 

approximately 60% of GTC students passed Math 60 with a C or better. GtC students passed Math 65 at a 

lower rate of 56%, with one of every four students failing the class. 

To accelerate students’ progress toward AHSD and meeting state competency in Mathematics area, GTC 

intends to hire an additional mathematics instructor who will work with our current full time math faculty 

to foster academic success in mathematics courses through additional tutoring opportunities, technology 

embedded instruction, and project based learning. 

In collaboration with AHSD Program and MTH SAC, GTC is also looking into offering additional MTH 

courses such as MTH 75 -Introduction to Formal Geometry and possibly developing under 100 level 

Statistics course to help students to earn MTH credits to satisfy HS Diploma graduation requirements.  

 5. Strengthen Resource Specialist to student relationship:  

Each GTC student has a Resource Specialist who advises, guides, checks up on, and mentors students. The 

Resource Specialist provides wrap around support to ensure that barriers to student success are mitigated.  

These support services include referrals to social service agencies, free Tri-met bus passes, variable class 
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GtC Program Goals 

 Develop data 

system/collection 

 Use of PCC technology 

 Develop model for 5th year 

HS Seniors 

 Increase academic skills in 

math 

 Strengthen Resource 

Specialist relationships with 

students 

 Develop more student 

leadership opportunities 

schedules, and classes offered at multiple locations. GTC Resource Specialist is the main person that 

connects students to the program and PCC in general, and GTC students are encouraged to communicate 

with their Resource Specialists on regular basis.  It is as important to stay connected with students who 

are doing well as with those who are struggling. However, 

effective communication is still an area that requires 

improvement.  

 Gateway students live in a culture of electronic social 

networking, but Resource Specialists are not always 

present there. Therefore, there is need to devise a more 

active approach and require more frequent contact with 

the students. Resource Specialists will need to design 

new tools of communications with their students in this 

technology-rich time. One option might include 

developing a Facebook page by each Resource Specialist 

where students can communicate with their Resource 

Specialist about upcoming advising sessions, 

registration, Book Exchange; receive timely 

individualized support, guidance, and the answers to 

their questions; chat with their peers and former GTC 

students and access a variety of resources on-line. Some 

of our Resource Specialists are already experimenting with a Facebook page to great success. We hope 

that all Resource Specialists will adopt this practice in the future and come up with other ways to meet 

students where they are. This more technologically enhanced communication system will save students 

from quietly falling off the radar and increase student retention and academic success. 

6. Develop more student leadership opportunities:  

Within the Gateway to College program, students have many opportunities available to be actively 

involved in leadership. The Student Ambassador Program allows students to share their stories and 

perspectives with potential, new, and struggling students.  GTC student ambassadors participate in annual 

GTC Peer Learning Conference and attend GTC National Network Discovery Meetings (informational 

meetings for potential new GTC sites), meetings with school districts, New Student Information Sessions, 

CG 100, and CG 130 classes where they provide a source of inspiration for students and also help us to 

understand what we can do better.   

GTC staff plans to look into developing a system and structure to support student leadership. One idea is 

forming the Student Ambassadors Council, a governing body, which meets on regular basis to develop 

more leadership opportunities such as peer mentoring and tutoring, start the program newsletter or a 

web page, and develop job and internship opportunities. We plan to dedicate some staff time (perhaps a 

former GTC student) to develop this over the next year. The Student Ambassadors Council will create 

much needed structure and consistent student leadership.  
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PCC Adult High School Diploma 

1. Utilize PCC technology. 
 

a. Create a separate designation in Banner for each the AHSD Program and Gateway to College 

Program.  

Members of both programs that provide the AHSD acknowledge the importance of collecting meaningful 

data that informs student needs and outcomes, demographics of students served, and academic progress 

and retention.  A designation in Banner for AHSD and GTC Programs, accessible to program members for 

running reports is necessary to efficiently collect student data for assessment. 

b. Recommend an Adult HS Diploma worksheet be designed for inclusion in Gradplan.  

Accumulating transferable college credit is a primary advantage for students completing their HS 

requirements at PCC. A two-fold academic plan is developed for AHSD students, which maps out 

remaining diploma requirements and accumulated college credits as they apply toward a designated 

college degree or certificate program. Utilizing Gradplan would make the process more interactive and 

provides a more efficient means to map the student’s progress toward a higher educational goal. 

2. Improve communication on issues related to the AHSD within the PCC community and at 

the State level.  

Resume and expand the District-wide Adult High School Diploma (AHSD) Committee and update the 

existing action plan.  The origin of this committee was part of recommendations made by the High School 

Relations Task Force in March, 2009. A mission statement and an action plan were developed, which 

served the intent of the committee until work began on the first AHSD program review. 

The intended mission of this committee continues to be relevant to intended outcomes:  

 Be major players in the development and maintenance of the college’s AHSD plan. 

Four major factors contribute to the AHSD requirements:  credits required in each course area, 

proficiency required for graduation, course offerings list for dual credit, and the college to high school 

credit conversion. Although PCC is required to meet the State requirements for the AHSD, reading, 

writing, and math proficiencies, course offerings, and the credit conversion is determined by PCC and 

presented for approval to the State. As professionals in their field of expertise, diploma program 

members are knowledgeable about the diverse needs of the students they serve and the skills required to 

complete college and career goals.  Their contributions would inform and benefit the development of 

PCC’s AHSD plan through planned discussions and a platform for making recommendations. When 

committees are formed or decisions are made which effect the AHSD, it is essential that program 

Resource Specialists, who have a direct relationship with students, be included in the discussion and the 

decision making process. 
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 Develop an action plan to address identified in-house issues. 

Scheduling quarterly meetings would hold a space for discussion and resolution as questions and issues 

related to the AHSD surface. In addition, it is the intent of the committee to further develop program 

collaboration. This can be achieved by members giving informal reports about their committee work, 

conferences and workshops attended and resources/events related to community outreach.  

 Form collaborative relationships with various departments and faculty to ensure that student’s 

needs are effectively being met. 

Staying informed about changes in the process and procedures in student services is crucial to our ability 

to effectively coach students and enable them to be proactive and make good decisions. It is the intent of 

the committee to develop a plan to increase communication and information sharing between AHSD and 

applicable PCC departments including Enrollment Services, Admissions, Student Records, along with other 

internal departments and community partners. 
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9.Appendices 
 

Appendix A:  Adult HS Diploma State Plan 

  

Portland Community College 

Adult High School Diploma (AHSD) 

State Plan– 7/1/2009 

 

A. Forward 
 The foreword describes (required for both AHSD and GED): 

1. the program mission and goals 
2. how it fits into the greater college mission; and 
3. who is responsible for administering the plan(s) 

  

A.1. Program Mission and Goals 

The mission of the Adult High School Diploma program at Portland Community College is to provide quality 

education leading to the completion of a Adult High School Diploma in order to align with the Oregon 

content and performance standards. PCC provides opportunities for students with diverse educational, 

cultural, and personal backgrounds as well as instruction that supports both educational needs and life 

goals. The program provides learning environments and support systems that are essential to the success of 

individual students. Respect and responsiveness to students’ needs and learning styles supports the goal to 

assist students in selecting courses that will meet individual needs, gain self-confidence, self-esteem, and 

encourage the use of academic and community resources. 

A. 2 PCC’s Mission 

The mission of Portland Community College is to provide quality education programs and services that are 

affordable and accessible within an atmosphere that encourages the realization of each individual’s 

potential. PCC fosters excellence in both teaching and learning. Quality of teaching and learning is valued 

and student success is the focus of all teaching and learning.  PCC believes that students should be 

encouraged both inside and outside the classroom to meet academic as well as individual goals. Faculty and 

advisors agree that such quality requires accountability and teamwork.  

Consistent with the mission of the college and the Adult Education and Family Literacy Act, the mission of 

the PCC Adult High School Diploma program encompasses basic skills and academic instruction for students 

aged 16 years and beyond.  
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Relevant goals of the Portland Community College Board of Directors include: 

 Ensuring that college programs are accessible to all residents of the district through effective use of 
technology and location of district facilities. 

 Promoting success for all students by focusing on student-centered instruction and services. 

 Providing adult literacy and basic skills instruction that promotes readiness for college-level 
programs and for employment. 

 Committing ourselves to improvement in all aspects of the institution in order to ensure the quality 
of programs and services we provide. 

PCC seeks to provide and continually improve opportunities and options for students to earn the PCC high 

school diploma. 

A.3 Responsible Party for Administering the Plan 

The Vice President of Academic and Student Affairs is responsible for administering this plan.  

 

B. Admissions Requirements  

Adult High School Diploma Admission Requirements are: 

 At least 18 years of age; or   
 Released from compulsory attendance. 

Their diploma is awarded by the community college. 

Students enrolled in the PCC Adult High School Diploma program will be at least 18 years of age, unless they 

are referred through the resident high school, exempt from compulsory public instruction, or have 

documentation confirming approval of concurrent attendance at both the district high school and Portland 

Community College.  Students under the age of 21 must have earned a minimum of 12 credits from an 

accredited high school or equivalent college course work.  Students with fewer than 12 high school credits 

may be admitted on a probationary status by providing an official high school transcript, or by meeting 

requirements for specific programs. Arrangements for student orientation are made once qualification for 

the program is determined by the college.  Upon completion of the program students apply and are 

awarded the PCC Adult High School Diploma. 

Non-Title II Funded Plans must (required for AHSD) 

B.1. Describe assessment instruments and minimum entry scores in each area assessed: 
 Reading 
 Writing 
 Math 
 Other 
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The PCC Adult High School program is a Non-Title II funded plan.  Compass is the primary assessment 

instrument; no minimum entry score is required for each of the academic areas of writing, math, or reading.  

Students are placed in classes appropriate to assessment scores.   

B.2. Local Admissions Requirements 

There are no local admissions requirements. 

 

C.   Student Advising Activities 
 Plans must describe: 

1. a student orientation process (required for both AHSD & GED). 

2. transcript evaluation and recommendation of credit unit awards procedures 
(required for AHSD). 
Colleges are encouraged to accept only grades of “C” or above on transcripts.  
Colleges may award credit for classes in which a student earned a “D” as long as 
a consistent method is used for making this determination.  A description of this 
methodology should be included in this section.  For guidelines on accepting 
credits from other institutions, see the recommendations of the Northwest 
Association of Schools and Colleges (NASC: http//www2.idbsu.edu/nasc) 

3. program procedures and/or practices that link students to next steps through the 
college or other community based programs, employment agencies, etc. (required 
for both AHSD & GED). 

C.1. Student Orientation Process 

When students are identified as qualifying for the Portland Community College Adult High School Diploma 

program, they receive a general orientation or a program specific orientation.  

The Gateway to College Information Session includes the following: 

1. Overview of all 3 PCC Prep programs 
2. Detailed description of Gateway to College 
3. Benefits of program 
4. Student responsibilities and expectations 
5. Application procedures and timelines 
6. Q & A 
7. Reading level assessment 
8. Pre-screening of applicants for eligibility 
9. Scheduling applicants for 2-day evaluation sessions and individual interview 

Parents and other support people are invited to attend the Information Session.  It typically takes 

about 2.5 hours, including the reading level test. 

The general orientation for all PCC programs, which includes the Adult High School Diploma 
program, on line through the PCC web site.  The following are covered in the orientation, which is 
followed by an on line “quiz” so that students may check their understanding of PCC processes. 
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1. Placement testing 
2. Time Management 
3. Registering and paying for classes 
4. Making a schedule 
5. Available student services 
6. Using the PCC catalog and reading the PCC class schedule 
7. Checking grades, transcripts, financial aid status on line 
8. Viewing individual tuition and fees on line 
9. Dropping or adding a class on line 
10. Where/how to access the Student Rights and Responsibilities Handbook 

C.2.  Transcript evaluation and recommendation of credit unit awards procedures. 
Transcript assessment follows the standards and procedures set forth for all degrees and certificates 

awarded by Portland Community College.  Formal evaluation of all transcripts is completed by the 

Graduation Evaluator and approved by the Registrar.  Only credits from accredited public and private 

institutions which are recognized by the NW Association of Schools and Colleges or institutions accredited 

by reciprocal accrediting bodies in other regions of the country.  Portland Community College High School 

participants can use PCC credit courses, high school or college courses transferred from other regionally 

accredited educational institutions, transcripted work experience or credit by examination to complete 

diploma requirements.  Competency for Math 65 can be met through competency examination. 

Competency for WR 121 can be met through challenge examination. 

Students may earn credit toward the PCC Adult High School Diploma in any combination of the following:

  

 Credits will be awarded from a high school if credit is recorded on an official transcript from an 
accredited high school for grades of A, B, C, D, and P.  Credits from other post-secondary institutions 
will be awarded for grades of A, B, C, and P. No credit is awarded for grades of F, NP, or incomplete.  

 Credit from PCC if the college course covers the planned course elements outlined in Oregon’s Adult 
Secondary Program Manual. All PCC course work is documented on an official Portland Community 
College transcript. 

 Credit for correspondence courses awarded if credit is recorded on an official transcript from an 
institution accredited by the state in which it originates, or recognized by the Northwest Association 
of Schools and Colleges or a reciprocal accrediting body. 

 A maximum of 5 high school units of credit for ESOL classes taken at either the high school level or 
at any accredited college may be used to meet requirements. 

 A maximum of 3 units in religion taken at either the high school or college level may be accepted to 
meet only elective requirements.  

 One college credit hour of PE will be interpreted as ½ high school unit when used for PE requirement 
and ¼ unit when used as an elective.  

 A maximum of three high school PE units may be applied to the AHSD; one unit to the PE 
requirement and two may be applied to elective requirements. 
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 A total of 4 one-credit workshops or tours may be used in the elective column to equal one high 
school unit. 

 Only two high school units of work experience may be applied to the adult high school diploma.  
One high school unit of work experience may be applied to the workplace skills requirement and 
one may apply as an elective.  

Conversion Table:  High School Unit – College Credit 

College Courses College Credit High School Unit 

Curriculum Area 

Requirement 

1 credit 

2 credit 

3-4 credit where all standards are not met 

3+ credit where all standards are met 

5-6 credit where all standards are not met  

¼ unit (exc. PE) 

½ unit 

½ unit 

1 unit 

1 unit 

Elective 

Requirement 

1 credit 

2 credit 

3+ credit courses numbered below 100 

3+ credit courses numbered 100 & above 

¼ unit 

½ unit 

½ unit 

1 unit 

 
 
C.3. Program Procedures and/or practices that link students to next steps through the 
college or other community based programs, employment agencies, etc.  

Once students have completed the diploma requirements, PCC will connect students to other opportunities, 

including referral to financial aid, or assistance with other processes needed for successful enrollment at post-

secondary institutions. Dual credit options and advisory support will help students select classes and programs 

that meet students‟goals and are applicable to either a two-year associate degree program or a transfer degree.  

The college also operates Workforce Training Centers at a number of sites throughout the PCC service district 

to provide student access to state or other employment services. 

 

D. Student Records 

Plans must describe procedures for (required for both AHSD and GED) 

1. the establishment, maintenance, and security of student records; 
2. maintaining current enrollment and attendance data; 
3. a guarantee that the program will maintain current transcript and portfolio 

information.  

PCC follows the state guidelines for student records and archiving records according to the OARs 166-450-

0000 and 166-450-0125.  Specifics follow: 

D.1. Procedures for establishment, maintenance and security of AHSD student records 
  
Procedures for establishment, maintenance, and security of student records follow all college standards and 

guidelines. 
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ADMINISTRATIVE RULE NO: C310 

RELATED TO POLICY SERIES NO: 7070 

TITLE: STUDENT RECORDS 

Two types of records are kept for students: A computerized student record will be established and updated 

from the admissions application, registration form, and grades. The faculty and staff have access to these 

records on a need-to-know basis and can make a request for information from the Registrar.  Policies 

governing access to records and maintenance of records are contained in the document “Student Rights, 

Freedoms and Responsibilities and Due Process.” 

ADMINISTRATIVE RULE NO: C312 

RELATED TO POLICY SERIES NO: 7070 

TITLE: RECORDS INFORMATION 

In accordance with the Family Education Rights and Privacy Act, PCC does not have any directory 

information in accordance with Board policy B415. 

D.2. Maintaining current enrollment and attendance data 

Enrollment data is provided from the college’s student records systems.  Students follow the regular 

registration / admissions process.  Procedures for class lists, student grades and enrollment reports are the 

same as for all the college’s credit and non-credit courses.  Attendance is monitored by faculty if they deem 

it essential to evaluation of a student’s performance. 

D.3. A guarantee that the program will maintain current transcript and portfolio information. 

 Grade records for each class are maintained in accordance with PCC‟s standards and guidelines for all 

classes.  Course completions and grades are entered on the student‟s academic record by faculty at the end of 

the term. 

E. Awarding Dual Credit 

The PCC credits earned toward the diploma can also apply toward a college certificate or degree.  This 

program must be planned with a high school completion specialist on the PCC campus the student wishes to 

attend.   PCC courses are evaluated separately against State competency requirements. PCC grants high 

school credit based on the conversion table shown below. Beyond this, PCC assures that the amount of high 

school credit granted does not exceed the degree to which the specific course met the specific State 

competency standard.  The table is as follows:  
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Conversion Table:  High School Unit – College Credit 

College Courses College Credit High School Unit 

Curriculum Area 

Requirement 

1 credit 

2 credit 

3-4 credit where all standards are not met 

3+ credit where all standards are met 

5-6 credit where all standards are not met  

¼ unit (exc. PE) 

½ unit 

½ unit 

1 unit 

1 unit 

Elective 

Requirement 

1 credit 

2 credit 

3+ credit courses numbered below 100 

3+ credit courses numbered 100 & above 

¼ unit 

½ unit 

½ unit 

1 unit 

 

 

F. Interdisciplinary Credit 

Awarding interdisciplinary credit is not applicable. 

G. Student Assessment Criteria 

 Plans must describe (required for both AHSD and GED) 

1. How students will be assessed to ensure their attainment of the secondary course 
content standards (Part III) for the community college “adult Adult High School 
Diploma academic credit” necessary to earn the credential and how assessment 
will be documented; 

2. Which of the following exit criteria will be used in the program: 

 scores of 246 or better on CASAS Reading Test, 236 or better on CASAS Math 
Test, and a holistic score of 5 or better on a selected piece of writing(this is a 
piece of writing that has been revised and polished, not a holistically scored 
writing test sample) (AHSD criteria only); or 

 scores on college entry tests high enough that the student will not be required 
to take developmental education courses in reading, writing or math (AHSD 
criteria only); or  

 individual test battery with an average score of 450 or higher (GED criteria 
only) 

 

G.1. Students exiting the AHSD program must demonstrate the following exit criteria 

Students exiting the program must meet the exit criteria consisting of a minimum of 24 high school units.  At 

least 6 college credits must be earned at PCC. Grades must be a „D‟ or better. Students must meet PCC‟s 

Reading, Writing, and Mathematics competency requirements with a grade “C” or better prior to receiving 

their diploma. The overall GPA must be at least 2.0 for all courses taken at PCC.  When earning credit at 

PCC, students are assessed against State standards using a variety of methods, including but not limited to; 
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exams, projects, collections of evidence, oral presentations, attendance and group assignments.  Students must 

submit an application for high school graduation.  The application includes all transcripts, which are evaluated 

by the graduation office to ensure that the minimum standards for graduation have been met and 

documentation that all graduation standards have been met. 

G.2. Exit Criteria-  

Students exiting the program must meet the exit criteria consisting of a minimum of 24 high school units.  At 

least 6 college credits must be earned at PCC. Grades must be a ‘D’ or better. Students must meet PCC’s 

Reading, Writing, and Mathematics competency requirements prior to receiving their diploma. Competency 

will be demonstrated by placement at WR 115 or completion of WR 90 with a grade of ‘C’ or better; 

placement at RD 115 or completion of RD 90 with a grade of ‘C’ or better; placement at Mth 70 or 

completion of Mth 65 with a grade of ‘C’ or better, or through credit by examination. The overall GPA must 

be at least 2.0 for all courses taken at PCC. 

H. Guarantee that Adult High School Diplomas will be awarded only to students who 
earn at least one community college Adult High School Diploma academic credit 
 “Adult Adult High School Diploma academic credit” is defined to mean credit for 

academic course work completed by the student, not credit awarded for past life experience 

or challenge tests (required for AHSD). 

To complete the PCC diploma program a student must also meet the AHSD residency requirement by 

completing a minimum of six college credits at PCC with satisfactory grades. PCC guarantees that high school 

diplomas will be awarded only to students who earn at least six community college Adult High School 

Diploma credits. No credit will be awarded for past life experience. Credit may be awarded through 

competency examination but will not count for the residency requirement.  

I. Program monitoring and evaluation 
 
 Non-Title II funded plans must (required for AHSD) 

1. include a description of the program’s process for planning and continuous 
improvement; and 

2. include a guarantee and description of the program’s evaluation process. 
 
The program participates in the college’s accreditation process with the NW Association of Schools and 

Colleges and the college’s institutional effectiveness process. Students complete evaluations each term 

for each class in which they are enrolled which are received and reviewed by the instructors. Also, the PCC 

Department of Institutional Research completed a district-wide effectiveness survey in 2002, which is used 

for evaluation and continuous improvement. 

PCC Policy B 105 

The Board of Directors encourages all college employees to commit themselves to the pursuit of excellence in 

all aspects of college life. The Board of Directors endorses the following principles as an approach to 

achieving quality: 
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1. Portland Community College will focus its energies, resources and talents on meeting the needs of 

our students and community, and in support of that goal, the service needs of each other. 

2. Portland Community College will commit itself to continuous improvement of all its programs, 

services and systems through planning and the establishment of specific goals. 

3. Portland Community College will commit itself to continuous assessment based on established goals 

and benchmarks. 

4. Portland Community College will place special emphasis on collaboration through teamwork in the 

pursuit of quality. 

5. Portland Community College will expect all its employees to participate in the solution of problems 

and improvement of systems, programs and services, in the belief that quality is everyone's 

responsibility. 

6. Portland Community College will encourage and support innovation in the belief that contemporary 
problems require contemporary solutions. 

 

J. Course Offerings 
  

1. See attached chart. 
2. PCC assures that elective courses meet at least one secondary standard in the course content area. 
3. PCC requires an overall GPA of 2.0 for all courses taken at PCC.    

 
 

K. Secondary Level Curriculum 
 

1. Course Outcome Guides are used district-wide to insure that instruction is approached consistently 
throughout the district.  The PCC Course Outcome Guides identify performance tasks and 
assessment criteria that are the basis for student performance evaluation. The Course Outcome 
Guides were reviewed against the AHSD Secondary Course Content Standards. The matrices identify 
how PCC courses fulfill the Secondary Course Content Standards.  The matrices are on file at PCC. 
PCC Course Outcome Guides are available on line at  http://www.pcc.edu/ccog/. 

 

L. Alternative Learning Opportunities 

 

Describe program procedures for providing alternative learning opportunities for students 

with disabilities. 

The Disability Services (DS) provides academic accommodations for all PCC students who are eligible for 

services.  It is the student’s responsibility to self-disclose their disability, provide documentation and to 

request services.  Once that has occurred, the DS staff will advocate for students with disabilities, supporting 

their independence as well as providing information and assistance when appropriate.  A variety of services 

(e.g. test accommodations, sign language interpreting, note taking) may be requested.  Appropriate 

accommodations are determined individually based on disability documentation.   
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Each instructor is required to provide the policy for accommodation on his/her syllabus and go over that 

statement with students at the first of class. 

 
M. Recognizing Student Achievement 

All students who have earned the PCC Adult High School Diploma are honored at the college’s 

commencement ceremony held in June.  Students who achieve high academic standards are recognized on 

college Honors, Dean’s and President’s lists. 
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Appendix B:  AHSD Course Offerings 
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Appendix C:  Transcript Evaluation 
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Appendix D:  Petition for Graduation 



77 
 

 
 

Appendix E:  Personalization of the OHSD 
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GtC  Program Credits Attempted and Credits Earned 

 2007-2008 2008-2009 2009-2010 Overall 

Credits earned with (A,B,C,P grades) 5963 73% 7004 73% 7961 72% 20928 73% 

Credits earned with (A,B,C,D,P grades) 6352 77% 7350 77% 8414 76% 22116 77% 

Credits Attempted  8220 9534 11029 28783 

 

 

AHSD Credits Attempted and Credits Earned (College-Level Vs. Developmental) 

 College-Level 

Classes 

Developmental Classes 

Credits earned with (A,B,C,P grades) 10924 72% 2151 63% 

Credits earned with (A,B,C,D,P grades) 11615 76% 2352 69% 

Credits Attempted 15190 3429 

 

 Note that all GtC students must start in developmental reading, writing and math courses. 

 

 

AHSD Credits Attempted and Credits Earned 

 2007-2008 2008-2009 2009-2010 Overall 

Credits earned with (A,B,C,P grades) 3596 69% 4677 69% 4802 72% 13075 70% 

Credits earned with (A,B,C,D,P grades) 3847 74% 4998 74% 5122 77% 13967 75% 

Credits Attempted  5186 6746 6687 18619 

GtC Credits Attempted and Credits Earned (College-Level Vs. Developmental) 

 College-Level 

Classes 

Developmental Classes 

Credits earned with (A,B,C,P grades) 14127 76% 6801 67% 

Credits earned with (A,B,C,D,P grades) 14956 81% 7160 70% 

Credits Attempted 18559 10224 

Appendix F:  Data Comparison Charts 
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Appendix G:  Intake Form 
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Appendix H:  Exit Survey 
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Appendix I:  Other Student Populations Served By HSC Specialists 
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Appendix J:  GtC Intake and Orientation 
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