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“If my possessions were taken from me with one exception, 
I would choose the power of communication, for by it, I would                                         

soon regain all the rest”.   
Daniel Webster 

  

 

“Our lives begin to end the day we become silent about things that matter”.   
Martin Luther King JR. 
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INTRODUCTION 

 
“It is not only true that the language we speak puts words in our mouths; it also 

puts notions in our heads.” 

Wendell Johnson 
 

This year‟s program review begins with a definition of our discipline and is followed by an 

overview of how it has evolved.  The history of the department‟s growth at PCC follows.  We 

then take a look at who we are today as faculty, our teaching philosophy and how we bring 

it to the classrooms as we serve the college‟s mission.  We document the accomplishments 

of the five years since our last program review.  We detail how we conducted our program 

assessments, and we introduce you to how our program is responding to new trends in our 

discipline. We discuss our goals for the future, which include an argument for a name 

change from Speech Communication to Communication Studies (Appendix A). In this 

document we will refer to our program as the “Communication Studies” program.  

 

Definition of the Discipline 
 

In the National Center for Education Statistics: 09.0101 Rhetoric and  

Communication Studies/Speech Communication is defined as:  A program that focuses on 

the scientific, humanistic, and critical study of human communication in a variety of 

formats, media, and contexts. It includes instruction in the theory and practice of 

interpersonal, group, organizational, professional, and intercultural communication; 

speaking and listening; verbal and nonverbal interaction; rhetorical theory and criticism; 

performance studies; argumentation and persuasion; technologically mediated 

communication; popular culture; and various contextual applications. http://nces.ed.gov 

 

The Association for Communication Administration defines Communication Studies in the 

following way: The field of communication focuses on how people use messages to generate 

meanings within and across various contexts, cultures, channels and media. The field 

promotes the effective and ethical practice of human communication. 

 

The Discipline Overview 

(Transitioning to a Communication Studies Discipline) 

 

The formal study of communication began in the 5th century B.C. on the Greek colony of 

Syracuse. Rhetoric, as it was called then, was shaped by political events and the economic 

self-interest of the Greek citizenry. A tyrant was overthrown on Syracuse leading to a wave 

of conflicting claims regarding land ownership. Because Greek citizens were required to 

argue their own cases in court, Corax, a specialist in forensic rhetoric from Syracuse, 

started a thriving business teaching plaintiffs and defendants how to argue effectively. 

Corax‟s teachings were carried to mainland Greece by his student, Tisias, and the teaching 

of principles of public speaking became an accepted part of Greek culture. 

http://nces.ed.gov/pubs2002/cip2000/crosswalk.asp?Step=1&CIPYEAR=2000&SEARCH1=09.0101
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The earliest practitioners and teachers of rhetoric in Greece were known as Sophists (from 

the Greek word meaning “wisdom” or “knowledge”). They were interested in logos, or the 

power of language in the world, and celebrated the capacity of language to create 

possibilities in the world. However, beginning with Plato, the Sophists have been maligned 

throughout Western history. Plato condemned them as speakers who used clever arguments 

to make the worse ideas appear to be the better; against them, Plato argued for a theory of 

communication based on knowledge of a true reality discovered through the proper use of 

dialectic. A philosophical rhetorician could present the truth, rather than mere opinion to an 

audience in such a way that they, too, could distinguish true ideas from the specious. 

Sophistic rhetoric was considered a mere “knack” like cookery, a choice between opinions as 

opposed to the true art of rhetoric: the presentation of knowledge gained through 

philosophical insight. This basic conflict over the style and proper role of rhetoric has 

recurred often through the centuries. 

 

Aristotle attempted a synthesis between the Sophistic and Platonic positions on rhetoric. 

The Rhetoric was based on empirical observations of speakers and responses of audiences. 

Defining rhetoric as the counterpart of dialectic, his handbook was designed to help a 

rhetorician to discover all the available means of persuasion in a given situation. The 

Rhetoric fundamentally influenced the study of communication in the Roman Empire and to 

this day remains the most influential work in the history of Western thought about 

communication. (Golden, Berquist, & Coleman, 1983) 

 

The study of rhetoric declined precipitously in the middle Ages, in part because its original 

texts were considered pagan and banned by the Church. By 1500, rhetoric as a discipline 

had been reduced to elocution and pronunciation, limited to the identification of figures of 

speech and proper gestures. The advent of the Scientific Age, however, led to a renewal of 

interest in rhetoric and especially to the empirical study of communication. Francis Bacon 

argued that the irrational “idols” which distorted our thought and communication be 

replaced by a scientific approach based on empirical observation and rational thought. Other 

modern thinkers such as Rene Descartes and John Locke also distrusted the rhetoric of the 

day, arguing that truth could only appear in a discourse grounded in rational observation. 

(Pearce and Foss, 1990) 

 

Douglas Ehninger (1952) identifies four branches of rhetorical study that grew out of the 

Renaissance and the Enlightenment: the classical approach, which attempted to recover the 

work of Greek and Roman rhetoricians; the psychological/epistemological approach, which 

investigated the relationship between language and thought; the belletristic approach, 

which focused on the rhetorical dimensions of literature and speaking; and the elocutionary 

approach, which emphasized instruction to improve a speaker‟s influence with audiences 

(quoted in Trenholm, 2008, p. 10). In the United States, the study of elocution dominated 

the field in the 19th century, but it was a mechanical approach to public speaking and not 

highly respected.   As the 20th century dawned, colleges were not replacing professors of 

oratory when they retired, and their positions were often given to English departments 

where rhetoric was taught as an adjunct to or component of written discourse. When the art 

of public speaking was taught, it was primarily taught by English teachers who were more 

interested in literature and poetics than oratory. 
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In 1914, a group of speech teachers withdrew from the National Association of English 

Teachers to establish a new professional association for teachers of public speaking. Calling 

their new association the National Council of Teachers of Public Speaking, they also began 

forming departments of speech at their respective institutions. They called for a return to 

the classical texts of rhetoric, yet they also wanted to update the knowledge of the classics 

by applying the experimental methods of psychology to the study of public speaking.       

 

This would give the study of public speaking more substance and help to legitimize it in the 

eyes of institutional authorities. Scholars advancing this more scientific approach came to 

be known as the Midwestern School of Speech (Pearce and Foss, p. 7). 

 

A second unified approach to the study of communication came to be known as the Cornell 

School. They differed from the Midwestern school in their conceptualization of the nature of 

the act of communication, the nature of instruction, and the nature of research that guided 

instruction.  The Midwestern school defined speaking in general as the act with which they 

were concerned; the Cornell school emphasized public speaking or oratory. Departments in 

the Midwestern tradition offered courses in dramatics, voice and diction, oral interpretation, 

radio speaking, debate, small group communication and public speaking. Departments 

influenced by the Cornell School offered courses in classical and modern rhetorical theory; 

rhetorical criticism; and British and American public address. Differences in perspective 

were also evidenced in differences in research orientations. The Cornell School endorsed 

humanistic values, historical and critical methods of research; the Midwestern School 

stressed scientific (experimental) procedures and goals.  

 

The split between these two schools was, in effect, between scientific and humanistic 

approaches to the study of speech and speaking. The split was never really resolved within 

the discipline. It took the input of scholars outside field to fuse the traditions and broaden 

the scope such that the study of speech became the study of communication. After World 

War II, “communication” took on renewed importance within the scholarly community as a 

whole. Journalists, political scientists, psychologists, sociologists, and information theorists 

became interested in and contributed to the study of communication theory in general and 

mass communications in particular. James Carey (1979) summarized the growing field:  

“The phrases „communication research‟ and „mass communication‟ achieved sufficient 

identity in the postwar years that they entered the vocabulary. There were now options to 

studying journalism or the newspaper or the magazine—one could study mass 

communications. There were now options to studying speech, or rhetoric, or drama—one 

could now study communications. (p. 285)  

 

 The conversation between speech and rhetoric now became the discourse of 

communication and communications. The approaches and research methodologies—

humanistic, critical and scientific—remain, but the scope has expanded to include the 

myriad facets of human symbolic interaction. Shifts from the term speech became evident 

in name changes of the associations, journals, and academic departments within the 

discipline. The umbrella association of the discipline, formerly the Speech Communication 

Association, has become the National Communication Association. Journals such as Speech 

Monographs and Speech Teacher have become Communication Monographs and 

Communication Education respectively.  

 

Academic departments formerly identified with the singular term “speech,” have changed 

their names to “Speech Communication,” “Speech and Communication,” “Communication,” 

“Communications” (to include the rubric of the mass media) or “Communication Studies,” in 

an attempt to capture the expanding focus of the field.  
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Contemporary departments of communication teach courses in both public speaking and 

communication that focus on the dynamics of human symbolic interaction. At Portland 

Community College, students may take courses in public speaking, voice and diction, oral 

interpretation, persuasion and debate. They may also take courses in interpersonal 

communication, gender and communication, nonverbal communication, intercultural 

communication, small group communication, business communications, and mass 

communications. These courses reflect the diversity of our field. They embrace our 

rhetorical and scientific traditions, and they prepare students for the challenges of 

productive citizenship in the Information Age.  

 
References 
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Communication Studies at Portland Community College 
 
In 1966, at PCC‟s inception, Stan Schmidt was the first faculty member to teach Speech 

Communication.  In a recent interview he noted that when the program originated the focus 

was on the speech making process, persuasion, and rhetorical criticism. Under Stan‟s 

direction, from 1966 to 1986, a Forensics Program (competitive public speaking) boomed 

and was nationally recognized as a leading collegiate program. 

 

Through the late 1990‟s, in response to enrollment growth, the program broadened and new 

courses were developed.   Interpersonal Communication, Small Group Communication, 

Gender and Communication, Nonverbal Communication, Business Communication, Voice 

and Diction,  Intercultural Communication, Mass Communication have been added. With 

district wide budgetary problems at the end of this period, the funding for the Forensics 

program was withdrawn. As the college moved to define institutional outcomes, the 

Communication Studies Department focused on the development of course outcomes and 

refining our course offerings to meet institutional needs. We developed on-line classes and 

adjusted our goals to align with other college wide initiatives.   

 

 

Our Program Vision  
 
The Communication Studies program at Portland Community College supports the college 

mission of creating competent communicators, ready to provide leadership in the workplace 

and in the rapidly changing context of the global village.  Our diverse course offerings 

prepare students to reach their full potential by increasing their knowledge and insight into 

communication strategies.  Students learn to critically listen, reflect, and speak 

on substantive issues that not only impact their personal lives but their communities at the 

local, state, national, and international levels.  

 

Mission Statement 

 

To enhance and enrich students‟ lives and help them become more competent and effective 

communicators in all aspects of their lives, PCC‟s Communication Studies Program will: 

 

 Teach students communication skills, tools, and strategies for interacting with people 

from diverse backgrounds and differing cultures.  

 

 Provide students with supported opportunities to think critically and increase their 

ability to effectively speak in public, interpersonal, group, professional and mediated 

settings using acquired knowledge of classical rhetoric.  

 

 Facilitate classroom discussions that develop conceptual and practical skills with 

particular attention to listening, leadership development and group process theory.  

 

 Provide General Education courses that fulfill the needs of student requirements in 

career technology certificates and degrees, including the AAOT and AAS degrees.   
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THE COMMUNICATION STUDIES SAC 
“The newest computer can merely compound, at speed, the oldest problem in the 

relations between human beings, and in the end the communicator will be 

confronted with the old problem, of what to say and how to say it”.     
Edward R. Murrow 

 

Who we are and what we bring to the classroom: 

Instructor Qualifications (from jobs.pcc.edu) 

Master‟s degree in Speech Communication, Communication, Communication Studies; or 

 Interdisciplinary degrees that include a minimum of 30 graduate credits in Speech 

Communication; or 

 Any related Speech Communication Master‟s degree (e.g. Telecommunications or 

Mass Communication) to teach subject-related courses. 

Instructor Biographies-Full Time Faculty 

 

Chris Edwards: Chris Edwards, a full-time instructor at Rock Creek, has been a Speech 

Communication Instructor at PCC since 1997.  He has a BA in Communication, Cum Laude 

from Washington State University, a BA in Psychology, Cum Laude, from Washington State 

University, and an MS in Communication from Purdue University. Prior to coming to PCC, 

Chris taught at Purdue University. He has also taught at Portland State University, Clark 

College, Clackamas Community College, and Washington State University.  Chris has served 

as Faculty Department Chair of Humanities at Rock Creek (2007-present), SAC Chair of 

Speech Communication (2002-2003) and Co-Chair (2004-2006), Rock Creek TLC 

Coordinator (2004-2007), and Debate and Forensics Assistant Coach (1998-2003)   He has 

served on the following college-wide committees: MyPCC Faculty Tab Committee and the 

Faculty Committee on Student Retention.  Chris also actively served on campus-based 

committees. At Rock Creek he was chair of the Rock Creek Scheduling Taskforce and co-

founder of Rock Creek Visual and Performing Arts Committee.  He is also a member of the 

Rock Creek Diversity Committee, Rock Creek Staff Development Committee, Rock Creek 

Retention Committee, and Rock Creek Pilot Group for Managing Announcements.  His 

published work, “Adult Acquisition of Message Production Skill,” appears in Communication 

Monographs (1997), 64, 181-200. Chris incorporates service learning projects in his classes 

and he cooperatively taught SP 237 Gender and Communication with Doris Werkman 

through PCC‟s ITV network 

Jorge Espinosa: Jorge Espinosa began working at PCC in the fall of 1989, and is a full-time 

Speech Communication Instructor at Cascade.  He earned a BA in Music from Lewis and 

Clark College, and a Master of Arts in Interdisciplinary Studies, Speech Communication 

Department, Oregon State University.  Thesis Title:  “An Exploratory Study of Social and 

Personal Identities of Selected Anglo-American, Mexican-American and Mexican National 

College Students.  Course work and dissertation research project completed towards a 

Doctorate of Philosophy in Post-Secondary Education at the School of Education, Oregon 

State University. His areas of expertise in communication are: intercultural communication, 

rhetorical criticism, public, group, and interpersonal communication.  Jorge served as PCC 

Affirmative Action Director from 1989-1999.  He developed curriculum and delivered 

training on the following topics:  Diversity in the Workplace, Racial and Sexual Harassment 
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Prevention; Building a Diverse Team; Affirmative Action and Equal Employment 

Opportunity—The Bottom Line; Meeting the Needs of an Angry Public; and Advanced Race 

Relations.  As an administrator Jorge was certified to administer and interpret the Strength 

Deployment Inventory, a relationship style inventory used as a tool in diversity, team 

building and conflict resolution training and group work.  Jorge is also certified by Columbia 

University to train and to certify others in Collaborative Negotiation curriculum. He has 

certification in:  Conflict Resolution (Trainer or Trainers—Master‟s level), Affirmative Action 

Compliance, Equal Employment Opportunity, Compliance Investigations, and Relationship 

Awareness Theory (Trainer of Trainers-Master‟s level).   Jorge taught at Willamette 

University, Oregon State University and Teachers College Columbia University as a guest 

lecturer before coming to PCC.  Within PCC, Jorge served as Speech Communication SAC 

Chair (2002-2004), on the EAC (1998-2000, 2002-2004) and served as a member of the 

Executive Council for the Portland Community College Faculty Federation (2002-2004).  He 

has been the advisor to the Latino Film Festival (2003-2006), the Latino Club, Cascade 

Campus (2003-2005), the Native American Student Leaders, Cascade Campus (2005), and 

JustPortland (2008).  Jorge‟s community involvement includes:  position of Executive 

Director, Creating Roads to Empowerment and Advancement Through Education (a non-

profit organization serving Latino youth); Founder Women and Ethnic Minority Fire Science 

Program Scholarship-PCC Foundation (1993); Co-Founder PCC High School Bridge to 

College Mentorship (2002-2004); and Hispanics in Unity for Oregon (1991).  He has been a 

member of the Board of Directors for Willamette Valley Racial Minorities Consortium (1983); 

American Affirmative Action Association (1993-1996); Northwest Coalition Against Malicious 

Harassment (I991-1993), and Minority Youth Action Program (I992).  He is certified as an 

instructor of intercultural communication for the Board of Police Standards and Training, and 

he was appointed to the City of Portland‟s Human Rights Commission in 2008. 

Holly King: Holly King graduated from San Francisco State University in 1989 with a 

Masters Degree in Speech and Communication.  After working as a supervisor for several 

years for a private contractor working on the National Aids Survey, she began teaching 

part-time at City College of San Francisco.  In 1993 she began teaching at Shasta College 

and pioneered the first learning communities there.  Along with Cathy Anderson a math 

instructor she created one of the first classes to fuse Small Group Communication and Math. 

She also worked with agriculture, horticulture and natural resources instructor to create a 

team taught course combining basic communication skills with these disciplines. This new 

course paved the way for a new environmental studies program at that campus.  In 1997 

Holly was hired as a full-time Speech Communication Instructor at PCC-Rock Creek. For 

many of the past twelve years Holly has represented Portland Community college at the 

Western States Communication Organization Conference presenting on topics such at 

Learning Communities, Service Learning, and Politics in the Classroom.  She team taught 

with Michael Sonnleitner in a learning community that combined public speaking and 

political science.  Recently, Holly was awarded funding to attend the Conference on 

Internationalizing the Curriculum (2008), and has been awarded a CIEE grant to travel to 

Spain and Morocco, and intends to further internationalize her classes upon return. Holly 

has been involved in the following college initiatives:  service learning, internationalizing the 

curriculum, lowering cost of textbooks, student retention, Focus the Nation on 

Sustainability. Most notably Holly has recently begun to work with Veteran Students to bring 

awareness of their need for support.  She facilitated two panels of veteran students at the 

Teaching and Learning Center, initiated a committee to provide support for veterans at the 

Rock Creek Campus, and also serves as an advisor for the Veterans Students Club.  Holly is 

currently SAC Chair of Speech Communication (2008-2009), in addition she serves on the 

following PCC committees:  Veteran‟s Support, Internationalizing the Curriculum, Staff 

Development, Multicultural Committee, Sabbatical Review Committee, Stop the Hate, and 

various hiring committees.  
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Larry Galizio: Full-time instructor, Larry Galizio, began coaching the PCC Debate and 

Forensics team and teaching speech communication courses at PCC-Sylvania in 1994.  Larry 

earned a B.A. in Industrial-Organizational Psychology from the University of California at 

Berkeley in 1986, and an M.A. in Speech Communication from San Francisco State 

University in 1993. His thesis “The 1992 Presidential Debates and the Ethos of Ross Perot” 

was submitted to the faculty of San Francisco State University in 1993.  He continues 

doctoral studies in Urban Studies at Portland State University.  Larry‟s special interests are 

political communication, political economy of mass media, argumentation and debate. Prior 

to heading the Debate and Forensics program at PCC, Larry taught at the American School 

in Switzerland, working at both Lugano Switzerland and Surrey, England campuses 

(Summer 1986, 1991).  He taught courses in public speaking, debate, and a Congressional 

workshop at the Junior State Summer Program, Stanford University (1993), and also taught 

at San Francisco University.  Larry‟s presentations and publications include:  Galizio, L & 

Knapp T. (1999) “Elements of Parliamentary Debate: A Guide to Public Argument.”  New 

York, NY:  Addison-Wesley, Longman.  Galizio, L. and Siverley, B. (1998). “Thinking 

critically about media:  Team teaching composition and speech”, a paper presented at the 

annual convention of the Pacific-Western Division of the Community College Humanities 

Association.  Most notably, Larry‟s community responsibility is his service as State 

Representative, District 35. He is in his third term in the Oregon State Legislature, and was 

recently selected by the Speaker of the House to serve as Chair of the Joint Ways and 

Means Education Subcommittee. 

Robert Pryor: Bob Pryor, a full-time Speech Communication Instructor at Sylvania, began 

teaching at PCC in 2006.  Bob earned degrees with honors:  BA Communications (with 

Honors) and M.A. Communications (Summa Cum Laude) Purdue University, Ph.D. Speech 

Communication (Summa Cum Laude) University of Illinois at Urbana-Champaign.  His 

master‟s thesis: Critical Theory: An Alternative approach to Theory and Research in 

Communication Studies is archived at Purdue University.  His dissertation: Reading Ideology 

in Discourse: A Case Study of Free-Circulation Newspapers in the United States is archived 

at the University of Illinois.  Prior to coming to PCC, Bob taught at the University of 

Portland, Humboldt State University, Northern Illinois University, Eastern Illinois University, 

Olympic Community College, and University of Arkansas-Monticello.  Bob‟s expertise in 

speech communication spans:  classical rhetoric, rhetorical theory and criticism, 

communication theory, interpersonal communication, and mass communication.  At PCC, 

Bob served as Speech Communication SAC Chair (2007-2008) and on the Asian Studies 

Committee (2008).  As part of Portland Community College‟s effort to internationalize its 

curriculum and in association with the Council on International Exchange, Bob was awarded 

an International Faculty Development Seminar Award to attend a two-week study program 

“Exploring the Silk Road in the People‟s Republic of China” (2008).  Bob‟s professional 

organizations include:  Speech Communication Association, International Listening 

Association, and Toastmasters International. He actively volunteers.   Listed below are a few 

of Bob‟s publications/presentations: 

 

 Listening for Success, Seattle:  ELP Communications, 2003 

 How to Handle People with Tact and Skill, Kansas City: Career Track, 2002. 

 Assertiveness Skills for Managers and Supervisors, Kansas City:  Career Track, 2001. 

 Effective Interpersonal Communication Skills, Kansas City:  Career Track, 2001. 

 How to Make Presentations with Confidence and Power, Kansas City:  Career Track, 

2001. 

 “Politics and Culture:  Working Hypothesis for a Post-Revolutionary Society,” [Book 

review], Quarterly Journal of Speech, August 1992. 371-373.  

 “An Overview on Reading Ideology in Language: A Semiotic Approach,” competitive 

paper, Commission on Semiotics and Communication, Speech Communication 
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Association, San Diego, 1996.Making Sense of Murphy Brown:  Intersexuality as a 

Strategy of Realism and the Discursive Response, competitive paper, Rhetorical and 

Communication Theory Division, Speech Communication Association, Miami, 1993. 

 “The „New Woman‟ of Contemporary Television Texts:  A Continuing Compromise 

with Patriarchy,” competitive paper, Rhetorical and Communication Theory Division, 

Speech Communication Association, Chicago, 1992. 

 

Patricia Semura: Full-time instructor, Pat Semura, began teaching in Speech 

Communication at Sylvania. She moved to Cascade to teach speech courses and to develop 

the English as a Non-Native Language program in 1976.   Pat has a bachelor‟s and MA in 

Speech Communication with a minor in Linguistics from the University of Hawaii.  Master‟s 

thesis: The Hawaiian Dialect of English—An Aspect of Communication During World War II.  

She tutored at the East-West Center, directed the Speech Laboratory, and taught at the 

University of Hawaii.  Her post-master‟s graduate studies at the University of Wisconsin-

Madison focused on rhetoric/public address and communicative disorders.  She also taught 

at University of Wisconsin-Madison, University of Wisconsin-Whitewater (full-time, tenured), 

and the Community College of Allegheny County, Pittsburgh, PA.  Pat was awarded a PCC 

Faculty Excellence Award in 1997.  She was also Cascade FDC of the combined 

departments: Speech Communication, English as a Non-Native Language, French, Japanese, 

and Spanish, and is now Cascade FDC of Speech Communication. Committees include:  SAC 

Chair of Speech Communication (2006-2007), faculty, administrative, and staff screening 

committees (one or more per academic year in different disciplines), Curriculum Committee, 

17 years on the EAC/AAC, Graduation Speaker Committee (2006-present), 

Internationalizing the Curriculum (2008-2009), state-wide Cultural Literacy Committee 

(2009). Collaborating, mentoring faculty, tutoring, and supporting international students 

and non-native speakers continue to be special interests.  Community involvement and 

college service from 2003-2009 include guiding and supporting annual student awards 

through the Patty Jeanne Semura Foundation.  These scholarship/awards include the PCC 

Foundation-Patty Jeanne Semura Scholarship, the Oregon Community Foundation-Patty 

Jeanne Semura Foundation Fund, Stanford University, Oregon Episcopal School, Portland 

Symphonic Girlchoir, and organizing and coordinating PCC faculty and OES alumni for the 

annual Parry Center for Children gift drive (1996-2008). In 2008, she participated in 

marketing PCC in the PCC Foundation promotional video “It‟s All About the Future,” funded 

by the Meyer Trust (PCCYouTube site http://marketingpcc.blogspot.com).  

Doris Werkman: Full-time Speech Communication Instructor at Sylvania. She began 

working at PCC‟s Southeast Center in 1986.  Doris has a Bachelor of Science in Speech 

Communication with a minor in journalism, a Bachelor of Science in Sociology, and a Master 

of Science in Speech Communication from Portland State University.  She taught at Clark 

College and Portland State University (full-time, non-tenure track) before teaching at PCC. 

Doris was awarded a PCC Faculty Excellence Award in 2002.  A generalist in the speech field 

with numerous graduate courses in many areas, Doris is also an interpersonal 

communication and classical rhetoric specialist.  Doris served as PCC Debate and Forensics 

coach (1990-1992), Faculty Department Chair of Performing Arts (1995-2007, 2008-

present), Interim Division Dean Visual and Performing Arts and Design (2007-2008), Library 

Advisory Committee chair (2008-present), Art Beat chair (1996-2005), Intern-Mentor 

Coordinator (2008-present), SAC Chair Speech Communication (2004-2006), SAC Chair 

Journalism (2003-present), SAC Chair Dance (2004-present). She served on the college-

wide EAC (3 years), Curriculum Committee (5 years and present), Art Beat (12 years), 

Library Advisory Committee (5 years), and Distance Learning Reviewing Committee (1 

year).  Campus-based committees include Diversity Council (3 years), Club PCC (2007-

present), Speaking Across the Curriculum, Summer Arts Institute (chair), bond measure 

committee (2008), committee to create rubrics for the college‟s outcomes, collaboration 

http://marketingpcc.blogspot.com/


 12 

with advising, the library, AAWCC, Teacher Learning Center, Architecture, Interior Design, 

DE, ESOL, English Lit, Sociology—all with either faculty or students or both—in creating and 

presenting workshops.   Statewide, Doris served on the OUS State Outcomes committee. 

Her students are required to participate in Service Learning in all public speaking courses.  

Doris was a national pioneer in presenting Public Speaking online (1996); she created and 

taught Intercultural Communication online (1999), is teaching SP 100 online this term 

(W2009), and will be creating Gender and Communication for a Web class.  Together with 

Chris Edwards, Doris created and presented Gender and Communication through ITV 

(2007). Doris is a member of the National Communication Association, International Speech 

Communication Association, National Association for Media Literacy Education, and Media 

Think. 

 

Part-time Faculty Include: 

Kathleen Doss: Kathleen Doss has been a part-time instructor at PCC-Cascade and Rock 

Creek since 2007.  Kathleen has a BA in Psychology and a minor in Speech Communication, 

and an MA in Speech Communication from the University of Hawaii-Manoa.  Her master‟s 

thesis:  The Communicative Value of Tattoos:  The Role of Public Self-Consciousness on 

Tattoo Visibility is archived at the University of Hawaii.  Prior to teaching at PCC, Kathleen 

taught at the University of Hawaii-Manoa, the University of Hawaii at Manoa Outreach 

College, Windward Community College and Honolulu Community College. She attended the 

SIIC (Summer Institute for Intercultural Communication) in the summer of 2008, and the 

Fall 2008 National Communication Association convention.  Kathleen completed the Quality 

Matters Training for Distance Learning (Spring 2008).  With Holly King and Chris Kernion, 

Kathleen developed SP 100 DL, an on-line distance learning class at PCC. 

Kathryne Nadal: Katy Nadal, a part-time Speech Communication Instructor who began 

teaching at PCC in 1994, now teaches at Cascade and Rock Creek.  Katy has an MA in 

Speech Communication and a TESL certificate from Portland State University.  Her 

intercultural communication master‟s thesis is entitled: “A Cross-Cultural Study of Role 

Behaviors Pertaining to the Roles of Student and Professor.” Katy‟s professional experience 

prior to PCC, include IIAA in Iran (3 years), University of Iowa: ESL and Intercultural 

Communication (9 years), Portland State University (Speech and ESL), Bellevue Community 

College (ESL), Pacific University (Speech).  Katy began serving on the college-wide EAC in 

2004. She was awarded an International Programs grant to attend a CIEE workshop in India 

in 2007.  Katy reported on the CIIE trip during International Week 2007.  Her community 

service includes serving as a Board Member of the Children Diabetes Network, helping with 

diabetes issues including the Oregon Community Fund-James Hansen M.D. Memorial Fund 

speaker series, and informal helping with elderly.  A unique teaching innovation of Katy‟s is 

to have students experience democracy in action in SP 101 which includes a field trip to the 

Portland City Club. 

 
Additional Part-time Faculty: 

 

Suzanne Atkin, Kelly Brennan, Jill Corona, Jana Edic, Faye Ellingson, Emma Gray, Vicki 

Guinn, Susan Haigler, Chris Hale, Nikki Johnson, Chris Kernion, Rudy Morrow, Stefanie Neill 

Kristin O‟Shea,  
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Our Teaching Philosophy 

 
As instructors we all integrate passion, experience and knowledge when shaping educational 

philosophies and incorporating teaching, technology and assessment techniques in the 

classroom.     

 

We are a diverse and open group of instructors who bring an assortment of pedagogical 

philosophies that motivate our teaching.  We value student-centered and cooperative 

learning, with the acknowledgment that personal experience and learning styles are 

fundamental to the learning process.  We believe we must practice the skills we teach with 

immediacy and cultural sensitivity.  We see ourselves as facilitators, guides and lecturers 

who encourage student enthusiasm.  

 
 

Our Philosophy in Action  

 
In the Classroom 

 

We combine lecture with service-learning, distance learning, in-class exercises, group (both 

small and large) activities and engaged discourse, guest speakers, speaking events in the 

public, as well as interpersonal assignments.  We are on the forefront in student use of 

technology in the classroom.  Most students leave our classes with a basic knowledge of and 

practical use of computer assisted presentations. Permanent cameras in our designated 

classrooms permit ongoing taping of presentations.  As teachers we strive to include new 

forms of technology, such as audience response systems.  Our instructors make heavy use 

of PCC‟s audio-visual and library resources, including blackboard, MyPCC,  internet search 

engines, publisher resources, videos and DVDs, pod casting, Power Point, Camtasia, ITV, 

Chalkboard and WIMBA.  We have experimented with in-class/inter-campus hybrid 

technology courses and continue to add classes traditionally taught in the classroom to 

distance learning. We assess learning with in-class and take-home exams, peer and self-

evaluations and critiques, group work, postings, journal entries, term papers, research 

projects and papers, oral exams, speeches and reflection papers. 

 

Through the Development of Distance Learning Courses 

 

At the time of our last program review we had one functioning online class. We now have 

two and nascent ideas for two other classes.  We also agreed on a process for the 

development of online courses and teacher eligibility for teaching online courses:    

 

First, all proposals to teach a course on-line must be presented for SAC review and be 

approved by the administrative liaison.  The SAC will evaluate the course based on the 

following criteria: 

 

 Does the on-line course design meet the stated outcomes and assessment 

strategies of the CCOG?  

 

 Do all fulltime faculty agree that the course is appropriate to be taught on-line 

vs. face-to-face in the classroom? 
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Next, the instructor seeking to teach a new on-line course must present their proposal 

before the SAC after first obtaining sponsorship by a division dean.  Before being allowed to 

teach the course the instructor must complete the formal Distance Learning Quality Matters 

Training or its equivalent.  Priority for teaching on-line courses is given to full-time 

instructors and adjuncts with assignment rights.  

 

 
In Student Retention: 

 

Student Retention in Communication Studies classes is slightly higher than the PCC college 

wide average. Recent data (2007-2008) from the PCC Office of Institutional Effectiveness 

shows that the percentage of students who withdrew from Speech Communication classes is 

5.7%, slightly lower than the PCC college-wide average of 7.4%  

 

As the data indicate, Communication Studies classes have an average 94-95% retention 

rate, slightly higher than the PCC average of 92-93%.  

 

Factors such as student engagement in the classroom (ACT, 2006), increased conferencing, 

use of the Course Progress Notification (CPN), email responsiveness, appropriate referral to 

campus services and activities influence student success and retention.  Results of a brief 

survey of the Communication Studies faculty indicate many are proactive about employing 

these and other techniques with their students.  
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SERVING PORTLAND COMMUNITY COLLEGE’S MISSION 

     
“Communication leads to community, that is, to understanding, 

 intimacy and mutual valuing.” 
Virginia Satir 

 
The Communication Studies Program directly supports the college‟s mission in these ways: 

Communication 

 

The purpose of all our course offerings is to teach students to “Communicate effectively by 

determining the purpose, audience and context of communication, and respond to feedback 

to improve clarity, coherence and effectiveness in workplace, community and academic 

pursuits.” It is fair to assume that the college‟s mission of communication is supported by 

everything we do. Each course content guide details specific outcomes that elaborate on this 

basic theme in the college‟s mission. See Appendix B.  

 

Community and Environmental Responsibility  

 

Through the process of learning to communicate effectively in the classroom and through 

service learning in the community our students will be prepared to: “Apply scientific, 

cultural and political perspectives to natural and social systems and use an understanding of 

social change and social action to address the consequences of local and global human 

activity.” For example, in a class where we require service learning our students usually use 

their decision-making and problem-solving skills to identify a problem in the community that 

they would like to impact, such as ”Homelessness”. Then they use their research and 

interpersonal skills to identify a community organization having a positive impact on this 

problem such as “Habitat for Humanity”. Using their group communication skills they work 

to support the goals of the organization. These projects result in a fuller understanding of 

how the communication skills they have learned and practiced empower them to make an 

impact on their community.  

 

Critical Thinking and Problem Solving  

 

Our courses help students “Identify and investigate problems and to evaluate information 

and its sources, and use appropriate methods of reasoning to develop creative and practical 

solutions to personal, professional and community issues.” Communication Studies courses 

help students understand the nuances of these processes and give them the skills and 

confidence to speak out in a variety of contexts.  They use their course problem solving 

activities to present their findings to each other and to those in the community they 

originally served.  

 

 

 

http://www.pcc.edu/resources/academic/core-outcomes/co-communication.html
http://www.pcc.edu/resources/academic/core-outcomes/co-comm-environmentalresponsibility.html
http://www.pcc.edu/resources/academic/core-outcomes/co-criticalthinking-problemsolving.html
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Cultural Awareness  

 

All of our course outcomes specifically address these issues, especially SP 100: 

Fundamentals of Communication, SP 101: Oral Communication, SP 140: Intercultural 

Communication and Sp 237: Gender and Communication. These courses enable students to 

“Use an understanding of the variations in human culture, perspectives and forms of 

expression to constructively address issues that arise out of cultural differences in the 

workplace and community”. In addition, we have three instructors that are working 

specifically to internationalize their curriculum.  Fortunately most of the newer speech 

textbooks place an emphasis on diversity and cultural theories.  We are also lobbying for SP 

140: Introduction to Intercultural Communication to be required by instructors wishing to 

travel on a CIEE grant as well as by those who wish to internationalize their curriculum. 

 

Professional Competence  

 

Through learning to engage in group problem solving and public speaking our students will 

be able to “Demonstrate and apply the knowledge, skills and attitudes necessary to enter 

and succeed in a defined profession or advanced academic program”. Many students have 

reported back to our instructors that their classes in Communication Studies have helped 

them in the workplace. Our program offers classes in Business Communication and Small 

Group Communication that focus specifically in these areas. We also work with the 

professional and technical programs to offer classes that focus on the particular needs of 

their students, e.g. adapting Speech 111 to the „Think Big‟ program sponsored by Caterpillar 

and for the Alcohol and Drug Counseling Program.  We also have specific courses that we 

schedule for the Micro Electronics program.   

 

Self-Reflection 

 

The first step in most of our courses is for the student to become aware of their own 

communication styles, abilities and anxieties, and then, to develop goals for improvement.  

After taking our courses it is expected that students will be able to “Assess, examine and 

reflect on one‟s own academic skill, professional competence and personal beliefs and how 

these impact others.” Our intercultural, interpersonal, and gender courses have specific 

modules that address self concept. Assessment strategies such as journaling, making 

collages, essay writing and researching self concept ensure that students meet this outcome 

in many of our classes.  

 

 

 

 

 

 
 
 

http://www.pcc.edu/resources/academic/core-outcomes/co-culturalawareness.html
http://www.pcc.edu/resources/academic/core-outcomes/co-professionalcompetence.html
http://www.pcc.edu/resources/academic/core-outcomes/co-selfreflection.html
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Program Trends 
 

Enrollment  

Over the last four years, the number of students enrolled in Speech courses declined from 

2,960 in 2004-05 to 2,659 in 2007-08, a 10.2% decrease. The decline in the number of 

Speech students was steeper than the college average. For example, the number of credit 

students college wide remained almost flat (0.7% decline) between 2004-05 to 2007-08. 

 

While the number of students taking speech courses has gone down, student FTE in Speech 

has steadily increased from 215.0 FTE in 2004-05 to 248.6 FTE in 2007-08 (a 15.6% 

increase over the last four years). In comparison, the increase in Speech FTE was well 

above the slight 2.8% increase in credit FTE enrollment college wide during that same 

period (from 19,055.1 FTE in 2004-05 to 19,588.6 FTE in 2007-08).  

 

The steep increase in Speech FTE, while facing fewer total students enrolled in speech 

classes, may be attributable to the change from 3-4 credits. It may also reflect a trend for 

more students to take multiple Speech classes. 

 

Demographics 
 

The population of students enrolled in Speech courses during 2007-08 comprises a slightly 

larger percentage of African American and Asian/Pacific Islander students compared to the 

college average. However, the percentage of Hispanic students was lower than the college 

average.  

 

In comparison with the rest of the college, Communication Studies courses have more equal 

gender distribution. Fifty-two percent were female and 48% were male compared with 

55.4% female and 44.6% male students college-wide. Communication Studies courses also 

have a higher percentage of students who are between the ages of 18 and 30. This may be 

due to SP111 being a transfer degree requirement.  Conversely, our courses have a 

significantly lower percentage of students who are 14-17. This is likely due to the WR121 

completion prerequisite for SP111. Sixty-eight percent of Communication Studies students 

are enrolled full time at PCC. This is considerably higher than the college average of 37.5 

percent (credit students). Although this trend may reflect the role that Communication 

Studies courses play in fulfilling graduation/transfer requirements, this percentage is also 

significantly higher than the average for Lower Division Transfer students at 43.1 percent.  

 

Finally, Ninety-four percent of students taking Communication Studies courses are degree 

seeking students. This is significantly higher than the college average. This difference may 

be influenced by speech anxiety as non degree seeking students may avoid taking speech 

classes. Please see Appendix C for demographic tables. 
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PROGRAM ASSESSMENT 
 

“The problem with communication ... is the illusion 
that it has been accomplished”. 

George Bernard Shaw 

 

Fulfillment of National Communication Association Guidelines (NCA) 

 
Since our last program review in 2003 NCA leaders began developing guidelines for 

undergraduate programs in communication. They have defined essential elements of an 

effective program. Our program fulfills these goals in the first four areas:   

    

 Missions, Goals and Learning Outcomes  

 Administration and Governance Resources and Personnel 

 Faculty and Professional Staff Hiring and Evaluation of Faculty, Promotion and Tenure 

 Curriculum 

 

Student Advising, the fifth area, needs more attention. NCA guidelines assume that colleges 

and university have a “Major” in speech and communication or communication studies.  

Historically here at PCC we have been defined as a “Discipline or GE Service Area”.  Without 

a clear identity as a “program” we have had difficulty in defining a formal role as advisors to 

our students. In reference to student advising, we are more likely to engage in this activity 

informally when students identify themselves as “Majors” to us. We are pursuing the 

development and creation of a well defined Communication Studies Transfer Degree or 

Focus area certificate which we believe will give us a stronger identity in the PCC 

community.  This, coupled with working with PCC admissions to provide us with a list of 

declared Communication Studies majors should make it possible for us to reach out to 

interested students.  These efforts should make us successful in fulfilling the NCA guideline 

regarding student advising.   

 

Response to goals of the previous program review 

 

The following is a summary of our goals from our 2003 program review and a brief note on 

our progress in completing these goals: 

 

Reduce class size: In 2003 we made an argument for reducing class size from 22 to 18 

students- no change has been made.  

 

Increase course offerings—days and times: Since our 2008 survey was structured 

differently from the 2003 survey it is difficult to surmise if we have reached these goals. In 

our current survey 76.5% of students said they were satisfied with the availability of classes 

when needed.  

 

Communicate more between campuses: In our last program review we found that our 

instructors were more rooted to the place that we teach so we set a goal to improve our 

communication and cooperation across campus. We also felt that we needed to improve our 

connectivity with part time faculty. Since the last program review the full-time instructors 
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have worked successfully across campuses to hire two replacements for retiring full-time 

faculty.  We have also stayed current with institutional recommendations, changes and 

initiatives. While we communicate more effectively now to meet institutional goals, we often 

feel the need to have more time allotted to us by the institution to discuss our teaching 

strategies. We have recently created a “My Groups” site for our SAC where we can archive 

our decisions and share ideas and inspirations. 

 

There has been a significant increase in the involvement of part-time faculty, including 

through e-mail. Since our last program review our part-time instructors have been 

increasingly active in attending SAC meetings and providing feedback. In addition, full-time 

and adjunct faculty worked cooperatively to develop SP 100 on-line.  In our last program 

review we recommended that there be an adjunct meeting once a year. This has not been 

formalized, but currently, with SAC approval, a group of part time instructors are working 

together to create a handbook for new part-time instructors that provides information 

specific to the Communication Studies discipline.  

 

Establish close affiliations with NCA or other organizations in our discipline: We set 

a goal to purchase an on-line database specific to the discipline and we accomplished it. The 

NCA has been put in the library subject guide. While a few faculty periodically attend 

regional and national conferences, there is a need for more professional development in 

order to keep current in the field. Part-time faculty, including those who have yet to receive 

assignment rights, also expressed interest in attending conferences. As some are not 

eligible for staff-development funds or TLC funds, we would like to recommend that 

departmental funding be increased at the division level for this purpose.  

 

Market our courses: We said in our last program review that we needed to focus on 

advertising our courses. We have done so with success. Faculty members have marketed 

our specialty classes through the creation and distribution of flyers in classrooms and 

around campus. We have contacted campus advisors regarding specialty as well as low-

enrolled classes so that they can help direct students into these courses. Several instructors 

have used the “Need a Class” channel on MyPCC to increase awareness of our offerings. 

Along with the above strategies that have brought in new students, our Communication 

Studies instructors take time to inform their current students about future classes. This 

often includes using the Speech Marketing Form. The Speech Marketing Form includes a list 

of how our courses transfer to other state institutions as well as the schedule of classes for 

the up-coming term. In some instances, faculty from other disciplines may also be asked to 

tell their students about a future Speech class (i.e. Psychology faculty asked to notify their 

current students about an upcoming Nonverbal Communication course.)   

 

To support increasingly diverse course offerings, we are working directly with other 

disciplines to develop classes tailored to students‟ specific needs. To the same end, we have 

also begun to work cooperatively with Technical programs.  

 

Taken together, all of these strategies are working to improve our exposure at PCC and, we 

believe, are affecting our enrollment positively.  

 

Revise our Program Review schedule: We set a goal to increase the time of program 

review from every three years to every five years. We have met this goal.  
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Student Assessment of the Program 

 
In the spring of 2008 we conducted a survey of our students.  Below is a summary of the 

significant findings; a full description can be found in Appendix D.  In general, student 

responses validated our observations.  The data showed that a majority of students 

surveyed take our classes because they are a general education requirement or meet a 

transfer requirement.  Students expressed an interest in a Speech Focus Area Certificate as 

well as in taking our Interpersonal Communication Sequence.  There was a moderate 

amount of interest among the students surveyed in joining a speech club or a competitive 

speech team, with students at Rock Creek and Sylvania showing the most interest. 

 

Student Satisfaction with the Program: 

 

 78% satisfaction with the range of subject matter offered. 

 76% satisfaction with the availability of classes when needed. 

 87% satisfaction with class size. 

 80% satisfaction with competence of instruction. 

 71% satisfaction with availability of instructors outside of class. 

 

Perception of our Equipment and Facilities: Students indicated some dissatisfaction 

with our equipment.  (The availability of VTR and DVD recording is a critical element for 

speech instruction and varies from campus to campus.) Most students take their classes at 

the Sylvania campus, but a large number stated a preference for more class availability at 

the SE campus.   

 

Other Perceptions of the Program: A general summary of the 123 responses indicated 

some students have experienced problems related to diversity issues, disorganization, 

grading methods. In our next program review we intend to rely more heavily on the 

professionals in Institutional Research when designing our questionnaire so that we can get 

a better idea of students‟ experiences of the program as a whole, both positive and 

negative. It should be noted that we asked only one open-ended question about 

improvements that could be made to the program. We did not ask an open-ended question 

about what they thought worked well. Although we asked our open-ended question in order 

to gather information about the program as a whole, students responding tended to 

comment on individual instructors. A complete listing of the answers is available, however 

these comments are better assessed and responded to through normal faculty reviews.  
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Part-Time Faculty Assessment of the Program 

 

The Communication Studies Program surveyed part-time faculty and received ten 

responses.  What follows is a synthesis of their responses to four questions. 

 

1. What are some strengths of the Communication Studies Program?  

Part-time faculty believe that the academic diversity of the faculty is a major strength.  

Each faculty member has their own specific interest and specialty which adds to the 

diversity of the department.  This diversity is evident in the classroom through bringing 

their own perspectives which also contributes to meeting course outcomes.  The most 

important theme in the responses is that part-time faculty members feel supported by 

their respective campus department chair. 

2. What needs must be met in order for you to perform your job effectively?  

Part-time faculty members would like to receive clear communication regarding how to 

access services such as Audio-Visual, print center, online book adoptions, etc.  In 

addition, part-time faculty members would like to receive funding and have more 

support towards attendance at seminars and conferences for professional development. 

 

3. Do you think part-time faculty mentoring would add to your professional 

development? 

Most responders indicated that part-time faculty mentoring would add to their 

professional development whether they were new or seasoned instructors.  A seasoned 

part-time faculty member also expressed interest in a mentor role.  Another idea 

proposed is to have monthly meetings or one meeting per quarter for part-time faculty.  

This would allow voicing of part-time faculty concerns and sharing of teaching 

techniques.  Another idea that has been discussed is the development of an online 

collaboration area that includes teaching resources where faculty can post assignments, 

grading criteria, blogs, etc.  Holly King has developed a Communication SAC group that 

could be used for this type of interactive collaboration. 

 

 

4. What are your visions for the future of the Communication Studies Program?    

Some responses indicated a need to offer a broader selection of courses at each campus.       

With enrollment increasing, the department could offer a more diverse course selection 

at all campus locations.  For instance, rather than offering Oral Communication at one 

campus, try to offer this course at two or three campuses.  In addition to course 

offerings part-time faculty would like to see a communication certificate offered.  There 

is also interest for the Communication Studies Program to develop a Communication 

Club or competitive team.  Part-time faculty believe there is a need for additional full-

time faculty members to help with the program work load.  
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PROGRAM GOALS 
 

"A mind that is stretched to a new idea never  
returns to its original dimension." 

Oliver Wendell Holmes 

 Name Change: In the school year 20O6-2007 the Communication Studies SAC 

came to consensus on a name change for our program. We would like to be 

considered “The Department of Communication Studies.” The argument for the name 

can be found in Appendix A. The process for creating the change in the institution as 

a whole needs be researched and implemented.  

 

 Articulation: We need to visit with other institutions, high schools, colleges and 

universities to explore how our program can dovetail with theirs. Informal 

agreements were made in 2003 but there have been changes to our program and 

others. We need to determine if a more formal articulation agreement is possible at 

this time. 

 Strengthen Program at SE Center Campus: As our student survey indicated 

there is a need for more course offerings and more diversity in course offerings at 

the SE Center Campus. See slides 22, 23 of Appendix F.  Currently, there is 

insufficient presence due to the hiring and scheduling of part-time instructors on this 

campus and within the SAC as a whole. If the growth of the SE campus is not 

enough to support a full-time faculty hire, we recommend that there be a full-time 

split position offered in order to provide a full-time faculty member‟s presence on the 

campus. This would increase our ability to meet students‟ needs, market current and 

new courses, and build our program on the SE campus.   

 Improve Support for Part-Time Faculty through: 

o Having consistent technology in classrooms across campus 

o Offering clear communication on accessing services: Audio-Visual, print 

center, etc. 

o Providing more funding for seminars and conferences 

o Instituting part-time faculty mentoring (Full-time liaison) 

o Scheduling monthly part-time faculty meetings 

o Using collaboration tools: Web site to post assignments, grading, etc. 

o Providing clear communication regarding assignment rights 

o Creating a video library with speeches for class incorporation 

o Providing an evening/weekend coordinator contact for Saturday instructors 

 

 Decrease Full-time To Part-time Ratio:  In order to explore some of the concerns 

expressed by part-time instructors and full-time instructors regarding course loads, 

we decided to take a look at the data on our ratios. Across the district we have a 

ratio of 42% FT to 58% PT instructors, excluding Summer term teaching. From 

campus to campus the yearly average is:  

  

Sylvania  47% / 53% 

Cascade  45% / 55% 

Rock Creek 43% / 57% 
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While this ratio seems within the norm it is important to note that three of our full 

time faculty hold faculty chair positions and others are on more than the usual 

number of committees. One faculty member, Larry Galizio, as a state representative 

must be away for biennial obligations in Salem. This energy loss to our program 

development along with an atypical number of leaves taken by full time instructors, 

indicate that there is a justifiable need to further reduce this ratio. Fortunately, the 

positions have been filled temporarily by part-time instructors with dedication to our 

discipline. The quality of our part-time faculty is phenomenal. Nevertheless, we feel a 

need to provide greater continuity to our students and program through hiring 2 

more fulltime faculty.  

 

 Receive funding for improved technology: As was made abundantly clear in our 

student survey, our classroom technology is sorely lacking. The following is a 

preliminary list of needed improvements. 

 

1. Updated technology for recording speeches. 

 

2. Computers to stream student speeches and instructor comments to a website 

immediately after recording as well as an audience response system for use in 

the classroom. 

 

3. A 2nd classroom at Rock Creek and Cascade with the technology we need to 

record and upload speeches. (We are increasingly offering more than one speech 

class during the same time period.) 

 

4. A separate room with computers for group composing and recording technology 

for recording and analyzing group work.  

 

 Develop Program Focus Award and Extra Curricular Activities in order to 

focus and improve retention and student advising: We have held informal 

articulation agreements with communication programs in the area. Several of our 

students have transferred and gone through the program at Portland State 

University graduating with Masters Degrees in Communication Studies. We plan to 

work more directly with these programs to develop a focus award that would allow 

for a more seamless transfer of units. Such an award would not only enable students 

to move more easily into their chosen four year program but it would also enhance 

the resumes of our students that pursue other 2 year degrees and certificates.  

 

 

 

 

Concluding Remarks 
 

Program reviews create an opportunity for department faculty to see ourselves individually 

and as a group. It is edifying to take a close look at our teaching philosophies, our 

classroom challenges and successes, our course offerings, and to discuss how new 

technologies are impacting all of these.  We hope this document reflects how we are 

meeting our personal and SAC goals as well as the college‟s mission.  
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APPENDIX 
 

Appendix A.  Argument for Name Change 

 

In 1997 the Speech Communication Association changed its name to the National 

Communication Association. This was not the first time our national teaching and research 

organization changed its name however. The organization was founded as the National 

Association of Teachers of Public Speaking in 1914. The name was changed in 1923 to the 

National Association of Teachers of Speech, in 1946 to the Speech Association of America, 

and to the Speech Communication Association in 1970, before adopting its current name in 

1997. The history of our association‟s name change reflects the changing priorities and 

interests of those who engaged in research and teaching of communication: “this „changing 

of the guard‟ typically has been followed by name changes of communication departments 

and programs throughout the country.”i Bruce Gronbeck, professor of Communication 

Studies at the University of Iowa, notes that the 17 founding fathers of the original National 

Association of Teachers of Public Speaking made sure that “our professionalism was clear,” 

when they called the organization a "national association and indicated that it was for 

“academic teachers.”ii  Each subsequent name change was intended to reflect the 

developing state of our discipline which has continued to grow beyond a monolithic focus on 

public speaking.  

he change from “Speech Communication Association” to “National Communication 

Association” grew out of the recognition that the term speech did not encompass the rapidly 

changing focus of our discipline. As Judith Trent, last president of SCA and first president of 

NCA, notes “while speech does characterize the work of members in divisions such as public 

address and argumentation/forensics, it does not in areas such as health communication, 

interpersonal and small group communication and intercultural and international 

communication.” In addition, she argues, communication as the larger or the umbrella term 

does include speech.”  

The emphasis of “communication” over “speech” is reflected in the names of 

academic departments who are currently members of NCA. Of the 279 departments, 

divisions, or programs in the United States affiliated with the National Communication 

Association, only 32 or 11.4% contain the word “speech” in their titles. Of those 32, 29 

contain additional terms further describing their focus such as “Department of Speech 

Communication,” “Department of Speech and Communication Studies,” or “Department of 

Speech and Theatre.” Only three departments simply call themselves “Department of 

Speech.” By contrast, 267 (95%) departments, divisions, or programs contain the word 

“communication” or “communications” in their titles.  This includes departments with both 

the words “speech” and “communication” in their titles.  By far, the most frequent title was 

“Department of Communication” at 116, followed by “Department of Communication 

Studies” at 47.iii  This strongly suggests that the term “speech” as a single term no longer 

adequately describes the discipline as it has evolved to the present day. 

The growth and development of the Speech Department at Portland Community 

College reflects the nationwide trend of expanding the discipline beyond instruction in public 

speaking. Currently, we offer seven courses with public speaking components: SP 101 Oral 

Communication Skills, SP 110 Voice and Articulation, SP 111 Public Speaking, SP 112 

Persuasion, Argumentation and Debate, SP 130 Business and Professional Communication, 

SP 212 Voice and Diction, and SP 229 Oral Interpretation. However, we also offer seven 

courses that do not have public speaking as their primary component: SP 100 Introduction 

to Communication Studies, Sp 105 Listening, SP 140 Introduction to Intercultural 

Communication, SP 214 Interpersonal Communication: Process and Theory, SP 215 Small 
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Group Communication: Process and Theory, SP 227 Nonverbal Communication, SP 228 

Mass Communication, and SP 237 Gender and Communication. In addition plans are in the 

works to offer a course in international communication. The label Speech does not 

adequately characterize content or instruction in these courses. 

Several attempts have been made at the Sylvania campus to offer SP 214 

Interpersonal Communication. However, the course failed to attract the minimum number of 

students to make and so was dropped from the schedule. When the course was again 

offered Spring 2008, the instructor created publicity fliers, distributed them on campus, and 

made a special effort to inform student advisors about the course. Advisors were surprised 

to find that such a course was offered in the Department of Speech and the instructor was 

advised to make it clear to students that speeches would not be required in the course. Fear 

of public speaking was an inhibiting factor in students registering for the course. The 

instructor then did an informal of survey of students in his other classes and found that 

students were less likely to take other courses in the Department of Speech if they thought 

they would have to give speeches in those classes. When Judith Trent argued for changing 

the name of the Speech Communication Association to the National Communication 

Association, one of the reasons she gave was that the time had come “to find a name that 

will let external constituencies know who we are and what we are.”iv  The time has come 

for the Department of Speech at PCC as well. Our constituencies need to know who we are 

and what we do. Those constituencies include students who are unfamiliar with the offerings 

in our department and think that every course we teach will have a significant public 

speaking component, academic counselors and advisors who are surprised to find that a 

course in interpersonal communication would be taught in the Department of Speech, and 

administrators who assume that courses in communication and media are best taught in 

departments of psychology, philosophy, or business.  

A name change from the Department of Speech to Communication Studies would 

give us a more coherent, accurate identity. It would move us forward, in step with our 

discipline as a whole. It would be a better descriptor for all the courses we teach, and it 

would let our external constituencies—students, faculty, and administrators—know what we 

are about…who we are and what we do. 

 

i    National Communication Association. History of NCA. 

http://www.natcom.org/nca/Template2.asp?bid=19 

ii   Bruce Gronbeck, Spectra. Annandale, VA: Speech Communication Association, March 

1989. 

iii  Judith Trent, “A Name Change to Bring Us „Ahead to Our Roots‟.” Spectra. Annandale, 

VA: Speech Communication Association, May 1997. 

iv  Trent (May 1997). 

 

Colleges and University Departments in the State of Oregon Affiliated with the National 

Communication Association 

 

 

Lane Community College Dept. of Speech and Communication 

Studies 

Marylhurst University Dept. of Communication Studies 

University of Oregon School of Journalism & Communications 

Oregon State University Dept. of Speech Communication 

University of Portland Dept. of Communication Studies 

Portland State University Speech Communication Dept. 

Southern Oregon University Dept. of Communication 
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Appendix B.  CCOGs 

 
Course Number: SP 100  

Course Title: Introduction to Speech Communication  

Credit Hours: 4  

Lecture hours: 40  

 

Course Description 

Covers complexities of the communication process. Includes insights into the causes and effects of general 

communication behaviors, involvement in active exploration of basic communication theories and concepts, and 

opportunities to develop communication strengths. Prerequisite: WR 115, RD 115 and MTH 20 or equivalent 

placement test scores.  

Addendum to Course Description 

Intended Outcomes for the course 

OUTCOMES: 

 Use a newly gained understanding of the cause and effect of communication behaviors to begin to reduce 

miscommunication with others 

 Use the insight into filters created through the framework of culture, society, organizations, family, and self 

in order to make responsible personal choices in many types of relationships 

 Continuing to explore different areas of communication in order to expand a broad-base of skills and 

communicative tools when interacting with others. 

Course Activities and Design 

Outcome Assessment Strategies 

The forms of assessment will be determined by the individual instructor. Assessment strategies may include:  

 Qualitative examinations  

 Quantitative examinations  

 Essays  

 Journals  

 Research papers  

 In-class participation  

 Portfolios  

 Projects  

 Oral presentations  

 Group work  

 Service Learning  

Course Content (Themes, Concepts, Issues and Skills) 

 Communication theory  

 Interpersonal Communication  

 Perception  

 Language  
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 Active Listening  

 Self-concept  

 Nonverbal Communication  

 Group dynamics  

 Intercultural Communication  

 Critical thinking  

 Mass communication  

Competencies and Skills:  

 Ability to identify concepts within different fields of study in the Speech Communication discipline.  

 Ability to identify a range of potentially useful behaviors within a variety of communication settings.  

 Ability to choose communication behaviors appropriate to the audience and the situation.  

Approved Textbook List- 

Understanding Human Communication, Adler and Rodman.  

Thinking Through Communication, Trenholm.  

Communicating Today , Zeuschner.  

Communication Mosaics, Wood, Julia.  

Alternate textbooks may be used with prior SAC approval. 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 



 29 

Course Number: SP 101  

Course Title: Oral Communication Skills  

Credit Hours: 3 

Course Description 

Improve listening and speaking skills. Includes oral reports, conference procedures and everyday conversation.  

APPROVED TEXTBOOK: 

Oral Communication, 10
th

 edition, Samovar and Mills  

Intended Outcomes for the course: 

OUTCOMES: 

 Continue to speak with reduced anxiety by recognizing and using communication strategies 

 Use gained skills in the selection of appropriate communication behaviors in order to initiate and organize 

ideas 

 Continue to improve intercultural competence through improved cultural awareness 

Outcome Assessment Strategies 

The forms of assessment will be determined by the individual instructor. 

Assessment strategies may include: 

            Oral presentations 

            In-class participation 

            Listening activities 

            Simulations/role playing 

            Qualitative examinations 

            Quantitative examinations 

            Oral examinations 

            Journals 

            Group work 

            Peer evaluations 

            Short essays 

 

 

Course Content (Themes, Concepts, Issues and Skills) 

What is Communication? 

            Ingredients of Communication 

            Importance of Communication 

                        Communication and Democracy 

                        Communication and Careers 

                        Communication and Social Relationships 

                        Communication and Culture 

            Taking Part in Communication 

            Dealing with Communication Apprehension 

            Ethical Principles of Communication 

            Culture and Ethics 

            Organizing and Presenting Ideas 

            The Role of Culture in Organizational Patterns 

            Process of Listening 

            Listener and Speaker Responsibilities  
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Competencies and Skills: 

The successful student should: 

 Be able to assess the effectiveness of their communication competence  

 Determine how to articulate their ideas effectively to a variety of listeners  

 Listen to messages and understand content and relational aspects  
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Course Number: SP 105  

Course Title: Listening  

Credit Hours: 4  

Lecture hours: 40  

Course Description 

Emphasizes understanding and appreciation of listening as an integral part of the communication process. 

Investigates and applies current research in listening theory. Analyzes and provides practice in the appropriateness 

and application of the major types of listening in academic, business, media and interpersonal contexts. Prerequisite: 

WR 115, RD 115 and MTH 20 or equivalent placement test scores.  

 

 

INTENDED OUTCOMES FOR THE COURSE: 

 Continue to use gained competent and critical listening skills in order to create a climate that encourages 

effective communication 

 Use listening skills to move beyond the constraints and filters of culture, media, and self-perception in 

order to make effective personal and professional decisions 

Course Activities and Design 

Outcome Assessment Strategies 

The forms of assessment will be determined by the individual instructor.   

Assessment strategies may include: 

               Qualitative examinations      Quantitative examinations 

               Essays                                       Journals 

               Research papers                        In-class participation 

               Portfolios                                  Projects 

               Oral presentations                     Group work 

               Service Learning                       Skill building exercises 

 

Course Content (Themes, Concepts, Issues and Skills) 

 Communication theories 

 Fundamentals of listening 

 Types, styles, and motives for listening 

 Process of hearing, remembering, interpreting, evaluating, and responding 

 Role of listening in nonverbal communication 

 Misunderstandings and errors in listening 

 Listening in different contexts: academic, business, family, therapy, and groups 

 Constraints of culture, gender, and self-perception in listening 
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Competencies and Skills: 

Students will: 

 Be able to articulate the role of listening in oral communication. 

 Be able to identify their own listening strengths and weaknesses. 

 Be able to demonstrate competence in listening and to choose appropriate listening skills for 

a variety of contexts. 

 Be able to demonstrate understanding of the roles culture and gender play in the listening 

process. 

 Be able to explain the role of listening in feedback. 
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Course Number: SP 110  

Course Title: Fund of Voice & Articulation  

Credit Hours: 3  

Lecture hours: 30 

Course Description 

Present prepared and impromptu assignments with emphasis on understanding the vocal mechanism for production 

of Standard American speech while learning the International Phonetic Alphabet. In class group and individual work 

designed to improve articulation, breathing, projection, expressiveness, and pronunciation.  

Intended Outcomes for the course: 

OUTCOMES: 

 Continue to use learned Standard American Speech in order to increase communication competence and 

mutual understanding 

 Use learned basic elements of speech process and the understanding of the mechanisms involved in speech 

production in order to continue to be an effective communicator  

Outcome Assessment Strategies:  

This course will include phonetic transcriptions and oral presentations. 

 

Other forms of assessment, listed below, will be determined by the individual instructor. 

 

Assessment strategies may include: 

 Peer evaluations  

 Qualitative examinations  

 Research papers  

 In-class participation  

 Quantitative examinations  

 Projects  

 Journals  

 Essays  

 Group work  

 

Course Content: 

 Themes, Concepts, and Issues:  

 Producing An Effective Voice  

 Analysis of vocal characteristics  

 Production of voice  

 Pitch variations in the effective voice  

 Loudness factors in the effective voice  

 Quality factors in the effective voice  

 Time factors in effective speaking  

 Understanding anxiety in speech delivery  

 Acquiring Effective Pronunciation  

 Standards of speech  

 Analysis of sounds of American English  
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 The International Phonetic Alphabet  

 Plosives  

 Fricatives and Affricates  

 Nasals, laterals, glides  

 Front vowels  

 Central vowels  

 Back Vowels  

 Diphthongs  

 Integrating the Factors of Voice and Pronunciation in Communication  

 Listening and observing: the effect of vocal features on meaning  

 Factors affecting nonlinguistic communication  

 Utilizing videotape for self-analysis  
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Course Number: SP 111  

Course Title: Public Speaking  

Credit Hours: 4  

Lecture hours: 40 

Course Description 

Introduction to speechmaking based primarily on a traditional public speaking approach. Aids students in 

developing theoretical understanding and practical application of oral communication skills. Also includes 

techniques in controlling speech anxiety, how to structure and organize information to present to a variety of 

audiences, and physical and vocal delivery skills. Prerequisite: MTH 20 or equivalent placement test score, and WR 

121.  

INTENDED OUTCOMES FOR THE COURSE: 

 Use learned public speaking skills in order to present an effective and efficient message 

 Provide community leadership through increased organizational and presentational skills 

 Make responsible decisions though the increased ability to critically examine ideas and information 

 Continue to use strategies and skills that manage communication anxiety. 

Course Activities and Design/Outcome Assessment Strategies 

 Students will deliver at least three (3) formal oral instructor-graded presentations before an audience in the 

classroom.  “Formal” means prepared, researched, structured.  This excludes such “speeches” as self-

introductions, “my favorite things” speeches, “my least favorite things” type of speeches.  

 At least one of the required speeches will be an informative speech and at least one will be a persuasive 

speech.  

 Students will critically analyze oral presentations and express understanding via written and/or oral 

formats.  

 Other forms of assessment may include:  

o Examinations  

o Essays  

o Journals  

o Research papers  

o Portfolios  

o In-class participation  

o Group projects  

o Peer evaluations  

o Service learning  

o Observations  

Course Content (Themes, Concepts, Issues and Skills) 

 Rhetorical theory & analysis  

 Creating the Public Speech (thesis, content, organization, outlining) 

 Different types of speeches (informative, persuasive, impromptu speaking, etc.) 

 Audience Analysis  

 Language Usage  

 Delivery  

 Active Listening  

 Critical thinking  

 Communication Anxiety  
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Competencies and Skills: 

I.  Speakers  

A.  Determine the purpose of the speech as appropriate to the speaking context.  

B.  Choose a topic and restrict/narrow it according to the purpose, audience, and time constraints.   

C.  Formulate and use a proper thesis statement.  

D.  Provide adequate and credible supporting material that is appropriate based on the topic, audience 

setting and purpose. Demonstrate awareness of available types of support.  

E.  Select a suitable organizational pattern that is appropriate to the topic, audience, context, and purpose. 

Demonstrate awareness of alternative organizational patterns and their functions. 

F.  Demonstrate careful choice of words. Select words appropriate to the topic, audience, purpose, context, 

and speaker, while avoiding words that express prejudice. Demonstrate appropriate grammar and 

intelligible pronunciation. Demonstrate the effective use of appropriate technical vocabularies, slang, 

idiomatic language, and regionalisms. Present speeches using an extemporaneous style.  

G.  Provide effective transitions that, establish connectedness, signal movement from one idea to another, 

and clarify relationships among ideas. 

H.  Employ vocal variety in rate, pitch, and intensity. Demonstrate vocal variety as suitable to the message, 

occasion, and audience. 

I.  Demonstrate appropriate nonverbal behavior that supports the verbal message.  

II.  Listeners- 

A.  Attend with open minds.  

B.  Recognize and recall main ideas. 

C.  Identify supporting details. 

D.  Distinguish between emotional and logical arguments. 

E.  Examine whether asserted relationships exist between ideas.         

F.  Detect bias and prejudice- recognize and appreciate the effects of personal, ideological, and emotional 

biases on the message. 

G.  Synthesize and evaluate information by drawing logical inferences and conclusions. 

H.  Recognize discrepancies between the speaker’s verbal and nonverbal messages. 

I.  Be an active participant during other student’s speeches through being attentive and providing 

appropriate nonverbal feedback to the speaker.  

Approved Textbook List-   

The Art of Public Speaking, Lucas 

Building a Speech, Metcalfe 

Public Speaking: An Audience Centered Approach, Beebe & Beebe 

Mastering Public Speaking, Grice and Skinner 

Public Speaking, Osborn and Osborn 

Speaker’s Handbook, Sprague 

**Alternate textbooks may be used with prior SAC approval. 
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Course Number: SP 112  

Course Title: Persuasion and Argumentation  

Credit Hours: 4  

Lecture hours: 40  

Course Description 

Explores theories of persuasion. Develops skills of inquiry and advocacy through oral discourse, including critical 

analysis and rules of evidence. Practice in using, planning, delivering and refuting persuasive arguments in a variety 

of extemporaneous formats. Through this course, students will learn how to more effectively influence others as 

well as how others are trying to influence them. Prerequisite: SP 111 and its prerequisite requirements.  

Addendum to Course Description 
Prerequisite: successful completion of SP 111 or instructor approval.  

Intended Outcomes for the course 

OUTCOMES: 

 Manage arguments through learned rhetorical strategies 

 Actively engage in decision making by continuing to construct, articulate, and evaluate arguments 

 Continue to use rhetorical strategies in order to engage with audiences of diverse perspectives 

 Provide community leadership through refined organizational and presentational skills 

Course Activities and Design 

Outcome Assessment Strategies 

 Students will deliver at least three (3) formal oral instructor-graded presentations before an audience in the 

classroom. “Formal” means prepared, researched, structured.  

 At least one of the required presentations will be delivered as an individual presentation and one in a debate 

format.  

  Students will critically analyze and evaluate arguments in oral presentations and will demonstrate their 

understanding of rhetorical theory and strategies via written and/or oral formats  

Other forms of assessment and evaluation may include:  

 Examinations  

 Essays  

 Journals  

  Research papers  

  Portfolios  

  In-class participation  

 Group projects  

 Peer evaluations  

 Service learning  

 Observations  
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Course Content (Themes, Concepts, Issues and Skills) 

 Theories of persuasion  

 Audience analysis and adaptation  

 Persuasive organizational patterns  

 Critical thinking: discovery of issues, investigation, analysis  

 Methods to develop arguments and supports 

 Rhetorical proofs (ethos, pathos, logos, mythos)  

 Effective language  

 Effective listening  

 Effective presentation and nonverbal factors  

 Ethical practices and responsible communication  

 Principles of motivation, including values, attitudes & beliefs  

 Logical fallacies  

 Different modes of presenting arguments (i.e., debate, panel discussion, platform presentations, impromptu 

speeches)   

Competencies and Skills: 

Students willé 

· Be able to choose ethical rhetorical communication behaviors appropriate to the audience and the situation.  

· Be able to identify concepts in the study of persuasion, argumentation, and debate.  

· Be able to identify a range of potentially effective persuasive and argumentative behaviors within a variety of 

communication settings.  

· Be able to effectively present oral presentations using appropriate rhetorical strategies.  

· Be able to conduct research and analyze the quality of their findings. 

· Be able to analyze controversies and determine the motives of actors within conflict situations, as well as the 

veracity of assertions. 
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Course Number: SP 130  

Course Title: Bus & Professional Speech Comm  

Credit Hours: 4  

Lecture hours: 40 

Course Description 

Communication as it relates to business and professional settings. Readings and discussions focus on the climates, 

settings, philosophies, and practices of organizational communication, including effective business presentations. 

Prerequisite: WR 115, RD 115 and MTH 20 or equivalent placement test scores.  

Addendum to Course Description 

Speech 130, Business and Professional Speech Communication, is a course which provides students the opportunity 

to develop skills and understandings useful in the career environment.  A variety of communication situations may 

be analyzed, including: problem solving; discussion groups; organizational networks; interviewing; and, conference 

planning and speaking.  This course emphasizes the theory and practice of communication as it relates particularly 

to business and professional settings.  Readings and discussions focus upon the philosophies and practice of 

organizational communication.  Basic concepts of effective speech communication are presented, which students 

can apply in their career environments.   

Intended Outcomes for the course: 

OUTCOMES: 

 Continue to use effective speaking, listening, and interactive strategies within business environments. 

 Manage the dissemination of information with a gained holistic view of organizational communication and 

the role of communication in the modern organization. 

 Use an understanding of persuasive strategies in order to effectively interact within a business setting. 

Course Activities and Design 

Outcome Assessment Strategies 

The forms of assessment will be determined by the individual instructor.   

Assessment strategies may include:  

 Qualitative examinations  

 Quantitative examinations          

 Essays                         

 Journals  

 Research papers                

 In-class participation  

 Portfolios                     

 Projects  

 Oral presentations             

 Group work  
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Course Content (Themes, Concepts, Issues and Skills: 

 Communication in organizations  

 Power                                          

 Rhetorical strategies  

 Listening  

 Language                           

 Nonverbal Communication  

 Diversity                         

 Audience Analysis                                        

 Creating Business presentations  

Competencies and Skills:   

Students will:  

 Be able to recognize and analyze organizational channels and networks, in terms of formal and informal 

effects of these networks on message accuracy.  

 Be able to explain principles for effective language use and principles for nonverbal code interpretation.  

 Be able to recognize the factors involved in audience adaptation.  

 Be able to demonstrate competence in public speaking situations including the use of visual and verbal 

supports.  

 Be able to research a variety of business-related topics.  

Approved Textbook List- 

 Ann Fisher & Margot Northey.   Impact:  A Guide to Business Communication, Prentice-Hall, Inc.  1993.  

 Ronald B. Adler and Jeanne M. Elmhorst. Communicating at Work (5th ed.), New York: McGraw-Hill, 

1996 
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Course Number: SP 140  

Course Title: Intro to Intercultural Communication  

Credit Hours: 4  

Lecture hours: 40  

Course Description 

Explores the nature and impact of different cultures on communication. Includes interactive relationship forms as 

the basis for global understanding in the classroom, business or travel. Focus on processing messages with 

accelerating changes in political, economic and immigration patterns through individual cultural perceptions. 

Understand and communicate with people who are "different." Prerequisite: WR 115, RD 115 and MTH 20 or 

equivalent placement test scores.  

Intended Outcomes for the course: 

OUTCOMES: 

 Continue to use an understanding of diversity and cultural factors in communication in order to 

conceptualize and empathize with diverse viewpoints and philosophies. 

 Manage one’s own cultural filters in order to more effectively communicate with others. 

 Continue to adjust communicative behavior with others who are different than self  in all aspects of life, 

including business, travel and personal interactions in order to remain sensitive to cultural differences 

Course Activities and Design 

Outcome Assessment Strategies 

The forms of assessment will be determined by the individual instructor. Assessment strategies may include:   

 Qualitative examinations Quantitative examinations   

 Essays Journals   

 Research papers In-class participation   

 Portfolios Projects   

 Oral presentations Group work   

 Service Learning   

Course Content (Themes, Concepts, Issues and Skills):    

 Ethnocentrism  

 Conflict  

 Social Perspective-taking  

 Power  

 Culture  

 Diversity  

 Perception  

 Language  

 Symbolic Interactionism  

 Prejudice and oppression (isms)  

 Nonverbal Communication  

 Intercultural Communication theories  



 42 

Competencies and Skills:   
Students will:  

 Be able to explain the complexity of the term "culture."  

 Be able to see how the nature of language causes one to "see" the world from others.  

 Be able to determine how cultural, ethnic, class, etc. differences affect values and tolerance.  

 Be able to identify and compare beliefs and values, world views, and the social organization of diverse 

people.  

 Be able to exhibit tolerance towards cultural differences.  

 Be able to engage in introspection to determine how one’s cultural perceptions, attitudes, values, and 

beliefs influence the communication process.  

 Be able to reduce anxiety when communicating with people from cultures other than one’s own.  

 Be able to gain the ability to self-reflect/analyze one’s own cultural frame of reference  

Texts:  

Communication Between Cultures, Samovar, Porter, and Stefani. Intercultural Communication in Contexts, Martin 

and Nakayama.  Foundations of Intercultural Communication, Chen and Starosta.  Intercultural Communication: An 

Introduction, , Jandt.   

**Alternate textbooks may be used with prior SAC approval.  
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Course Number: SP 212  

Course Title: Voice & Diction  

Credit Hours: 4  

Lecture hours: 40 

Course Description 

Voice production and articulation of speech sound, with attention to elementary speech physiology and phonetics. 

Develops more effective speech for teachers, radio and television speakers, public speakers and others who require 

special competence in speaking. Prerequisite: SP 111 and its prerequisite requirements.  

Addendum to Course Description 

APPROVED  TEXTBOOK: 

The Articulate Voice, An Introducton to Voice and Diction,  4
th

 edition, Lynn K. Wells 

Intended Outcomes for the course: 

OUTCOMES: 

 Use learned skills to continue to improve effective speech for such areas as teachers, radio and television 

speakers, and those who need additional support in speaking 

 Manage voice production and articulation by understanding basic speech physiology, acoustics, and 

phonetics 

 Continue to use learned speech tools, such as Standard American Speech, in order to continue to build 

communication competence and mutual understanding 

Course Activities and Design 

Outcome Assessment Strategies 

This course will include phonetic transcriptions and oral presentations. 

Other forms of assessment, listed below, will be determined by the individual instructor. 

            In-class participation 

            Peer and instructor evaluations 

            Journals 

            Qualitative examinations 

            Quantitative examinations 

            Essays 

            Research papers 

            Projects 

            Group work 

 

Course Content (Themes, Concepts, Issues and Skills) 

 Voice, Diction, and Effective Communication  

 Language, Accent, Dialect, Idiolect  

 Dialects in the United States (Geographic, Socioeconomic, ethnocultural)  

 Standard American English Pronunciation  

 Speech Production-Mechanisms for Speech (Voice and Articulation)  

 Anatomy and Physiology of Respiration (Respiration for Life/Respiration for Speech), Breathing for 

Effective Vocalization  
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 Fundamentals of Articulation using the International Phonetic Alphabet  

o Anatomy of Articulation  

o Classification of Sounds  

o Diacrtic and Phonetic Symbols  

 Vowel Articulation  

o Formation of Vowels  

o Characteristics of Vowels  

 Diphthong Articulation  

 Consonant Articulation  

o Characteristics of Consonants  

 Pronunciation:  Types of Mispronunciation: addition, omission, substitution, reversal, distortion, 

misplacement of stress  

 Vocal Variety and Expression in speaking and reading  

Pitch Variety (Inflection, Step Shifts) 

Time Variety (Rate, Duration, Pause) 

Loudness Variety 

Vocal Integration 

Competencies and Skills: 

The successful student should: 

 Be able to explain the complexity of effective communication  

 Be able to determine the role voice principles of pattern, quality, and pronunciation, have on the 

communication process  

 Be able to identify the International Phonetic Alphabet symbols and sounds of Standard General American 

speech  

 Be able to explain the role articulation principles have on the communication process  

 Be able to explain the physiological structure of the voice  

Be able to effectively deliver oral messages using Standard American Speech 
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Course Number: SP 214  

Course Title: Interpersonal Communication: Process & Theory  

Credit Hours: 4  

Lecture hours: 40  

Course Description 

Focuses on message exchange in person-to-person interactions , emphasizing theoretical principles and their 

application. Concentration is in the development of various communication skills in interpersonal contexts. 

Prerequisite: WR 115, RD 115 and MTH 20 or equivalent placement test scores.  

Intended Outcomes for the course 

OUTCOMES: 

 Continue to adjust communicative behavior in order to improve the quality of dyadic interactions within 

various settings 

 Using learned active listening skills in order to analyze and explain others’ dyadic interactions. 

 Manage conflict through learned conflict management techniques within a variety of situations 

Course Activities and Design 

Outcome Assessment Strategies 

The forms of assessment will be determined by the individual instructor.  

Assessment strategies may include: 

  

        Qualitative examinations            Quantitative examinations 

        Essays                                         Journals 

        Research papers                          In-class participation 

        Portfolios                                    Projects 

        Oral presentations                       Group work 

        Service Learning                         Dyadic exercises 

Course Content (Themes, Concepts, Issues and Skills): 

Identity                                   Perception  

Self-Disclosure                        Interpersonal Communication theories 

Language                               Relational Development  

Active listening                       Conflict Styles and Management 

Nonverbal communication       Cultural context 

Communication climate 
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Competencies and Skills: 
  

Students will: 

 Be able to analyze dyadic conversations in terms of interpersonal communication theory.  

 Be able to explain communication models.  

 Be able to analyze the effectiveness of their own, as well as others’, communication choices in a variety of 

contexts.  

 Be able to explain how nonverbal behaviors influence the communication process.  

 Be able to see how the nature of language influences the communication process.  

 Be able to demonstrate effective listening.  

 Be able to identify a range of potentially useful conflict resolution behaviors.  

  

  

Approved Textbook List- 
Together: Communicating Interpersonally, 5th ed., 1998, Stewart and Logan. 

**Alternate textbooks may be used with prior SAC approval. 
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Course Number: SP 215  

Course Title: Small Group Communication: Process & Theory  

Credit Hours: 4  

Lecture hours: 40 

Course Description 

Problem solving aspects of small group activities. Includes process and task, leadership, verbal and non-verbal 

messages in the small group, norms and roles, conflict reduction, and decision making. Focuses on theory and 

practice. SP 100 recommended. Prerequisite: WR 115, RD 115 and MTH 20 or equivalent placement test scores.  

Addendum to Course Description 

OUTCOMES: 

 Continue to adjust communicative behavior in order to improve the quality of small group interactions 

within various settings 

 Manage projects, presentations, and small groups through learned communication strategies. 

 Manage conflict through learned communication strategies within the small group setting. 

 Use learned active listening skills in order to analyze and explain others’ communicative behaviors within 

the small group. 

Course Activities and Design 

Outcome Assessment Strategies 

 All students are required to participate in and be evaluated on at least one oral 

presentation.  

 All students are required to participate in and be evaluated on at least one group project. 

 Other forms of assessment will be determined by the individual instructor.   

Assessment strategies may include:  

 Qualitative examinations    

 Quantitative examinations  

 Essays                                           

 Journals  

 Research papers                            

 In-class participation  

 Portfolios                                       

 Service learning  

Course Content (Themes, Concepts, Issues and Skills) 

Themes, Concepts, and Issues:  

 Group Communication Theory             

 Conflict Management   

 Group presentational skills  

 Leadership                              
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 Rules & Norms  

 Task & Social Roles                

 Nonverbal Communication  

 Power                                    

 *Diversity  

 Perception                             

 Language  

 Decision making                      

 Groupthink  

 Types of groups                      

 Group development  

Competencies and Skills:   

 Students will:  

 Be able to think critically, creatively, and systematically in groups.   

 Be able to recognize the relationships between task and social-emotional aspects of  group decision-

making.  

 Be able to recognize their own strengths and weaknesses as group participants.  

 Be able to demonstrate flexibility in assuming alternate roles to enhance the small group process.  

 Be able to monitor a small group’s progress towards achievement of its goals.  

 Be able to determine how their cultural perceptions, attitudes, values, and beliefs influence the 

communication process.  

 Be able to engage in discussion with an attitude of openness, interest, and respect.  

 Be able to give an effective oral presentation as part of a group project.  

Approved Textbook List-  

 Communicating in Small Groups:  Principles and Practices, Beebe and Masterson.  

 In Mixed Company:  Small Group Communication, Rothwell.  

 Effective Group Discussion, Brilhart and Galanis.  

 **Alternate textbooks may be used with prior SAC approval.  
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Course Number: SP 227  

Course Title: Nonverbal Communication  

Credit Hours: 4  

Lecture hours: 40 

Course Description 

Studies the nonverbal aspect of communication as related to verbal communication. Emphasis is on the theories and 

types of nonverbal behavior. Consideration is given to the influence of such factors as voice, body movement, eye 

behavior, touch, space, time, smell, and physical and social environments. Prerequisite: WR 115, RD 115 and MTH 

20 or equivalent placement test scores.  

Addendum to Course Description 

Studies the nonverbal aspect of communication as related to verbal communication. Emphasis is on the theories and 

types of nonverbal behavior. Consideration is given to of the influence of such factors as voice, body movement, eye 

behavior, touch, space, time, smell, and physical and social environments. Prerequisite: Placement into Writing 121. 

 

Intended Outcomes for the course: 

OUTCOMES: 

 Use an increased understanding of nonverbal communication theory in order to recognize perceptions and 

judgments based on communicative behaviors of self and others 

 Manage nonverbal techniques in order to improve communication competence 

 Continue to use an awareness of communicative behaviors in an effective manner in order to interpret and 

incorporate nonverbal messages as they are filtered through such aspects as culture, perception, and 

context. 

Course Activities and Design 

Outcome Assessment Strategies 

The forms of assessment will be determined by the individual instructor.  

Assessment strategies may include:  

 

Qualitative examinations Quantitative examinations 

Essays Journals 

Research papers In-class participation 

Portfolios Projects 

Oral presentations Group work 

Service Learning 

Course Content (Themes, Concepts, Issues and Skills) 

  Perception  

  Functions of nonverbal behaviors  

 Typologies: kinesics, chronemics, haptics, objectics, vocalics, proxemics, olfactics, appearance, 

environment  

  Power and Status  

 Relational messages  

 Cultural aspects  

 Contextual aspects  

 Image Management  
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 Gendered Nonverbal Communication  

 

Competencies and Skills: 

Students will: 

  Be able to describe nonverbal patterns that people enact.  

 Be able to identify a range of potential interpretations of nonverbal behaviors.  

 Be able to demonstrate understanding of the role culture plays in the molding and interpretation of 

nonverbal messages.  

  Be able to identify a range of effective nonverbal behaviors to manage their impressions.  

 Be able to choose nonverbal behaviors appropriate to differing situations.  

Approved Textbook List- 

 

Nonverbal Communication. Malandro, Barker, & Barker, McGraw-Hill, Inc. 

Nonverbal Communication in Human Interaction. Mark Knapp & Judith A. Hall. 
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Course Number: SP 228  

Course Title: Mass Communication  

Credit Hours: 4  

Lecture hours: 40 

Course Description 

Explores the symbiotic relationship of the mass media and society from a rhetorical perspective. Investigation into 

the technological advancements in mass communications and their subsequent affect on public discourse and the 

individual in society will be examined. Prerequisite: WR 115, RD 115 and MTH 20 or equivalent placement test 

scores.  

Addendum to Course Description 

Intended Outcomes for the course 

OUTCOMES: 

 Use an understanding of the effects of mass media on culture and society in order to make responsible 

personal and professional decisions 

 Continue to recognize the connections between media freedoms and democracy in order to maintain that 

delicate balance between freedom of the press and freedom of the society  

 Provide community leadership through the recognition of political and economic influence of the media 

 Continue to use media literacy skills in order to recognize the connections made in any given situation, be it 

relationships, business, travel, or political choices. 

Course Activities and Design 

Outcome Assessment Strategies 

The forms of assessment will be determined by the individual instructor.   

Assessment strategies may include:  

 Qualitative examinations        

 Quantitative examinations  

 Essays   

 Journals  

 Research papers  

 In-class participation  

 Portfolios  

 Projects  

 Oral presentations  

 Group work  

 Reaction papers  

 Service Learning  

Course Content (Themes, Concepts, Issues and Skills) 

Themes, Concepts, and Issues:  

 Histories and growth of different media  
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 Connections between types of media  

 Print media  

 Radio  

 Electronic media  

 Persuasive Professionals  

 International Media  

 Connection between media and society  

 Political Economy analysis of media  

 Media literacy  

 Media and democracy  

Competencies and Skills: Students will:   

 Be able to analyze the functions of mass communication systems and their effect on society.  

 Be able to explain the histories and connections between different media.  

 Be able to see how the dissemination of information influences individual perceptions.  

 Be able to identify the differences and similarities in the broad range of mass media.  

 Be able to make connections between and among the different elements influencing mass media.  

SAC Approved Textbooks: 

**Alternate textbooks may be used with prior SAC approval.  
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Course Number: SP 229  

Course Title: Oral Interpretation  

Credit Hours: 3  

Lecture hours: 30 

Course Description 

Oral interpretation of literature from the areas of prose, poetry and drama. Analyze specific literary works and 

communicate that understanding through performance. Prerequisite: WR 115, RD 115 and MTH 20 or equivalent 

placement test scores.  

Addendum to Course Description 

Intended Outcomes for the course 

OUTCOMES: 

 

 Use learned oral techniques in order to present ideas and arguments to any given audience. 

 Continue to use an awareness of literary works through analysis in order to communicate messages about 

such works. 

 Provide community leadership through an increased awareness of diversity in thought and idea 

Course Activities and Design 

Outcome Assessment Strategies 

 Students will complete three written assignments to demonstrate their understanding of various selections 

of  literature; these analyses should  demonstrate an understanding of the authors intent, as well as 

the student¡s individual interpretations. 

 Students will perform four readings within the class 

 

Course Content (Themes, Concepts, Issues and Skills) 
Context 

Theme 

Conflict  

Symbolism 

Author¡s intent 

Situational aspects: narrator, speaker(s), listener(s), action, secondary  

  characters, setting (time and space) 

Sensory imagery (visual, aural, tactile, olfactory, and/or gustatory) 

Figurative language (metaphor, personification, apostrophe, allusion,  

  verbal irony, hyperbole, simile) 

Sound devices (alliteration, cacophony, euphony, rhyme, meter,  

  onomatopoeia, assonance, consonance) 

Physical delivery (eye contact, facial expressions, posture, gestures) 

Vocal delivery (pitch/tone, volume, rate/rhythm, pauses) 

 

Competencies and Skills: 
• Ability to identify linguistic devices within literature. 

• Ability to identify the intent of the authors of literature. 

• Ability to choose performance techniques to illustrate one’s interpretation of the feelings and emotion of literature. 
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Course Number: SP 270  

Course Title: Forensics: Speech & Debate  

Credit Hours: 3  

Lecture hours: 20  

Lab hours: 30 

Course Description 

Development of public communication skills by representing the college in intercollegiate competition. Designed to 

improve skills in reasoning and public communication.  

Addendum to Course Description 

This course may be repeated for a maximum of 12 credits. 

Intended Outcomes for the course 

OUTCOMES: 

 Actively engage in decision making by continuing to construct, articulate, and evaluate arguments 

 Provide community leadership through continued increase of presentational skills, through the 

understanding of competition for such leadership, and through the recognition of diverse ideas. 

 Use rhetorical strategies in order to set personal communication goals through the accomplishment of these 

goals 

 Use the learned skill of rhetorical criticism in order to make more responsible personal, social and political 

decisions. 

Course Activities and Design 

Outcome Assessment Strategies 

 Students will compete in intercollegiate forensics tournaments  

 Students will critically analyze oral presentations and express understanding via written and/or oral 

formats.  

Course Content (Themes, Concepts, Issues and Skills) 

 theories related to argumentation  

 audience analysis and adaptation  

 investigative, analytical, and preparatory skills  

 rhetorical organizational patterns of development and support  

 rhetorical strategies  

 ethical practices and responsible communication  

 Forensic tournament events:  

o Oral Interpretation of Literature  

o Public Address  

o Debate  
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Competencies and Skills:  
Students will:  

 Be able to research issues related to rhetoric  

 Be able to identify a range of potentially effective persuasion communication behaviors within a variety of 

communication settings.  

 Be able to choose ethical rhetorical communication behaviors appropriate to the situation.  

 Be able to effectively present oral presentations using appropriate rhetorical strategies.  

 Be able to, if in Debate, employ reasoning in public discourse.  

 Be able to, if in Oral Interpretation of Literature, interpret literary themes relevant to their lives.  
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Course Title: Projects in Public Speaking  

Credit Hours: 2  

Lecture hours: 10  

Lab hours: 30 

Course Description 

Intercollegiate forensics and non-competitive speaking. Represent the college through participating in the forensics 

team. Requires one hr/wk meetings with instructor and four hr/wk outside sessions and speech tournaments. SP 111 

recommended.  

Addendum to Course Description 

This course may be repeated for a maximum of 12 credits. 

  

INTENDED OUTCOMES FOR THE COURSE: 

 

 Actively engage in decision making by continuing to construct, articulate, and evaluate arguments 

 Provide community leadership through continued increase of presentational skills, through the 

understanding of competition for such leadership, and through the recognition of diverse ideas. 

 Use rhetorical strategies in order to set personal communication goals through the accomplishment of these 

goals 

Course Activities and Design 

Outcome Assessment Strategies 

 Students will compete in intercollegiate forensics tournaments  

 Students will critically analyze oral presentations and express understanding via written 

and/or oral formats  

Course Content (Themes, Concepts, Issues and Skills) 

 theories related to argumentation  

 audience analysis and adaptation  

 investigative, analytical, and preparatory skills  

 rhetorical organizational patterns of development and support  

 rhetorical strategies  

 ethical practices and responsible communication  

 Forensic tournament events:  

o Oral Interpretation of Literature  

o Public Address  

o Debate  
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Competencies and Skills:  
Students will:  

 Be able to research issues related to rhetoric  

 Be able to identify a range of potentially effective persuasion communication behaviors within a variety of 

communication settings.  

 Be able to choose ethical rhetorical communication behaviors appropriate to the situation.  

 Be able to effectively present oral presentations using appropriate rhetorical strategies.  

 Be able to, if in Debate, employ reasoning in public discourse.  

 Be able to, if in Oral Interpretation of Literature, interpret literary themes relevant to their lives.  
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Appendix C.  Communication Studies Enrollment Patterns 

 

Speech Enrollment 

Number of Students Enrolled in 
Speech (Note: Each student 

counted only once) 

2004-

05 

2005-

06 

 
 

 
2006-

07 

2007-

08 

 
2,96

0 2,453 
 

2,414 2,659 

Annual Percent Change in the 

Number of Students Enrolled 
the Speech 

03-04         

to 04-
05 

04-05          

to 05-
06 

 
 

05-06          

to 06-
07 

06-07          

to 07-
08 

 

-

2.0% 

-

17.1% 

 
-

1.6% 

10.1

% 

 
College Enrollment 

Number of Credit Students 

Enrolled in at PCC (Note: Each 
student counted only once) 

2004-
05 

2005-
06 

 

 
 

2006-
07 

2007-
08 

 
42,6

59 
40,91

7 

 

41,00
8 

42,36
8 

Annual Percent Change in the 

Number of Credit Students 
Enrolled 

03-04         

to 04-
05 

04-05          

to 05-
06 

 

 
05-06          

to 06-
07 

06-07          

to 07-
08 

 

-

0.7% 

-

4.1% 

 

0.2% 3.3% 
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Speech FTE Trend 

FTE Enrollment of Students 
Enrolled in Speech 

2004-
05 

2005-
06 

 
 

 

2006-
07 

2007-
08 

 
215.

0 221.5 
 

226.0 248.6 

 

Annual Percent Change in the 
FTE Enrollment of Students 

Speech 

03-04         
to 04-

05 

04-05          
to 05-

06 

 

05-06          
to 06-

07 

06-07          
to 07-

08 

 
 

 
-0.8% 

 
3.0% 

 
2.0% 

 
10.0% 

  

PCC FTE Trend 

FTE Enrollment of 

Students Enrolled in 
Credit Courses at PCC 2004-05 2005-06 

 
 

 
2006-07 2007-08 

 
19,055

.1 
18,661

.1 

 

18,747
.3 

19,588
.6 

 

Annual Percent Change in 
the FTE Enrollment of 

Students in Credit 
Courses 

03-04         
to 04-05 

04-05          
to 05-06 

 

05-06          
to 06-07 

06-07          
to 07-08 

 

 

 

-2.6% 

 

-2.1% 

 

0.5% 

 

4.5% 

 

Race/Ethnicity Distribution 

Race/Ethnicity 
Distribution 

2007-08 

African 
American 

Asian/  
Pacific 

Islander 

American 
Ind/Alaska 

Native 

Hispanic White 
Non-

Hispanic 

Speech 
 6.6% 

11.9
% 1.8% 6.1% 

73.6
% 

All Credit 
Students 5.8% 

10.8
% 1.5% 8.0% 

73.9
% 
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Gender Distribution 

Gender 
Distribution 

2007-08 

Female Male 

 
Speech 

 

52.0

% 

48.0

% 

All Credit 

Students 

55.4

% 

44.6

% 

 
 

Age Distribution 

Age 
Distribution 

2007-08 

14-17 18-20 21-25 26-30 31-40 41-
50 

51-
60 

61+ 

Speech 

 

0.8

% 

24.1

% 

34.5

% 

18.2

% 

13.8

% 

6.3

% 

2.0

% 

0.3

% 

All Credit 
Students 

4.8
% 

19.4
% 

26.4
% 

17.3
% 

17.4
% 

8.8
% 

4.5
% 

1.4
% 

 
 

 
Enrollment Status Distribution 

Enrolled 

Number of 
Credits at 

PCC (in all 
coursework) 

2007-08 

Full 

Time 
Student: 

12+ 
credits 

Half 

Time 
Student:     

6-11 
credits 

Part 

Time 
Student:     

< 6 
credits 

Speech 
 68.3% 24.3% 7.4% 

All Credit 
Students 37.5% 34.3% 28.3% 

Lower 

Division 
Transfer 

Students 43.1% 36.1% 20.9% 
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Degree Seeking Status 

Degree Seeking Status 
(Self-Reported) 

2007-08 

Degree 
Seeking 

Student 

Non-
Degree 

Seeking 

Student 

Speech 

 

94.4

% 5.6% 

All Credit Students 78.0

% 

22.0

% 

Career/Tech/Professional 
Students (Excl. Math) 

83.1
% 

16.9
% 

Lower Division Transfer 
Students 

81.8
% 

18.2
% 
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Appendix  D.  Student Survey Results 

 
Slide 1 

Speech Student Survey

Spring 2008

Students were selected for the survey if:

ÅThey enrolled in Speech Class between 

Fall 2006 and Spring 2008, and

ÅWere enrolled in any credit class during 

the Spring 2008 term

ÅThere were 2,974 students meeting these 

two conditions

 

 

Slide 2 

Student Notification 

ÅStudents invited to participate via emails 

to their MyPCC email addresses

Å786 (26.4%) answered one or more items

Å257 (8.6%) were enrolled in current term

Å659 (22.2%) submitted answers to items 

on the final page of the survey
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Slide 3 

Some survey items were based on 

enrollment in specific courses.  In many 

cases, responses to these items were too 

few to be useful.

273310SP 101

394411SP 140

12313828SP 100 

503515182SP 111

NNNCourse

Pers. Life BenefitProf. Life BenefitTaking this term

Speech Survey 2008

Total Number of Students Responding to Course-based Items

 

 

Slide 4 

970SP 112

780SP 229

780SP 212

11110SP 237

10110SP 227 

10130SP 105 

12141SP 228

17154SP 130

21235SP 215

17247SP 110 

313112SP 214

NNNCourse

Pers. Life BenefitProf. Life BenefitTaking this term

Speech Survey 2008

Total Number of Students Responding to Course-based Items
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Slide 5 

Top Reasons Given for Taking Speech Class
(Check all that apply)

172

153

123

104

46

0

20

40

60

80

100

120

140

160

180

200

Number of Students

Gen. Ed. Requirement

For Transfer

Enhance Prof. Communication

Enhance Pers. Communication

Required by PCC Dept.

 

 

Slide 6 

Interest in Taking a Speech Course Sequence

(N=651)

63%

37%

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

Yes No
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Slide 7 
If Yes, Which Sequence (N=241)

30%
27%

43%

0

5

10

15

20

25

30

35

40

45

50

Interpersonal

Communication

Persuasive Discourse Business

Communication

 

 

Slide 8 

Interest in a Speech Focus Program (N=653)

26%

74%

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

80.0

Yes No
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Slide 9 

Focus Program:  If Yes, Listed on Degree? (N = 378)

48%

52%

46.0

47.0

48.0

49.0

50.0

51.0

52.0

53.0

Yes No

 

 

Slide 10 

Interested in Joining Speech Club (N=648)

84%

16%

Yes No
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Slide 11 

If Yes to Club, On Which Campus (N=130)

53

44

35

18

0

10

20

30

40

50

60

Sylvania Rock Creek Cascade Southeast Center

 

 

Slide 12 

Interested in Joining Competitive Speech Team 

(n=639)

81%

19%

Yes No
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Slide 13 

If Yes to Team, On Which Campus (N=145)

48
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35

18
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Slide 14 

Satisfaction with Range of Subject Matter

3%

19%

78%
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Slide 15 

Availability of Classes When Needed

7.0%

16.5%

76.5%

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

80.0

90.0

Satisfied Neutral Dissatisfied

 

 

Slide 16 

Satisfaction with Class Size

2%

11%

87%
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Slide 17 

Satisfied with Competence of Instruction

9%11%

80%
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Slide 18 

Availability of Instructors Outside of Class

71%
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Slide 19 

Satisfaction with Equipment Quality

8%

22%

70%

0

10

20

30

40

50

60

70

80

Satisfied Neutral Dissatisfied

 

 

Slide 20 

Satisfaction with Equipment Availability
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Slide 21 

Satisfaction with Advising by Instructors
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Slide 22 

Campus Where You Take Most  of Your Classes

<1%
3%

1%
4%

29%

24%

38%

0

5

10

15

20

25

30

35

40

45

S
yl

va
nia

C
as

ca
de

R
ock

 C
re

ek

S
outh

ea
st

 C
en

te
r

H
ill

sb
oro

 E
duca

tio
n C

en
te

r

C
P
W

TC

O
nlin

e

 

 



 74 

Slide 23 

Where You Prefer to Take Most Your Classes
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