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Annual Report for Assessment of Outcomes 2012-13 

 

 

 

  

 
 

 

 

Note: Information provided in this report may be inserted into or summarized in Section 2C Program Review Outline. 

 

 

1. Describe changes that have been implemented towards improving students’ 

attainment of outcomes that resulted from recent outcome assessments.   

These may include but are not limited to changes to content, materials, 

instruction, pedagogy etc.  Please be sure to describe the connection between 

the assessment results and the changes made.  
 

In the Anthropology SAC Assessment Report Peer Feedback (Summer 2012), we scored moderately in this 

category (2) because of the absence or dearth of specific data and discussion.  These included: 

 

Report Comment: The 2011-2012 report did not discuss actual changes to the curriculum that were 

generated by anthropology faculty as a result of the previous year’s data, but instead 

possible ideas for change.  The Peer Feedback commented that future follow-up 

assessment focus more on implemented changes. 

 

SAC follow-up: In the Anthropology SAC Assessment Report for 2011-2012 submitted by Mary Courtis, 

five primary areas were identified as possible ideas for change or implemented 

changes.  Each is addressed below. 

 

1.  “…the SAC plants to include more assignments and class exercises focused on critical thinking at 

Cascade and Newberg to help improve student performance.” 

 

The SAC included more assignments and class exercises focused on critical thinking at Cascade and 

Newberg campuses.  The SAC continued to do the same at the Sylvania Campus and Southeast Center, and 

in the Distance Learning courses.  For example, one assignment required students to “practice critical 

thinking by selecting and applying anthropological concepts to contemporary life.  This included comparing 

concepts for their effectiveness in finding solutions.” In another example, an assignment required students 
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to “[make] analytical connections between the events depicted in an ethnographic film and the broader, 

overall cultural context of the society depicted … Students’ essay responses measured analytical abilities, as 

well as their argumentative style.” 

 

Specific details about these assignments can be found in Appendix B. 

 

2.  “…faculty decided to spend more time in class discussing the role human culture plays in impacting the 

environment in contemporary culture, and contrasting it with the way human evolution and adaptation 

are influenced by environmental constraints.” 

 

Faculty spent more time in class discussing the role human culture plays in impacting the environment in 

contemporary culture, and contrasted it with the way human evolution and adaptation are influenced by 

environmental constraints in classes where this principle is most germane (e.g., ATH 101, Introduction to 

Physical Anthropology).  These changes were a result of the assessment of the Outcome “Environmental 

Awareness” during 2011-2012 that showed students at both Sylvania and Rock Creek could improve their 

mastery of the Outcome.  At Sylvania, students scored on average 2.5 out of 3 (mid-range in the Rubric 

category “Developing,” Appendix D).  At Rock Creek, student scored on average 2.2 out of 3 (lower-range in 

the Rubric category “Developing,” Appendix D). The SAC did not however assess this outcome during 2012-

2013.  Therefore the changes were not measured through this assessment process.  The only data available 

to demonstrate that changes were made are verbal via the instructors who teach the classes relevant to 

the Outcome “Environmental Awareness.”  Had the SAC assessed this Outcome during 2012-2013, “harder” 

data would be available (via Rubric scores). 

 

3.  Further, “…noted that students could benefit from better writing skills and note taking 

procedures…faculty plan to address this issue.” 

 

Faculty spent more time emphasizing writing skills and note-taking procedures.  Faculty created many 

different assignments that required students to express their thoughts and knowledge of course material in 

writing.  These included, but are not limited to, research reports, poster-boards, short discussion and essay 

examinations, assignment evaluations, group discussion logs, and video reviews.  Students were instructed 

when to take notes during lecture, activities, videos, and while reading their texts (with an emphasis on 

writing down material written on the board, important concepts, and terms and definitions and page 

numbers from their texts, and main points and supporting information from class discussions).  

 

These changes were a result of the assessment of the Outcome “Environmental Awareness” during 2011-

2012 that showed students at Sylvania could improve their mastery of the Outcome.  While most SAC 

faculty acknowledge that students “could benefit from better writing skills and note taking procedures” 

based on repeated experiences with students who submit work that lacks thoroughness, specificity, and 

proper spelling and grammar, the evidence to support that this change was necessary is best demonstrated 

through the following example.  
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One faculty member noted that she believed some students would have scored higher had they been able 

to better demonstrate their understanding of concepts measured through written work.  That is, some 

students were not descriptive enough, and as a result they scored low.  The faculty member believed that if 

she were to better instruct students to be more complete in their write-up through written and verbal 

instruction and by providing students with examples of previous students’ work (who were both very 

descriptive and not descriptive), future students would score higher.  This instructor made those changes in 

the 2012-2013 academic year and reported that many students did in fact do better.  Again, however, the 

Outcome “Environmental Awareness” was not assessed by the SAC this year so the only data available to 

demonstrate that changes were made and that measures students’ performance are verbal via 

communication with this instructor.  She reported that students were much more descriptive, clear, and 

analytical in their writing, earning on average a letter grade higher on the assignment than previous 

students.  Again, had the SAC assessed this Outcome during 2012-2013, “harder” data would be available 

(via Rubric scores). 

 

4. “The SAC discussed the possibility of recommending a 100 level anthropology class to the list of 

prerequisites for all 200 level anthropology classes…” 

 

This resulted from data collected on 200 level classes during 2011-2012 where students did not score as 

high as the students in 100 level classes in the Core Outcomes assessed (“Communication” and “Cultural 

Awareness”).  In the 2011-2012 Annual Report, Courtis stated that “[students] were weaker in the areas of 

using discipline specific anthropology terminology accurately, and using a knowledge of ethnocentrism to 

address complex human issues within a larger cultural framework.”   The assessment supported what SAC 

faculty strongly believe in that because 200 level courses necessarily build on terminology and concepts 

introduced in 100 level classes, students enrolled in 200 level classes who have not completed a 100 level 

class are at a disadvantage in terms of having knowledge of and opportunities to practice the use of 

discipline-specific terminology and core concepts. 

 

The SAC did recommend that a 100 level Anthropology class be added as a prerequisite for all 200 level 

Anthropology classes taught at PCC to address the low scores.  There has been no official change to 

prerequisites for 200 level Anthropology classes, however, but faculty who teach 200 level classes are 

adding phrases like “It is highly recommended that you have successfully completed a 100 level 

Anthropology course, such as ATH 103, Introduction to Cultural Anthropology, prior to enrolling in this 

class” to their syllabi and then underscoring the importance of the recommended prerequisite verbally to 

their classes the first day. 

 

5. “…faculty plan to be clearer about outlining what their concepts of “mastery” are so that students have 

a better chance of performing up to the expected level.” 

 

Faculty were clearer about outlining what their concepts of “mastery” are so that students had a better 

chance of performing up to the expected level in assessment.  Faculty walked students step by step through 

many assignment instructions, offered examples of previous students’ work that performed exceptionally, 

and created hypothetical scenarios to help students imagine their work in clearer ways.  Some faculty also 
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offered examples of previous students’ work that did not perform well, highlighting the areas that needed 

improvement.  This seemed to help many students understand the criteria for assignments more clearly. 

 

For each outcome assessed this year:    

2. Describe the assessment design (tool and processes) used. Include relevant 

information about:   

 

The nature of the assessment (e.g., written work, project, portfolio, exam, survey, 
performance etc.) and if it is direct (assesses evidence mastery of outcomes) or 
indirect (student’s perception of mastery).  Please give rationale for indirect 
assessments (direct assessments are preferable). 

 

Direct assessment was used in all cases.   

 

Assessment focused on the following:  

 Examinations:  entirety of exam 

 Examinations:  one question from an exam 

 Term Paper 

 Experience Report 

 Essays 

 Questionnaires from Professional Organizations 

 Ethnographic Fieldwork 

 Group Discussion centered around cultural problem-solving 

 

These assignments were used for assessment because they represent individual faculty choices about which of 
their assignments would best measure the 2012-2013 Core Outcomes chosen by the SAC.  In Appendices B and 
C, each completed assessment worksheet specifically explains why faculty chose an assignment under the 
heading “This Learning Outcome was assessed because (provide an overview of why you believe the 
assignment can measure the outcome)”. 

 

The student sample assessed (including sample size relative to the targeted student 
population for the assessment activity) process and rationale for selection of the 
student sample. Why was this group of students and/or courses chosen?  
 

In all cases the targeted student population was 100% of the total number of students enrolled in a course.  

Sample sizes sometimes met 100%, but more often sample sizes were less because some students did not 

complete an assessed assignment (because they were absent, nowhere to be found, or simply uninterested in 

making up their missed work). 
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The SAC targets 100% of students in a course to assess because they represented the most unbiased group 

(total number of students who submitted an assignment to be assessed, without regard for gender, age, 

ethnicity, etc.).   

The SAC chose these courses to utilize assessment for two reasons.  First, the SAC wanted to include as many 

courses as possible in assessment (including courses from all of the campuses and distance learning, and from 

our diverse selection of courses).  Second, the two Outcomes that we chose to assess – Critical Thinking and 

Problem Solving, and Professional Competence – logically “fit” our aforementioned assessment reason number 

one.   

The outcome Critical Thinking and Problem Solving was assessed as follows: 

 

Campus:    Course: 

Sylvania (8 classes)    ATH 101 (1 section) 

Southeast (1 class)    ATH 102 (1 section) 

Cascade (1 class)    ATH 103 (5 sections) 

Distance Learning (1 class)   ATH 107 (1 section) 

ATH 207 (1 section) 

ATH 232 (1 section) 

ATH 235 (1 section) 

 

The outcome Professional Competence was assessed as follows: 

 

Campus:       Course: 

Sylvania (7 classes)    ATH 101 (1 section) 

Newberg (1 class)    ATH 102 (1 section) 

ATH 103 (4 sections) 

ATH 232 (1 section) 

ATH 235 (1 section) 

 

No classes at the Rock Creek Campus were assessed. 

 

Detailed descriptions of sample sizes assessed for each course can be found in Appendices B and C.   

 

Any rubrics, checklists, surveys or other tools that were used to evaluate the student 
work. (Please include with your report – OK to include in appendix).  Where 
appropriate, identify benchmarks.  

 

The SAC established and adopted SAC-specific outcomes in 2011 (see Appendix D).   There are ten total 
anthropology SAC outcomes, and they were created to help us better measure Intended Student Learning 
Outcomes for each anthropology course, to create curriculum standards, and to guide our decisions about 
instruments.   While all of the SAC-specific outcomes are important to anthropology outcomes, depending on 
the anthropology course, some outcomes are relevant while others are not.  For example, our SAC-specific 
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outcome #10 – Applies a knowledge of human evolution in order to understand the process of environmental 
adaptation – is relevant for several anthropology classes including ATH 101, Introduction to Physical 
Anthropology but not relevant for others including ATH 235, Native North Americans.   

 

The anthropology SAC matched our outcomes to the institutional Core Outcomes.  For example, our SAC-
specific outcome #3 (Uses anthropological concepts to construct logical arguments) best aligns with the 
institutional Core Outcome “Critical Thinking and Problem Solving.”  The SAC-specific outcome #5 (Uses 
cultural awareness to evaluate different cultural contexts) and #8 (Uses self reflection to examine their role 
within their larger cultural community) best aligns with the institutional Core Outcome “Cultural Awareness.”   

 

This distinction is important for assessment because once the SAC determined which two institutional  
Core Outcomes would be assessed during 2012-2013, we needed to determine which SAC-specific outcomes 
closely mirrored them.  We determined that for the institutional outcome “Critical Thinking” the SAC-specific 
outcome #3 (Uses anthropological concepts to construct logical arguments) and #4 (Demonstrates an 
awareness of the concept of culture to understand human behavior) best align.  We determined that for the 
institutional outcome “Professional Competence” the SAC-specific outcome #1 (In oral and written 
communication, students will use Standard English, spelling, punctuation and grammar correctly to express 
their understanding of anthropological concepts) and #2 (Uses discipline specific anthropological terminology 
accurately) best align. 

 

Our SAC was instructed by our Assessment Coach, Scott McBeth (x4555), that we could assess a Core Outcome 
in whole or choose just one part.  For the outcome “Critical Thinking and Problem Solving” instructors assessed 
either the first part of the outcome (“identify and investigate problems and evaluate information and its 
sources”) or the second part (“use appropriate methods of reasoning to develop creative and practical 
solutions to personal, professional and community issues”).  If they evaluated the first part of the outcome, 
they measured SAC-specific outcome #3.  If they evaluated the second part of the outcome, they measured 
SAC-specific outcome #4.   Some faculty evaluated both parts of this outcome.  While Scott was reviewing a 
draft copy of this report, he indicated that while the SAC was free to choose a whole or partial Core Outcome 
assessment, we should have agreed on one rather than affording individual faculty the choice.    This was a 
miscommunication and in hindsight he is correct. 

 

For the outcome “Professional Competence” instructors assessed either the first part of the outcome 
(“demonstrate and apply the knowledge, skills and attitudes necessary to enter and succeed in a defined 
profession”) or the second part (“demonstrate and apply the knowledge, skills and attitudes necessary to enter 
and succeed in an advanced program”).  If they evaluated the first part of the outcome, they specifically 
measured SAC-specific outcome #1.  If they evaluated the second part of the outcome, they specifically 
measured SAC-specific outcome #2.  A few faculty evaluated both parts of this outcome too. 

 

Four rubrics were created to measure students’ meeting of the institutional Core Outcomes, and more 
specifically the SAC-specific Outcomes (1-4 described in the previous paragraphs).  They are included in 
Appendix A.  Depending on the instrument used, faculty assessed students’ meeting of Outcomes by 
measuring their work on a scale from 1 to 3.  In all rubrics, 1 represents “Emerging” towards meeting the 
Outcome, 2 represents “Developing” or partially meeting the Outcome, and 3 represents “Mastering” the 
Outcome.    
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The rubrics were created by the Assessment Coordinator, Michele Wilson, in preparation for 2012-2013 
Assessment thus no norming took place.  They were however approved by the former SAC Chair Mary Courtis 
(the in-coming Chair was unavailable for comment).  The rationale is best illustrated below by Michele Wilson.    

 

After agreeing to coordinate the SAC’s assessment for 2012-2013, I met with our new 
assessment coach, Scott McBeth, to discuss the Anthropology SAC’s Assessment Report Peer 
Feedback (Summer 2012).  It was clear that while the SAC’s previous year’s assessment efforts 
were solid, we could improve in various ways and Scott outlined some suggestions.  I carefully 
reviewed what was expected in the 2012-2013 Annual Report, and using the questions asked in 
the same and using the SAC’s current rubrics (Appendix D), created assessment worksheets.  My 
goal was to make assessment palatable for faculty and to ensure that the data were as 
consistent, detailed, and direct as possible.  Given the specificity of some of the questions asked 
in the Annual Report, I believed that asking faculty to respond to the questions themselves at the 
time they were engaged in assessment was best. 

 

The framework and scoring categories were maintained from the SAC’s current rubrics, and 
wording was added to make them useful for this assessment process.  The worksheets were 
distributed to faculty who agreed to participate in assessment during Fall 2012 In-service.  At this 
time too, the SAC collectively discussed this coming year’s Outcomes to be assessed and a year-
long plan was created that outlined what classes would be assessed to measure these Outcomes.   
While no actual norming took place, upon review of the worksheets faculty agreed that this 
assessment strategy seemed logical and easy to use.  Throughout the coming months, as faculty 
assessed an Outcome using the worksheets, they returned them to me.  During Spring 2013 In-
service, faculty were given typed copies of their worksheets to edit (if necessary) and to approve.  
The data contained in the worksheets are the basis for the 2012-2013 Annual Report.   

 

While these are sort-of “standards” they may also be considered benchmarks.  How?  Faculty assessed 
individually and not in a group.  As professionals in their fields, it is expected that they have the training, skills, 
and experience necessary to work alone and to measure their own students’ work.  While the quality of their 
assessment is reliable, it is expected that there may be variations because of their training, skills, and 
professional experiences (though these variations were not measured in any way, and are an indirect 
observation of the same by Michele).   Ultimately, the same learning outcomes were measured by different 
faculty for the same courses, or for different courses.   In this sense, the 1-3 measurement may be considered 
benchmarks. 

 

How you analyzed results, including steps taken to ensure that results are reliable 
(consistent from one evaluator to another). 

 

 

In the Anthropology SAC Assessment Report Peer Feedback (Summer 2012), we scored moderately in this 

category (2) because of the absence of specific data and discussion.  These included: 

 

Report Comment:   The Peer Feedback members were pleased that all anthropology faculty choose a 

direct method of assessment and scored students’ work based on criteria established 

by the SAC.  

 

SAC follow-up: We have continued to use a direct method of assessment. 
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Report Comment: The Peer Feedback members asked that our rubric be included in future reports. 

 

SAC follow-up: Rubrics are included in this report in Appendix A. 

 

Report Comment:   The Peer Feedback members asked that future reports include the results of norming 

sessions. 

 

SAC follow-up: Norming sessions were informal and took place ad hoc in two In-service meetings 

during the 2012-2013 academic year.  Faculty who attended these meetings discussed 

the current SAC Rubrics (Appendix D) and agreed that they are adequate for our 

assessment.  These rubrics were originally adopted by the SAC in 2011, and adapted 

from Washington State University’s Critical and Integrative Thinking Rubric. 

 

Report Comment: The Peer Feedback members acknowledged an improvement in our sample size 

including the assessment of more classes, at more locations (campuses and centers), 

and by more faculty members (full-time and part-time).   

 

SAC follow-up: We have continued using an expanded sample size.  This report includes the 
assessment of two campus outcomes, fifteen anthropology classes at the Sylvania and 
Cascade campuses, and the Newberg Center, and by two full-time faculty and four 
part-time faculty (and previously detailed in the answer to the question “The student 
sample assessed (including sample size relative to the targeted student population for 
the assessment activity) process and rationale for selection of the student sample. Why 
was this group of students and/or courses chosen?”).  

 

The assessment followed these courses over two consecutive terms (Fall 2012 and 

Winter 2013). 

  

3. Provide information about the results (i.e., what did you learn about how well 

students are meeting the outcomes)?  

 

If scored (e.g., if a rubric or other scaled tool is used), please report the data, and 
relate to any appropriate benchmarks.  

 
Class and assignment specific scoring can be found in Appendices B and C.  Below, in Table 1, is a summary of 
assessment averages.    
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Table 1.  Average percentages (%) for Outcomes Assessed by Anthropology SAC, 2012-2013 

Outcome Emerging Developing Mastering 

Critical Thinking part (A) 35.5% 36.5% 28% 

Critical Thinking part (B) 24.5% 43.7% 31.8% 

Professional Competence part (A) 25% 46% 29% 

Professional Competence part (B) 24.3% 40% 35.7% 

 

Results should be broken down in a way that is meaningful and useful for making 

improvements to teaching/learning.   Please show those specific results. 
 

In the Anthropology SAC Assessment Report Peer Feedback (Summer 2012), we scored moderately in this 

category (2) because of the absence of specific data and discussion.  These included: 

 

Report Comment: The Peer Feedback members asked that our rubric be included in future reports. 

 

SAC follow-up:  Rubrics are included in this report in Appendix A. 

 

For the 2012-2013 assessment, based on the results in Table 1 the SAC believes that overall students 

succeeded and received a quality education in all of our courses.  It appears that most students performed 

average or above average on assessed assignments, and most demonstrated readiness to continue in a general 

education and in many cases an anthropology-specific education.   

 

The SAC is also committed to working on lowering the “Emerging” students to higher assessment categories.  

Our ideas about how to do this are outlined in the answers to questions 3 and 4 below.  Also, specific data 

about the type of work completed by our students can be found in the Completed Assessment Worksheets 

(Appendices B and C), under “Assignment Objectives” and “What Students Did.”  It is clear that the SAC works 

hard to ensure that our students are given many and diverse opportunities to become critical thinkers and 

potential anthropologists. 

 

The SAC also recognizes that while these data suggest student success and readiness, and offer insight into 

areas faculty can improve, because of variety in the nature of assessment (discussed earlier) the SAC should 

instead hold-off until further data are available from future assessment.  As Scott suggested, the SAC may 

consider scrutinizing our assessment strategies in 2013-2014 so that only one aspect of an Outcome is 

measured by all faculty in hopes that more reliable results will become available. 
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4. Identify any changes that should, as a result of this assessment, be 

implemented to help improve students’ attainment of outcomes.  (These may 

include, but are not limited to, changes in curriculum, content, materials, 

instruction, pedagogy etc).  
 

In the Anthropology SAC Assessment Report Peer Feedback (Summer 2012), we scored moderately in this 

category (2) because of the absence or dearth of specific data and discussion.  These included: 

 

Report Comment:   The Peer Feedback members asked that future assessment reports include specific 

details about how we plan to better help students meet core outcomes.   

 

SAC follow-up: During Spring 2013 In-service, the SAC robustly discussed the assessment process and 

the preliminary results (raw data from the Completed Assessment Worksheets in 

Appendices B and C).  As a result of this discussion, we have determined that for the 

2013-2014 academic year we will: 

 

1. Provide students, when possible and where relevant, with more examples of exceptional work 

previously submitted by past students for projects, activities, papers, and reports.  Previous students’ 

work will be highlighted in parts so that new students can better understand that “x” reason is why 

their work was considered exceptional in terms of mastering assignments (and not just linked to 

scoring high).   

 

2. Sketch scenarios of what we would like to see from students in examinations and other graded 

assignments.  These scenarios will be in writing (e.g., more detailed pre-examination Study Guides), 

and verbal (how they will be evaluated once their examinations are graded).  In addition, while course 

material is being discussed throughout the term, faculty will make a greater effort to underscore what 

students should understand so that when it comes time for research or review they will be more 

focused.   

 

3. Outline grade schema expectations to succeed in the class.  A few ways this will be accomplished 

includes exhaustively reviewing results from midterm examinations or research projects in class with 

one or two class periods after an assignment’s due date.  Many faculty already do this, but others are 

committed to adopting the practice.  Students who performed well on certain parts of examinations or 

papers are asked to share their answers.  Some instructors will offer chances to redo deficient work (if 

time allows and circumstances warrant a redo). 

 

4. Place greater emphasis on the importance of completing required reading.  We all agreed that is an 

audacious task given the fact that reading completion rates are generally low for many college 

students nationwide.  We also agreed that by including strategies such as quizzing or class discussions 

based on required readings students will have a better chance of keeping up and being captured by the 

material which combined increase their learning and chance of receiving a quality education. 
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5. Reflect on the effectiveness of this assessment tool and assessment process. 

Please describe any changes to assessment methodology that would lead to 

more meaningful results if this assessment were to be repeated (or adapted to 

another outcome).  Is there a different kind of assessment tool or process that 

the SAC would like to use for this outcome in the future?   If the assessment 

tool and processes does not need to be revised, please indicate this.   
 

In the Anthropology SAC Assessment Report Peer Feedback (Summer 2012), we scored poorly in this 

category (0) because of the absence of specific data and discussion.  These included: 

 

Report Comment:   The Peer Feedback members noted that the 2011-2012 report did not include any 

information about future improvements to our assessment strategies.   

 

SAC follow-up: In hopes of accessing the most meaningful results from this year’s assessment, the SAC 

believes that assessing the same outcomes next year would be appropriate.  While this 

year’s results offer some insight into the learning experiences of our students and into 

ways our teaching strategies are successful and can be improved, ultimately allowing 

the SAC the opportunity to reassess the same outcomes and the specific ways in which 

we imagine ourselves improving our work that are in some ways tied to these 

outcomes makes sense.   

 

Detailed descriptions of faculty thoughts about future improvements to assessment strategies can be found in  

Appendices B and C.  A summary of the same is provided below. 

 

1. Outlining on the chalkboard during class discussion, so as to provide a critical visual back-up to verbal 
presentations.   
 

2. Requiring students to turn in an outline before writing an assignment, allowing faculty time to 

emphasize even more the elements entailed in critical thinking 

 

3. Giving students more practice through more informal in-class writing and discussion. 

 

4. Spending more time discussing certain, more difficult concepts prior to testing students and their 

understanding of the same would improve their ability to understand them.   

 

5. Providing students more space in an examination to answer questions to afford students the 

opportunity to more thoroughly demonstrate their understanding of concepts. 
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6. Changing some examination questions to research paper assignments or fieldwork based assignments 

to afford students the opportunity to more thoroughly demonstrate their understanding of concepts. 

 

7. Provide students with more accounts of fieldwork written by anthropologists of the different schools. 

 

8. Spend more time discussing the assignments in class and providing examples of past students’ work 

who submitted extraordinary work. 

 

9. Discussing the results of examinations and other major graded assignments in class. 

 

10. Increasing and improving explanations of the importance of using faculty feedback on earlier 

assignments to improve work on future assignments. 

 

11. Encouraging students to use the Learning Center’s English workshops and tutoring. 

 

12. Providing students with more background in anthropological theory and methods. 

 

13. Looking for alternative, outside of the classroom, opportunities for students to practice what they are 

learning. 

14. Making use of structured brief definitions and questions over the length of the course, plus explicit 

feedback for each. 

 

15. Integrating peer review in the classroom. 

  

On a final note, realistically the assessment results also reflect other things.  The SAC is firm in its belief that 

while faculty make every effort to maintain rigorous overall academic, discipline-specific, and Portland 

Community College standards, each student experiences their education differently.  Life circumstances, 

personal choices, and academic hurdles present our students with challenges.  Is, for example, “encouraging 

students to use the Learning Center’s English workshops and tutoring” smart?  Absolutely.  Will students listen 

to our encouragement?  Sometimes, and those who do not will continue to score low in assessment.  Will 

“spending more time discussing certain, more difficult concepts prior to testing students” actually “improve 

their ability to understand” them?  Yes, yet some students are not academically prepared from the start or 

may be unwilling to engage with the concepts at all. 

 

In addition, there were barriers in the assessment process and analysis of the results.  While almost the entire 

faculty participated in the assessment process, one part-time faculty member did not because of other 

commitments (and they did not respond to emails).  Of the faculty who did participate in the process, there 

were a few who were very resistant and who consistently pushed back.  These faculty members’ participation 

was perfunctory at best and regardless of the help offered by Scott McBeth or Michele Wilson their 

participation could not be persuaded to be more enthusiastic or meaningful.   
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Analysis of the results rested solely with the SAC assessment coordinator, Michele Wilson (a part time faculty 

member).  She was asked by the Division Dean, Loretta Goldy, to take on the assessment responsibility in June, 

2012, because the new SAC Chair was uninterested in having anything to do with the process.  Also, Michele 

had a lot of former experience with assessment during her 15 years working at another Oregon community 

college.  It should be noted however that the former SAC chair, Mary Courtis, and Loretta, were supportive and 

always available to answer questions.  Mary was integral to helping Michele understand previous SAC 

assessment, and choosing which Institutional Outcomes to assess in 2012-2013. 

 

 

 

 

 

 



 

 

 

 

 

 

 

Appendix A:  Core Outcome Assessment Sample Worksheets 

 These worksheets were distributed to Anthropology faculty  

participating in assessment. 

 Faculty filled them in while assessing student work.   

 Faculty completed worksheets can be found in Appendices B and C. 

 



Learning Outcomes Assessment Worksheet for Outcome Critical Thinking and Problem Solving 

For class:_____________________________________   

Campus:______________________________________  

___________________________ Term, 201__________ 

Instructor:  ____________________________________ 

 

Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR (B) use 

appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 

 

 

 
This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 
 
Assignment Objectives (provide a summary of the assignment): 
 
Assessment Methods (including steps taken to ensure that results are reliable): 
 
What students did (provide a detailed description of how the students completed the assignment): 
 
Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 
 
Rationale (why was this group of students or course chosen): 
 
Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward improving 
students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 
 
Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful  results): 
 

Assessment Perspective 

For (A) above 

Emerging (1) 

Recognizes the components of an argument  

Developing (2) 

Partially articulates a logical component of a 

logical argument  

Mastering (3) 

Fully articulates the components of a 

logical argument  

Direct:  My assessment based 

on the assignment 

      

Assessment Perspective 

For (B) above 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

      



Learning Outcomes Assessment Worksheet for Outcome Professional Competence 
For class:_____________________________________   
Campus:______________________________________  
___________________________ Term, 201__________ 
Instructor:  ____________________________________ 

 

 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to enter and succeed in (A) a defined 

profession or (B) advanced academic program. 

 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

Assignment Objectives (provide a summary of the assignment): 

Assessment Methods (including steps taken to ensure that results are reliable): 

What students did (provide a detailed description of how the students completed the assignment): 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

Rationale (why was this group of students or course chosen): 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward improving 

students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful  results):

Assessment Perspective 

For (A) above 

Emerging (1) 

Uses some aspects of Standard English 

correctly  

Developing (2) 

Uses most aspects of Standard English correctly  

Mastering (3) 

Uses all aspects of Standard English 

correctly  

Direct:  My assessment based 

on the assignment 

      

Assessment Perspective 

For (B) above 

Emerging (1) 

Shows a beginning understanding of how to 

use anthropological terminology 

Developing (2) 

Shows an intermediate understanding of how 

to use anthropological terminology   

Mastering (3) 

Shows a full understanding of how to use 

specific anthropological terms   

Direct:  My assessment based 

on the assignment 

      



 

 

 

 

 

 

 

Appendix B: Completed Assessment Worksheets for Outcome Critical Thinking and Problem Solving 



Learning Outcomes Assessment  

For class: ATH 103, Introduction to Cultural Anthropology 

Campus:  Southeast 

Winter Term, 2013 
 

Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR 

(B) use appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 

 

(A) was assessed: 

 
This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 
A proper answer to this essay question depended upon making analytical connections between the events depicted in the ethnographic film: 
“The Feast,” and the broader, overall cultural context of the society depicted (the Yanomamo of the Orinoco watershed, Venezuela).  Thus these 
essay responses measured analytical abilities, as well as one’s argumentative style (in terms of constructing the argument, and proper support 
for one’s position, etc.) 
 
Assignment Objectives (provide a summary of the assignment): 
A working analysis of a particular Yanomamo social event (the event in question was a “peace-making” feast held between two villages that had 
previously been at war).  My specific questions were:   

 Describe and discuss the Yanomamo exchanges demonstrated in the film “the Feast.”   

 What were the broad lessons apparent in this film regarding the goals of exchange in general?   

 What did your instructor identify as the “macro” level of exchange depicted in the “The Feast” (detail this out in terms of the actual 
actions engaged in by the participants)? 

 What were the “micro” aspects of exchange”?   

 What were the apparent functions of EACH level of exchange?  Discuss in detail. 
 
Assessment Methods (including steps taken to ensure that results are reliable): 
Reading responses several times.  Comparing the other, “similar-quality” responses. 
 
 
 
 

Assessment Perspective 

For (A) above 

Emerging (1) 

Recognizes the components of an argument  

Developing (2) 

Partially articulates a logical component of a 

logical argument  

Mastering (3) 

Fully articulates the components of a 

logical argument  

Direct:  My assessment based 

on the assignment 

35% (n=6)  41% (n=7)  24% (n=4) 



What students did (provide a detailed description of how the students completed the assignment): 
Generally, they “set the scene,” then engaged in some analysis of the events depicted in the film, (usually mirroring the categories that I 
specifically asked about in my extended questions.”  The best responses were better at working back and forth between the general and the 
particular -= and then concluding on a more general note. 
 
Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 
All of the students in the class that answered the Yanomamo question about “the Feast.” 
 
Rationale (why was this group of students or course chosen): 
These students provide an independent “check” on the results from other campuses (especially since this is the first year we have offered 
Anthropology at the SE Campus). 
 
Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 
improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 
One possible change in approach would be to outline out the various component interrelationships on the chalkboard as I am discussing these 
analytical scenarios, so as to provide a critical visual back-up to my verbal presentation.  I generally already do this for some of my presentations, 
but perhaps it would help to sketch out the key points from films in this way too. 
 
Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results): 
(left blank) 



Learning Outcomes Assessment  

For class: ATH 103, Introduction to Cultural Anthropology   

Campus:  Sylvania 

Winter Term, 2013 
 

Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR 

(B) use appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 

 

(A) was assessed: 

 
This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 
A proper answer to this essay question depended upon making analytical connections between the events depicted in the ethnographic film: 
“The Feast,” and the broader, overall cultural context of the society depicted (the Yanomamo of the Orinoco watershed, Venezuela).  Thus these 
essay responses measured analytical abilities, as well as one’s argumentative style (in terms of constructing the argument, and proper support 
for one’s position, etc.) 
 
Assignment Objectives (provide a summary of the assignment): 
A working analysis of a particular Yanomamo social event (the event in question was a “peace-making” feast held between two villages that had 
previously been at war).  My specific questions were:   

 Describe and discuss the Yanomamo exchanges demonstrated in the film “the Feast.”   

 What were the broad lessons apparent in this film regarding the goals of exchange in general?   

 What did your instructor identify as the “macro” level of exchange depicted in the “The Feast” (detail this out in terms of the actual 
actions engaged in by the participants)? 

 What were the “micro” aspects of exchange”?   

 What were the apparent functions of EACH level of exchange?  Discuss in detail. 
 
Assessment Methods (including steps taken to ensure that results are reliable): 
Reading responses several times.  Comparing the other, “similar-quality” responses. 
 
 
 
 

Assessment Perspective 

For (A) above 

Emerging (1) 

Recognizes the components of an argument  

Developing (2) 

Partially articulates a logical component of a 

logical argument  

Mastering (3) 

Fully articulates the components of a 

logical argument  

Direct:  My assessment based 

on the assignment 

54% (n=7)  15% (n=2) 31% (n=4) 



What students did (provide a detailed description of how the students completed the assignment): 
Generally, they “set the scene,” then engaged in some analysis of the events depicted in the film, (usually mirroring the categories that I 
specifically asked about in my extended questions.”  The best responses were better at working back and forth between the general and the 
particular -= and then concluding on a more general note. 
 
Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 
All of the students in the class that answered the Yanomamo question about “the Feast.” 
 
Rationale (why was this group of students or course chosen): 
This was one of several courses chosen by the SAC (determined that many courses should be assessed at as many PCC locations as possible). 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 
improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 
One possible change in approach would be to outline out the various component interrelationships on the chalkboard as I am discussing these 
analytical scenarios, so as to provide a critical visual back-up to my verbal presentation.  I generally already do this for some of my presentations, 
but perhaps it would help to sketch out the key points from films in this way too. 

 
Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results): 
[left blank] 
 

 



Learning Outcomes Assessment  
For class: ATH 207, Concepts of Culture  

Campus: Cascade  
Spring Term, 2013 

 
Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR (B) use 

appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 

 

(B) was assessed: 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

It required students to demonstrate their awareness of culture and social structure to describe, analyze and interpret a social problem and 

solution(s) to it.  

 

Assignment Objectives (provide a summary of the assignment): 

The purpose was to practice critical thinking by selecting and applying anthropological concepts to contemporary life.  This included comparing 

concepts for their effectiveness in finding solutions. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

I read each paper twice.  In the first reading I examined the paper for significant points, support for them, and use of two contrasting approaches 

to analysis that they had studied—explication and explanation.  In the second reading I evaluated the clarity and reasonableness of the main 

argument and reviewed and added to my feedback.  Then I assigned an assessment score.  

 

What students did (provide a detailed description of how the students completed the assignment): 

The assignment was to use concepts from the course to demonstrate an awareness of culture and social structure to describe, analyze and 

interpret a social problem and solution or solutions to it.  Instructions included:  use logic, evidence and compassion to depict the issue; identify 

causes, effects and/or related factors; propose and discuss solutions; evaluate the anthropological concepts for their usefulness in 

Assessment Perspective 

(for B above) 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

31% (n=4)   15% (n=2) 55% (n=7) 



understanding and solving the problem.  Thus the assignment involved thinking critically not only about the problem but also about the 

effectiveness of ideas from anthropology for finding solutions.  

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

The target was a class of 17 students; 13 (76%) submitted papers.  All 13 were assessed. 

 

Rationale (why was this group of students or course chosen): 

This course engages students in intentionally using components of critical thinking.  I try to teach them that solving problems by using theories, 

logic and evidence is an essential skill, transferable to civic, professional and personal life.   Also, this was one of several courses chosen by the 

SAC (determined that many courses should be assessed at as many PCC locations as possible) 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Next time I plan to:  1) require students to turn in an outline before writing the assignment, allowing me emphasize even more the elements 

entailed in critical thinking; 2) give students more practice on each element through more informal in-class writing and discussion. 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

Next time I could review the answers an additional time before assigning a final score.   

 

 



Learning Outcomes Assessment  

For class:  ATH 103, Introduction to Cultural Anthropology 

Campus:  Sylvania 

Fall Term, 2012 
 

Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR 

(B) use appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 
 

 (B) was assessed: 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

A major issue confronting many cultures is how to encourage and to manage diversity.  In the United States, there are diversity initiatives that 

have been instituted in social, corporate, political, and academic arenas for many years.  These initiatives were born from our society’s recognition 

that many institutionalized and personally-held beliefs about people who are different than the established majority are discriminatory and biased, 

thus creating a barrier to diversity initiatives.   It is believed that in order to be more united as a people, to improve our relationships with other 

nations, and to enrich the experiences of citizens we must improve everyone’s ability to tolerate, understand, and embrace difference.   

 

The aforementioned discrimination is a direct result of a larger cultural challenge known as ethnocentrism (a belief that one’s culture is superior).  

Most people are ethnocentric because they are raised in a single culture and never learn about others, so it is logical to them that their way of life is 

natural and correct.  Conversely, in anthropology, cultural relativity (the perspective that any aspect of a culture must be viewed and evaluated 

within the context of that culture, and that there is no one culture that is superior to another) is a cross-cultural and interdisciplinary tool that has 

been proven to be effective in helping people to recognize their ethnocentrism, thus opening them up to experience more diverse ways of life and 

attitudes.  In my class, I emphasize methods for recognizing ethnocentrism and engaging in culturally relative dialogue in all class activities, 

homework assignments, lecture discussions, and examinations.   

 

In an examination, I asked the students to demonstrate their ability to be culturally relative while addressing a contemporary cultural issue.   I 

believe that I can therefore evaluate how well they “used appropriate methods of reasoning [unbiased, or culturally relative] to develop creative 

and practical solutions to personal, professional and community issues.”  

 

Assignment Objectives (provide a summary of the assignment): 

The question asked:  What is a controversial issue (cultural practice) that requires cultural understanding in order to accurately assess whether it 

is involves unacceptable human rights violations?  For example, the Holocaust was clearly unacceptable; but in many culture there are 

allowances for murder.   

Assessment Perspective 

(for B above) 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

14.8% (n=4)  59.2% (n=16)  26% (n=7)  



 

To effectively answer the question, students needed to incorporate anthropological concepts to illustrate a scholarship of the information that 

they learned about Cultural Relativity, Ethnocentrism, and Universal Humans Rights.  They could not use outside resources, but instead were to 

only draw directly from data discussed during lectures and from required readings on the subject.   

 

Assessment Methods (including steps taken to ensure that results are reliable): 

Students’ meeting of this outcome was measured by… 

…reading through responses three times ( 1) free read, 2) graded read, and 3) graded read re-check) 

…grading for a critical understanding of cultural relativity and ethnocentrism (did they use the terms?  Correctly?) 

…grading for a clear and thorough discussion of a controversial issue (did they underscore a specific one?  Did they choose an actual 

controversial issue – as opposed to something they personally take issue with?) 

…grading for a demonstration of an understanding of what constitutes a violation of human rights (does the controversial issue in fact relate to 

what some would constitute a violation of human rights – as opposed to something that may be morally reprehensible but that does not violate 

a person rights according to the standards established in the Geneva Convention) 

 

What students did (provide a detailed description of how the students completed the assignment): 

Students identified what they believed to be a controversial issue (cultural practice) that may inspire human rights’ violation accusations.  Then, 

using the space provided (for about 120-130 word response), they discussed why the issue deserves cultural understanding by explaining how 

the issue is culturally relative (and therefore valuable) to the culture that practices it.  They also discussed why people believe the cultural 

practice to be a violation of human rights. 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

100% (n=28); the Examination is required and therefore I was able to assess all students’ work (and all of them showed up!) 

 

Rationale (why was this group of students or course chosen): 

These students were selected because they represented the most unbiased group (total number of students who completed the Midterm 

Examination without regard for gender, age, ethnicity, etc.).  Also, this was one of several courses chosen by the SAC (determined that many 

courses should be assessed at as many PCC locations as possible). 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

The assignment that was measured appeared as one question in the midterm examination.  Logically, many students would only have a midterm 

(or halfway) understanding of cultural relativity and ethnocentrism.  It may be possible that spending another five weeks with the concepts 

would improve their ability to understand them.   

 



In addition, student responses to the question “What is a controversial issue (cultural practice) that requires cultural understanding in order to 
accurately assess whether it is involves unacceptable human rights violations?  For example, the Holocaust was clearly unacceptable; but in 
many culture there are allowances for murder” were limited by space (about 120-130 words) and by the fact that it was part of an examination 
and not the examination.  The question can certainly be addressed at much more length and independent of other questions, therefore I 
imagine an essay or research paper assignment would afford students a more thorough opportunity to demonstrate their understanding of 
these concepts and to better meet the outcome “use appropriate methods of reasoning to develop creative and practical solutions to personal, 
professional and community issues.” 
 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

Peer review is a tool that has been proven to enhance learners’ response to and retention of information.  If the question was changed from an 

examination-based evaluation to an essay or research paper assignment, I imagine that having students evaluate each other’s work would prove 

more meaningful and ultimately move some students from “Emerging” to “Developing” and others from “Developing” to “Mastering.”   



Learning Outcomes Assessment  

For class:  ATH 102, Introduction to Archaeology and Prehistory 

Campus:  Sylvania 

Fall Term, 2012 

 

Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR 

(B) use appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 
 

 (B) was assessed: 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

In a class activity (I call them “Labs”), I asked the students to demonstrate their ability to interpret cultural meaning by applying three theory 
models to artifacts.   I believe that I can therefore evaluate how well they “used appropriate methods of reasoning [unbiased, or culturally 
relative] to develop creative and practical solutions to personal, professional and community issues.”  
 
Assignment Objectives (provide a summary of the assignment): 

The lab directed students to analyze and to find meaning in artifacts by applying three theory models reviewed in class, required reading, and 

video.  They were asked to analyze two artifacts during the Lab, applying the three theory models to each.  Students worked in groups of 5 or 6, 

and were required to engage in meaningful discussion about how to apply the theories to the artifacts that I assigned to them.  Individually, but 

based on their group discussion, students reported their results in a worksheet.  Then, they were asked to submit a written Lab Evaluation where 

they answered the following questions: 

 

 Which of the theoretical approaches did you feel the most comfortable working with?  Why?   

 Which did you feel challenged the most by?  Why? 

 Which of the artifacts did you feel the most comfortable interpreting?  Why?   

 Which challenged you the most?  Why? 

 How does the application of theory to an artifact increase our understanding of the past (essentially, why is it beneficial)? 
 

Assessment Perspective 

(for B above) 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

23% (n=7)  50% (n=15)  27% (n=8) 



To effectively answer the questions, students were to provide an in-depth written description of how they used the theories, and then the 

challenges and successes they encountered doing the same. 

Assessment Methods (including steps taken to ensure that results are reliable): 

Students’ meeting of this outcome was measured by… 

 

…reading through responses three times ( 1) free read, 2) graded read, and 3) graded read re-check); 

…grading for thoroughness in their responses to all evaluation questions; 

…grading for their application of the theories to each artifact;  

…grading for the omission of a discussion of the theories; and, 

…grading for the level of detail they used in their application of the theories to each artifact. 

 

What students did (provide a detailed description of how the students completed the assignment): 

Working in groups, and using the text book and lecture notes about archaeological theory, students 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

100% (n=29); the Lab is required and therefore I was able to assess all students’ work (and all of them showed up!) 

Rationale (why was this group of students or course chosen): 

These students were selected because they represented the most unbiased group (total number of students who attended class on the day that 

the Lab was conducted and who completed the Lab, without regard for gender, age, ethnicity, etc.; one student was absent and did request an 

opportunity to make up the assignment).  Also, this was one of several courses chosen by the SAC (determined that many courses should be 

assessed at as many PCC locations as possible) 

 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

I believe that reiterating the importance of being detailed in their writing will help.  While rotating between groups working on the Lab, I need to 

spend more time reviewing their work as it is in progress (commenting on areas that require more detail, etc.).  I have found that when I do this, 

students’ learning improve.  I have not, however, been consistent in this area.   Also, spending more time meeting with groups as they engage in 

the Lab will allow them time to ask questions.  Currently, I rotate from group to group throughout the lab, spending between 5 and 10 minutes a 

rotation and usually visiting each group at least twice.  Sometimes, students are “on a roll” and prefer to go at it themselves without my help.  

Other times, students prefer I walk them through the process step-by-step, over and over.    I need to find a better balance so that every student 

has an equitable share of instruction time.  

 

 



Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

The same activity appears on the final examination, though students are expected to complete it alone (which is a disadvantage for some 

students because they do not have the help of a group as in the lab).  While I make every effort to encourage students to include their 

experiences in the lab in their studying for the final examination,  perhaps I need to emphasize it more and maybe even offer an after class 

session for those students who believe that their understanding of the concepts would benefit from the same. 



Learning Outcomes Assessment  

For class: ATH 103, Introduction to Cultural Anthropology  

Campus:  Sylvania 

Winter Term, 2013 

 

Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR 

(B) use appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 
 

(B) was assessed: 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

In a Class Activity, I asked the students to demonstrate their awareness of cultural longevity and ultimately how cultural change works by 

addressing a hypothetical issue, but nonetheless relevant in the context of culture change.  I believe that I can therefore evaluate how well they 

“used appropriate methods of reasoning [unbiased, or culturally relative] to develop creative and practical solutions to personal, professional and 

community issues.”  

 

Assignment Objectives (provide a summary of the assignment): 

In a Class Activity, students were asked to consider the following scenario:   

Suppose that health care workers from a technologically advanced society have come to your community.  They tell you that they 

have overwhelming scientific evidence that sitting on the typical North American toilet is bad for your circulation and is an 

unnatural position for a bowel movement.  Sitting and the unnecessary straining that often results is a primary cause of piles 

(hemorrhoids).  Squatting with legs bent and weight on flat heels (as is the tradition in a good number of world cultures) is how 

you should take care of bodily elimination.  (The raised toilet would have to be replaced with a hole in the bathroom floor.  To 

accommodate North American sanitary requirements a lid could be designed to drop over the hole when not in use.)  

 

 

 

Assessment Perspective 

(for B above) 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

7% (n=2)  65.5% (n=19) 27.5% (n=8) 



Assessment Methods (including steps taken to ensure that results are reliable): 

Students’ meeting of this outcome was measured by… 

 

…reading through responses to questions (outlined below) three times ( 1) free read, 2) graded read, and 3) graded read re-check) 

…reading through their notes on Foster’s research and from the text chapter on Cultural Change (which they were required to bring) 

…reading through their group meeting notes, and group “Cultural Barrier Plan”  

…grading for their use of anthropologically terminology that is relevant to culture change conversations 

…grading for their correct reference to Foster’s research and the terminology he uses when labeling a “barrier” to change, particularly in their 

answers to Questions 1 and 2 (below) 

…grading for their correct reference to other anthropology citations regarding cultural change projects, particularly in their answer to Question 3 

(below) 

 

What students did (provide a detailed description of how the students completed the assignment): 

To prepare for the Activity, I provided students with background research completed by George Foster in the 1960’s on “Cultural Barriers to 

Change.”  They were instructed to take notes on his research and bring them to class, along with their notes from the text chapter on Cultural 

Change.  Students were provided the aforementioned “Scenario” and then asked to answer the following questions: 

 

1. Discuss what cultural barriers (from Foster’s research) might play a role in the rejection by you and your peers of this attempt at culture 

change.   

2. How would you go about changing people’s attitudes and behaviors? 

3. Compare this scenario to another one where a dominating culture (e.g., U.S.) has tried to introduce a “better way of doing things” to 

another culture and has confronted barriers to changing their attitudes. 

 

First, I asked all students to squat for one minute.  After they worked the laughter and looks of “seriously?” out of their systems, I explained that 

it was important for them to get a feel for what the new toilet would require North Americans to do.  I asked them to think about how they were 

feeling while in the squat position from a physical perspective (e.g., what muscles are being used, what hurts, etc.) and from a social perspective 

(e.g., do they feel any anxiety about or vulnerability while squatting, etc.). 

Each student, alone, then used their notes and knowledge gained from reading the text and in-class lectures regarding how anthropologists 

investigate and report change to answer these questions in as much detail as they could given a time limit (half hour).  Then, students were 

placed in groups of four to share their results with each other while taking notes about other students’ ideas on a worksheet.  Students worked 

together to synchronize their answers to present to the class.  After each group presented their “Cultural Barrier Plan” to the class, the entire 

class freely remarked on everyone’s ideas until the discussion was exhausted (because of time, and other limits to continuing the conversation 

such as acumen-level for this specific area of research). 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

96% (n=29); the Activity is required and all but one student completed it (a student was absent and did not make up the Activity) 



 

Rationale (why was this group of students or course chosen): 

These students were selected because they represented the most unbiased group (total number of students who attended the class on the day 

the activity was scheduled and who completed the activity, without regard for gender, age, ethnicity, etc.).  Also, this was one of several courses 

chosen by the SAC (determined that many courses should be assessed at as many PCC locations as possible). 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

I believe that a real experience with the “new” toilet would be help students to further understand North American’s resistance to changing 

toilets (and ultimately  would help them to evaluate Foster’s “barriers to change” in more meaningful ways).  Also, having the opportunity to 

interview or to survey Americans about the topic/scenario would further enhance students’ grasp of the issue (and offer them practical 

anthropological field experience).  Three students had either grown up in a place that regularly used a squatting toilet or had at least one 

experience with the same while travelling abroad.  Their insights proved invaluable to the other students, but theirs’ were only three 

perspectives and did not provide a complete enough narrative to create a mature “Cultural Barrier Plan.” 

 

In addition, the creation of a group “Cultural Barrier Plan” was limited by time (about an hour and a half total).  The issue can certainly be 
addressed at much more length.  And based on the limits students encountered in answering some of the questions, I believe that more in-
depth analysis needs to be integrated in lecture (via video or discussion) and in student work in advance of class (by providing them scenario a 
few days beforehand they can complete some foundational research), and even including environmental engineering research may prove useful.   
 
The Activity was completed on the last day of class to coincide with the end of the term readings on culture change.  I don’t anticipate changing 
this in the future because while their ability to fully grasp cultural barriers is limited it is much more developed week 10 than at any other time in 
a term (because the students have spent 10 full weeks accumulating knowledge of and practicing anthropology). 
 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

Peer review is a tool that has been proven to enhance learners’ response to and retention of information.  While there is already peer review in 

place at a small group and whole-class levels, a refinement of the whole-class review phase may be necessary.  For example, I noted that groups 

prepare “Cultural Barrier Plans” and present them to the class, and the class in turn informally comments on the group’s ideas.  I can see how 

creating a method of more formal evaluation (e.g., a form meant to assess how well groups addressed the scenario that would be completed by 

other class members) would create richer results that groups could then reflect upon and even use to finalize their Plans.  In doing so, it makes 

sense that some students would move from “Emerging” to “Developing” and others from “Developing” to “Mastering.”  



 

Learning Outcomes Assessment 
For class:  ATH 207, Cultural Anthropology-Culture Concepts 

Campus: Sylvania 
Fall Term, 2012 

 
Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR (B) use 

appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 

 

(A)  and (B) were assessed: 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

Midterm Essay 

 

Assignment Objectives (provide a summary of the assignment): 

Students were asked to write an essay evaluating how fieldwork was conducted by researchers in different anthropological schools and identify 

the advantages and limitations of each approach to understanding culture. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

Read essays twice 

Assessment Perspective 

For (A) above 

Emerging (1) 

Recognizes the components of an argument  

Developing (2) 

Partially articulates a logical component of a 

logical argument  

Mastering (3) 

Fully articulates the components of a 

logical argument  

Direct:  My assessment based 

on the assignment 

21.7% (n=5)  61% (n=14)  17.3% (n=4)  

Assessment Perspective 

For (B) above 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

21.7% (n=5) 61% (n=14) 17.3% (n=4) 



 

What students did (provide a detailed description of how the students completed the assignment): 

1.  Reviewed essay questions 

2. Wrote response using notes, readings, and information from outside resources 

3. Edited and refined essay before submitting it 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

All students in the class 

 

Rationale (why was this group of students or course chosen): 

One of several courses chosen by the SAC (determined that many courses should be assessed at as many PCC locations as possible). 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Provide students with more accounts of fieldwork written by anthropologists of the different schools. 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

[left blank] 



Learning Outcomes Assessment  
For class:  ATH 103, Introduction to Cultural Anthropology 

Campus: Distance Learning 
Winter Term, 2013 

 
Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR (B) use 

appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 

 

(A)  and (B) were assessed: 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

Norm violation paper. 

 

Assignment Objectives (provide a summary of the assignment): 

Students were asked to violate a norm in American cultures for one day and record internal and external sanctions they received. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

Read papers twice 

 

 

 

Assessment Perspective 

For (A) above 

Emerging (1) 

Recognizes the components of an argument  

Developing (2) 

Partially articulates a logical component of a 

logical argument  

Mastering (3) 

Fully articulates the components of a 

logical argument  

Direct:  My assessment based 

on the assignment 

22% (n=7)  52% (n=16)  26% (n=8)  

Assessment Perspective 

For (B) above 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

22% (n=7) 52% (n=16) 26% (n=8) 



 

What students did (provide a detailed description of how the students completed the assignment): 

1) Picked a norm to violate; 

2) Decided on a way to violate it; 

3) Violated it for one day and recorded number and type of sanctions; 

4) Reflected on experiences and what they learned about culture 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

All students in the class 

 

Rationale (why was this group of students or course chosen): 

One of several courses chosen by the SAC (determined that many courses should be assessed at as many PCC locations as possible); allows for a 

comparison with on campus classes 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Spend more time discussing the assignment in class and providing examples of past norm violations of other students 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

[left blank] 

 



Learning Outcomes Assessment  
For class:  ATH 235, Survey of Prehistoric Mexico and Central America 

Campus: Sylvania 
Winter Term, 2013 

 
Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR (B) use 

appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 

 

(A)  and (B) were assessed: 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

I was asked to.  

 

Assignment Objectives (provide a summary of the assignment): 

 Midterm and Final exam. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

 Objective and short essays examination. 

 

What students did (provide a detailed description of how the students completed the assignment): 

Wrote short essays and selected correct answer on objective questions. 

 

Assessment Perspective 

For (A) above 

Emerging (1) 

Recognizes the components of an argument  

Developing (2) 

Partially articulates a logical component of a 

logical argument  

Mastering (3) 

Fully articulates the components of a 

logical argument  

Direct:  My assessment based 

on the assignment 

33.3% (n=4)  16.7% (n=2)  50% (n=6)  

Assessment Perspective 

For (B) above 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

33.3% (n=4)  16.7% (n=2)  50% (n=6)  



 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

 12 students took the exam. 

 

Rationale (why was this group of students or course chosen): 

My class consisted of 12 students; also this is one of several courses chosen by the SAC (determined that many courses should be assessed at as 

many PCC locations as possible). 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

 None. 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

 [left blank] 

 



  
Learning Outcomes Assessment  

For class:  ATH 232, Native North Americans 
Campus: Sylvania 
Fall Term, 2012 

 
Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR (B) use 

appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 

 

(A)  and (B) were assessed: 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

Objective exams have proven to be an effective indicator of information retention. 

 

Assignment Objectives (provide a summary of the assignment): 

Pass the exam. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

Objective exams.  Two midterms (30% each).  One final (40%). 

 

 

Assessment Perspective 

For (A) above 

Emerging (1) 

Recognizes the components of an argument  

Developing (2) 

Partially articulates a logical component of a 

logical argument  

Mastering (3) 

Fully articulates the components of a 

logical argument  

Direct:  My assessment based 

on the assignment 

46.7% (n=7) 33.3% (n=5) 20% (n=3) 

Assessment Perspective 

For (B) above 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

46.7% (n=7) 33.3% (n=5) 20% (n=3) 



 

What students did (provide a detailed description of how the students completed the assignment): 

Students marked answers on “Scantron” form. 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

100% 

 

Rationale (why was this group of students or course chosen): 

Total coverage; and, this is one of several courses chosen by the SAC (determined that many courses should be assessed at as many PCC 

locations as possible). 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

None. 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

None. 



Learning Outcomes Assessment  

For class:  ATH 101, Introduction to Physical Anthropology 

Campus:  Sylvania 

Fall Term, 2012 
 

Outcome Assessed:  Critical Thinking and Problem Solving:  (A)  Identify and investigate problems and evaluate information and its sources, OR 

(B) use appropriate methods of reasoning to develop creative and practical solutions to personal, professional and community issues. 
 

 (B) was assessed: 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

Student perceptions of the effects of racism in relation to learn cultural premises. 

 

Assignment Objectives (provide a summary of the assignment): 

AAA questionnaires about race and racism. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

1.  Questionnaires at start and end of course; 

2. Matching and assessing against final grade 

 

What students did (provide a detailed description of how the students completed the assignment): 

Above plus discussion and topics in course 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

24 total students 

 

Rationale (why was this group of students or course chosen): 

Available anthropology class.  Also, this was one of several courses chosen by the SAC (determined that many courses should be assessed at as 

many PCC locations as possible). 

Assessment Perspective 

For (B) above 

Emerging (1) 

Exhibits a beginning awareness of culture to 

understand human behavior 

Developing (2) 

Demonstrates an intermediate awareness of 

culture to understand human behavior   

Mastering (3) 

Demonstrates a full awareness of culture 

to understand human behavior   

Direct:  My assessment based 

on the assignment 

20.8% (n=5) 41.7% (n=10) 37.5% (n=9) 



Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Discussion of the results (final week);  from Questionnaire in Week 11 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

Possible discussion of themes (Questionnaire) in Week 2



 

 

 

 

 

 

 

 

 

 

 

Appendix C:  Completed Assessment Worksheets for Outcome Professional Competence  



Learning Outcomes Assessment  

For class: ATH 103, Introduction to Cultural Anthropology   

Campus: Sylvania  

Winter Term, 2013 
 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to (A) enter and succeed in a defined 

profession , OR (B)  advanced anthropology program  (e.g., anthropology). 

 

(A)  was assessed: 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

The assignment required many writing abilities and skills important for success in the professional and civic world.  The purpose was to create a 

clearly organized, thoughtful report on one’s own ethnographic field research.   Students demonstrated their competence level in:  writing 

mechanics; use of vocabulary (including professional terminology); structuring a paper in sections representing elements of the scientific 

method; and expressing meanings of behavior and beliefs.    

 

Assignment Objectives (provide a summary of the assignment): 

The objectives were for students to:  1) create knowledge themselves in order to experience the way humans do not simply discover, but 

construct, knowledge; 2) have the experience of conceiving, planning, carrying out and writing a report on their own fieldwork, following 

academic writing conventions. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

First I read the paper and made notes on the writer’s use of required elements, including clear and correct: 1) content ( ideas and information); 

sections (title, introduction, description, analysis and interpretation, conclusion, and implications; 3) formatting; 4) mechanics (punctuation, 

spelling and paragraphs) and 5) citations.  Secondly I evaluated the features above on a feedback sheet for the student.  Finally I reviewed the 

paper, my notes and the feedback sheet and determined an assessment score.   

 

 

 

 

Assessment Perspective 

For (A) above 

Emerging (1) 

Uses some aspects of Standard English 

correctly  

Developing (2) 

Uses most aspects of Standard English correctly  

Mastering (3) 

Uses all aspects of Standard English 

correctly  

Direct:  My assessment based 

on the assignment 

11% (n=2)  61% (n=11)  28% (n=5)  



What students did (provide a detailed description of how the students completed the assignment): 

Each student used an ethnographic approach to research a community and write a five-page report on the research process and the 

community’s culture and social organization.  The larger project of which this assignment was a part included a required research proposal and 

an optional preliminary report. 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

The target population was a class of 22 students.  I assessed all 18 reports submitted—82%. 

 

Rationale (why was this group of students or course chosen): 

This class was selected because it emphasizes the use of complex literacy activities—reading, writing, speaking and listening—to learn 

anthropology.  I make a point of designing the curriculum to help students improve their literacy. Also, this was one of several courses chosen by 

the SAC (determined by the requirement that many courses should be assessed at as many PCC locations as possible) 

 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

I will increase and improve:  1) my explanation of the importance of using my feedback on earlier assignments to improve work on this one or 

one like it, and 2) my encouragement for students to use the Learning Center’s English workshops and tutoring. 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

Although I am confident the assessment figures given here represent quite well students’ levels of competence, next time I might assign 

numerical values to some of features listed under “Assessment Methods” above to see if the values improve the assessment. 

 



Learning Outcomes Assessment  

For class: ATH 101, Introduction to Physical Anthropology 

Campus: Sylvania 

Winter Term, 2013 
 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to (A) enter and succeed in a defined 

profession , OR (B)  advanced anthropology program  (e.g., anthropology). 

 

(A)  and (B) were assessed: 
 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

A term paper. 

 

Assignment Objectives (provide a summary of the assignment): 

Pick a topic in Physical Anthropology (such as cloning or ethnic disease) to research in more detail. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

Read paper twice. 

 

What students did (provide a detailed description of how the students completed the assignment): 

1) Pick a topic in Physical Anthropology to research in more detail; 

2) Do research at library or on-line; 

Assessment Perspective 

(for A above) 

Emerging (1) 

Uses some aspects of Standard English 

correctly  

Developing (2) 

Uses most aspects of Standard English correctly  

Mastering (3) 

Uses all aspects of Standard English 

correctly  

Direct:  My assessment based 

on the assignment 

18% (n=6) 53% (n=18)  29%(n=10) 

Assessment Perspective 

(for B above) 

Emerging (1) 

Shows a beginning understanding of how to 

use anthropological terminology 

Developing (2) 

Shows an intermediate understanding of how 

to use anthropological terminology   

Mastering (3) 

Shows a full understanding of how to use 

specific anthropological terminology 

Direct:  My assessment based 

on the assignment 

18% (n=6)  53% (n=18) 29%(n=10) 



3) Discuss various components and theories; 

4) Come up with their own argument or conclusions based on research 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

All students in the class 

 

Rationale (why was this group of students or course chosen): 

One of several courses chosen by the SAC (determined that many courses should be assessed at as many PCC locations as possible); serves as a 

comparison with classes taught on campus 

 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Provide students with more background in anthropological theory and methods. 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

[left blank] 

  



Learning Outcomes Assessment  

For class: ATH 102, Introduction to Archaeology and Prehistory 

Campus: Sylvania 

Fall Term, 2012 
 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to enter and succeed  in (A) 

a defined profession , OR (B)  advanced academic program  (e.g., anthropology). 

 

(B)  was assessed: 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

1) Though non-anthropology majors take this course, many are anthropology majors (and some are specifically pursuing archaeology).  
While the traditional tenets of anthropology drive the curriculum, it is important to also include modern interpretations.  Traditionally, 
archaeology was wholly academic in that work was entirely researched-based and completed by tenured professors.  Today, because of 
the emergence of federal and state legislation that requires archaeology to be completed prior to federally and state funded 
construction projects, ninety-seven percent of archaeology is contract based (known as CRM).  A portion of the curriculum is therefore 
devoted to learning about CRM archaeology.  Students are introduced to what CRM is and how CRM is relevant in today’s world.  They 
are also introduced to methods of analysis and interpretation employed by all archaeologists.    
 
In an examination, I asked the students to suggest appropriate analytical and interpretive models associated with a CRM scenario.   I 

believe that I can therefore evaluate how well they “demonstrate and apply the knowledge, skills and attitudes necessary to enter and 

succeed in an advanced academic program” (in this case, anthropological archaeology) because these skills are necessary if they intend to 

be professional archaeologists in the 21
st
 century. 

 

2) The Anthropology SAC has not ever assessed this outcome and based upon the advice of my coach, and other assessment coordinators, 
we agreed that it was time. 

 

Assignment Objectives (provide a summary of the assignment): 

Students were given a development scenario, a plan map, and a list of several questions.  To effectively answer the questions, students needed 

to incorporate anthropological concepts to illustrate a scholarship of the information that they learned about general archaeological field 

methods, site identification, the basis for determining site specific field techniques, the basis for determining site significance, and some of the 

Assessment Perspective 

(for B above) 

Emerging (1) 

Shows a beginning understanding of how to 

use anthropological terminology 

Developing (2) 

Shows an intermediate understanding of how 

to use anthropological terminology   

Mastering (3) 

Shows a full understanding of how to use 

specific anthropological terminology 

Direct:  My assessment based 

on the assignment 

10.7% (n=3)  89.3% (n=25) 0 



models used by CRM archaeologists to assist developers with managing archaeological resources.  They could not use outside resources, but 

instead were to only draw directly from data discussed during lectures and from required readings on the subject.   

 

Assessment Methods (including steps taken to ensure that results are reliable): 

Students’ meeting of this outcome was measured by… 

…reading through responses three times ( 1) free read, 2) graded read, and 3) graded read re-check) 

…grading for an ability to read a map (e.g., a legend, labels, natural and cultural features, which all refer to archaeology-specific terminology) 

…grading for an understanding of the legislation (in determining significance, they needed to state that they would draw on the national criteria 

outlined in the 1966 National Historic Preservation Act by using the language appropriate to the same) 

…grading for a beginner’s understanding of how sites are evaluated and how they are managed by archaeologists (by their use of language 

appropriate to evaluation and to management of cultural resources) 

All of these criteria heavily rely on a student’s knowledge of archaeology-specific terminology, and their application of the same. 

 

What students did (provide a detailed description of how the students completed the assignment): 

Students were instructed to consider the following scenario and reference a plan map (not included in this report) to answer questions:   

 

Washington County is planning to develop several acres of their land holdings for recreational use (biking, horse-back riding, hiking, camping).  A 

portion of the proposed area of impact contains a path and a previously identified historic site, both of which are visible in the map.  Preliminary 

archaeological survey and testing, completed by a local CRM firm, revealed that archaeological remains are not confined to the historic site. 

(A)  What is meant by “positive shovel test?”; (B)  What is meant by “negative shovel test?”; (C) Circle the known historic site.; (D) What type of 
historic site is it (look carefully at the labels and draw a logical conclusion)?;  (E)  What type of additional work should be completed?  Why?;  (G) 
How will the archaeologists determine the significance of the entire area?;  (H)  What recommendations might the archaeologists make to 
Washington County, with respect to their proposed project, if they determine the project area to be significant (and therefore, the area will be 
negatively impacted by the development)? 

Students demonstrated an understanding of anthropological concepts (terminology) important to modern archaeology by  

 correctly reading a map legend (“Grid North,” “Magnetic North,” scale in meters and feet, “Test Unit,” “Positive Shovel Test,” and 
“Negative Shovel Test”),  

 delineating the site’s boundaries (drawing a circle around the site on the map), correctly reading map labels (e.g., “Depression,” “Brick-
Lined Well,” “Path,” etc.),  

 referencing relevant federal legislation (National Register Criteria under Section 106 of the 1966 National Historic Preservation Act), and  

 suggesting appropriate management plans for the development project (additional reconnaissance, ground penetrating radar, testing, 
excavation, capping the site, creating a county tourist attraction, redirecting the bike path, or any other plan that mirrors modern 
archaeological management plans).   



Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

96% (n=28); one student was absent and did not make up the Lab, and therefore I was unable to evaluate their Lab 

 

Rationale (why was this group of students or course chosen): 

These students were selected because they represented the most unbiased group (total number of students who completed the Final 

Examination, without regard for gender, age, ethnicity, etc.).  Also, this was one of several courses chosen by the SAC (determined that many 

courses should be assessed at as many PCC locations as possible). 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

The assignment that was measured appeared as one section in the final examination.  Although no students “Mastered” the section in 

assessment, most demonstrated a solid intermediate (“Developing”) understanding of the terms and how to apply them.  It makes sense that if 

(a) more time was spent practicing CRM management evaluations and plan, and (b) students were afforded the opportunity to visit a real site 

that was undergoing the same, their responses would demonstrate a stronger understanding of the process.   

 

Because ATH 102 is a survey course of prehistory and archaeology and not a class specifically designed to address CRM, and because finding time 

to visit archaeological sites is challenging during an academic term (because most terms occur before or after the prime CRM summer season), 

students will likely continue to be challenged in the same ways.  I do however continue to look for outside of the classroom opportunities, like 

visiting an archaeological site, in an effort to improve student’s connection to these data.  I will strongly consider assessing this same question in 

a summer term class, when scheduling a field visit to an active CRM archaeological project is feasible. 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

One classroom activity, or “Lab,” requires students to participate in a field survey simulation.  I take students to the woods behind PCC Sylvania 

campus and have them walk survey transects, inventory cultural resources (archaeological discoveries), and map them on grid paper.  While an 

entire class is devoted to this activity, and a follow-up Lab Evaluation is prepared by each student for a grade (whereby they answer open-ended 

questions designed to recall their field experience, their challenges, and their successes, and to delineate areas that would benefit from further 

archaeological investigations, such as conducting excavations), perhaps it is important to spend additional class time having them speculate 

about how the site may be managed by a CRM firm if the area of woods that they surveyed were slated for development.  I would be able to 

walk them through the evaluation process, and show them some working scenarios.  Then, students would have already had time prior to the 

examination to think in-depth about the process and in theory be more prepared to address the same in an examination.  I imagine that this 

extra step would move some students from “Emerging” to “Developing” and others from “Developing” to “Mastering.”   



Learning Outcomes Assessment  

For class: ATH 103, Introduction to Cultural Anthropology 

Campus: Sylvania 

Fall Term, 2012 
 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to enter and succeed in (A) 

a defined profession , OR (B)  advanced academic program  (e.g., anthropology). 

 

(A) was assessed: 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

Anthropology, as a discipline, has tended to be seen as wholly academic. It is not. To shift this attitude, anthropologists moved the 
discipline into the real world, thereby demonstrating that anthropology is useful in the day-to-day of people’s lives and work.  Many 
anthropologists today work as professionals outside of academic for companies such as Hallmark, Nike, and Whole Foods, and also 
for the Military in war zones.   One of their texts includes several articles written by anthropologists.  In a series of assignments, I 
asked students to evaluate these articles describing how they see a connection between their own lives and experiences and the 
work performed by professional anthropologists.   I believe that I can therefore evaluate how well they “demonstrate and apply the 
knowledge, skills and attitudes necessary to enter and succeed in a defined profession [in this case, anthropology].” 
 

Assignment Objectives (provide a summary of the assignment): 

Students complete five assignments throughout the term.  Each assignment asked students to read two or three articles and then respond each.  

To demonstrate their learning, students needed to have read each article thoroughly, taken notes on data relevant to a thesis, summary, and 

questions to be answered, and make direct connections between what they read in the articles and what they have learned about the meaning 

and methods of contemporary anthropology. 

Assessment Methods (including steps taken to ensure that results are reliable): 

Students’ meeting of this outcome was measured by… 

…reading through responses three times ( 1) free read, 2) graded read, and 3) graded read re-check) 

…grading for thorough and complete responses to each question 

Assessment Perspective 

(for B above) 

Emerging (1) 

Shows a beginning understanding of how to 

use anthropological terminology 

Developing (2) 

Shows an intermediate understanding of how 

to use anthropological terminology   

Mastering (3) 

Shows a full understanding of how to use 

specific anthropological terminology 

Direct:  My assessment based 

on the assignment 

17% (n=5) 13% (n=4) 70% (n=21) 



…grading for a clear connection to the work the anthropologists’ completed 

…grading for a demonstration of an understanding of the work completed by the anthropologist and how their contributes to the discipline of 

anthropology 

…grading for the use proper grammar and spelling, and the use of learned (to date) anthropological terminology 

 

What students did (provide a detailed description of how the students completed the assignment): 

Students define a thesis and then support the thesis using summary data from the article.  Then, they answer the following questions: 

 What does the text have to do with you, personally, and with your life (past, present or future)? 

 What did you learn, and how much were your views and opinions challenged or changed by this text, if at all?   Did the text 

communicate with you? Why or why not? Give examples of how your views might have changed or been strengthened (or perhaps, of 

why the text failed to convince you, the way it is). 

 Did the text communicate with you? Why or why not? Give examples of how your views might have changed or been strengthened (or 

perhaps, of why the text failed to convince you, the way it is).  

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

100% (n=30); the AA Unit Assignment is required and therefore I was able to assess all students’ work (and all of them turned it in!) 

 

Rationale (why was this group of students or course chosen): 

These students were selected because they represented the most unbiased group (total number of students who attended class on the day the 

Lab was scheduled, without regard for gender, age, ethnicity, etc.).  Also, this was one of several courses chosen by the SAC (determined that 

many courses should be assessed at as many PCC locations as possible). 

 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Before the first AA Unit is submitted for a grade, I review with the class an example of a previous student’s work that I consider “mastery” (the 

example is also posted on the Course Homepage the entire term for students to review).  I specifically underscore areas of the assignment that 

merited my assessment.  It may also be beneficial to review an example of a previous students’ work that I consider “emerging” because while I 

verbally and in writing (in the assignment guidelines) detail how to complete and how not to complete the assignments with hypothetical 

examples and some directly applicable ones, sharing with them other students’ challenges I believe would help them to imagine their work more 

clearly. 

 

It is important to note though that students complete five of these assignments.  I assessed their last one, submitted for a grade during Week 9.  

I have found that the student’s whose performance was subpar was a result of their unwillingness to put adequate effort into the assignment 

and not a result of not understanding how to complete the same. 



 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

Peer review is a tool that has been proven to enhance learners’ response to and retention of information.  If a draft copy of the first written 

assignment in the AA Unit series were required, and then class time devoted to a student-based critique session of each other’s work, targeting 

answers to questions that involve conceptual applications, I imagine some students would definitely move from “Emerging” to “Developing” and 

others from “Developing” to “Mastering.”   



 

 

Learning Outcomes Assessment 

For class:  ATH 235, Survey of Prehistoric Mexico and Central America 

Campus:  Sylvania 

Winter Term, 2013 
 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to enter and succeed in (A) 

a defined profession, OR (B) advanced academic program  (e.g., anthropology). 

 

(A)   and (B) were assessed: 
 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

I was asked to. 

 

Assignment Objectives (provide a summary of the assignment): 

Midterm and Final Exam 

Assessment Methods (including steps taken to ensure that results are reliable): 

Objective and short essays examinations 

Assessment Perspective 

For (A) above 

Emerging (1) 

Uses some aspects of Standard English 

correctly  

Developing (2) 

Uses most aspects of Standard English correctly  

Mastering (3) 

Uses all aspects of Standard English 

correctly  

Direct:  My assessment based 

on the assignment 

33.3% (n=4)  16.7% (n=2)  50% (n=6)  

Assessment Perspective 

For (B) above 

Emerging (1) 

Shows a beginning understanding of how to 

use anthropological terminology 

Developing (2) 

Shows an intermediate understanding of how 

to use anthropological terminology   

Mastering (3) 

Shows a full understanding of how to use 

specific anthropological terms   

Direct:  My assessment based 

on the assignment 

33.3% (n=4)  16.7% (n=2)  50% (n=6)  



 

What students did (provide a detailed description of how the students completed the assignment): 

Wrote short essays and selected correct answers on objective questions 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

12 students took the exam 

 

Rationale (why was this group of students or course chosen): 

My class consisted of 12 students.  Also, this was one of several courses chosen by the SAC (determined that many courses should be assessed at 

as many PCC locations as possible). 

 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

None 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

(left blank) 

 



Learning Outcomes Assessment  

For class:  ATH 103, Introduction to Cultural Anthropology 

Campus:  Sylvania 

Winter Term, 2013 
 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to enter and succeed in (A) 

a defined profession, OR (B) advanced academic program  (e.g., anthropology). 

 

(A)  and (B) were assessed: 
 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

An introductory course with focus on themes and key concepts provides a good rubric datum for measurement 

 

Assignment Objectives (provide a summary of the assignment): 

Brief essay questions through the course 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

First readings → grading → 2nd reading → regarding (as necessary) 

What students did (provide a detailed description of how the students completed the assignment): 

20 students/entire class; in-class exercises and an outside exercise; (they all wrote) 

Assessment Perspective 

For (A) above 

Emerging (1) 

Uses some aspects of Standard English 

correctly  

Developing (2) 

Uses most aspects of Standard English correctly  

Mastering (3) 

Uses all aspects of Standard English 

correctly  

Direct:  My assessment based 

on the assignment 

25% (n=5) 

 

40% (n=8) 

 

35% (n=7) 

 

Assessment Perspective 

For (B) above 

Emerging (1) 

Shows a beginning understanding of how to 

use anthropological terminology 

Developing (2) 

Shows an intermediate understanding of how 

to use anthropological terminology   

Mastering (3) 

Shows a full understanding of how to use 

specific anthropological terms   

Direct:  My assessment based 

on the assignment 

20% (n=4) 

 

35% (n=7) 

 

45% (n=9) 

 



 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

20 students (total class); all participated 

 

Rationale (why was this group of students or course chosen): 

One of several anthropology courses selected by SAC 

 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Make use of structured brief definitions and questions over the length of the course, plus explicit feedback for each. 

  

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

Less of brief essay questions on explicitly selected parts of the text, early/middle/late in the course 



Learning Outcomes Assessment  

For class:  ATH 103, Introduction to Cultural Anthropology 

Campus:  Newberg 

Fall Term, 2012 
 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to enter and succeed in (A) 

a defined profession, OR (B) advanced academic program (e.g., anthropology). 

 

(A)  was assessed: 
 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

The assignment was a paper that required students to describe and analyze social situations. 

 

Assignment Objectives (provide a summary of the assignment): 

Norm violation paper:  Students were required to pick a norm in American culture to violate and write a report about the number and types of 

sanctions they received and then reflect on what they learned about enculturation and American values. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

I read papers twice 

 

What students did (provide a detailed description of how the students completed the assignment): 

1.  Students violated a norm 

2. Students kept track of internal and external sanctions 

3. Students reflected on their experience and what it taught them 

4. Student wrote the paper 

 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

All students in the course 

Assessment Perspective 

For (A) above 

Emerging (1) 

Uses some aspects of Standard English 

correctly  

Developing (2) 

Uses most aspects of Standard English correctly  

Mastering (3) 

Uses all aspects of Standard English 

correctly  

Direct:  My assessment based 

on the assignment 

20% (n=3) 

 

66.7% (n=10) 

 

13.3% (n=2) 

  



 

Rationale (why was this group of students or course chosen): 

One of several courses chosen by the SAC (determined that many courses should be assessed at as many PCC locations as possible). 

 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

Provide more written examples of past students’ papers for students to review instead of just describing the assignment orally. 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

(left blank) 



Learning Outcomes Assessment  

For class:  ATH 232, Native North Americans 

Campus: Sylvania 

Fall Term, 2012 
 

Outcome Assessed:   Professional Competence:  Demonstrate and apply the knowledge, skills and attitudes necessary to enter and succeed in (A) 

a defined profession, OR (B) advanced academic program (e.g., anthropology). 

 

(A)  and (B) were assessed: 
 

 

 

This Learning Outcome was assessed because (provide an overview of why you believe the assignment can measure the outcome): 

Objective exams have proven to be an effective indicator of information retention. 

 

Assignment Objectives (provide a summary of the assignment): 

Pass the exam. 

 

Assessment Methods (including steps taken to ensure that results are reliable): 

Objective exams.  Two midterms (30% each).  One final (40%). 

 

What students did (provide a detailed description of how the students completed the assignment): 

Students marked answers on “Scantron” form. 

Assessment Perspective 

For (A) above 

Emerging (1) 

Uses some aspects of Standard English 

correctly  

Developing (2) 

Uses most aspects of Standard English correctly  

Mastering (3) 

Uses all aspects of Standard English 

correctly  

Direct:  My assessment based 

on the assignment 

46.7% (n=7) 33.3% (n=5) 20% (n=3) 

Assessment Perspective 

For (B) above 

Emerging (1) 

Shows a beginning understanding of how to 

use anthropological terminology 

Developing (2) 

Shows an intermediate understanding of how 

to use anthropological terminology   

Mastering (3) 

Shows a full understanding of how to use 

specific anthropological terms   

Direct:  My assessment based 

on the assignment 

46.7% (n=7) 33.3% (n=5) 20% (n=3) 



 

Student sample assessed (include sample size or percentage of targeted students, process for selection for the student sample): 

100% 

 

Rationale (why was this group of students or course chosen): 

Total coverage, and this is one of several courses chosen by the SAC (determined that many courses should be assessed at as many PCC locations 

as possible). 

 

Possible Changes for Next Time , Part 1…(as a result of assessment, what changes do you believe should be implemented by you toward 

improving students’ attainment of outcomes, such as changes in curriculum, content, material, instruction, pedagogy, etc.) 

None 

 

Possible Changes for Next Time, Part 2…(note changes to assessment methodology that you believe would lead to more meaningful results) 

None 

 



 
 

 

 

 

 

 

Appendix D:  SAC Outcome Rubric 

 Used for internal assessment. 

 Aligned with College Outcomes for 2012-2013 Assessment. 
 

 

 

 

 

 

 

 

 

 

 



 

 

 

1 In oral or written communication, students will use standard English, spelling, punctuation and grammar correctly to express their 
understanding of anthropological concepts. 
 
Emerging (1)      Developing (2)      Mastering(3) 

Uses some aspects of     Uses most aspects of     Uses all aspects of 
Standard English correctly    Standard English correctly     Standard English correctly 
 
 
2 Uses discipline specific anthropological terminology accurately. 
 
Emerging (1)      Developing(2)       Mastering(3) 

Shows a beginning     Shows an intermediate     Shows a full understanding 
understanding of how to    understanding of how to     of how to use specific 
use anthropological terminology   use anthropological terminology    anthropological terms 
 
 
3 Uses anthropological concepts to construct logical arguments. 
 
Emerging (1)      Developing (2)      Mastering (3) 

Recognizing the     Partially articulates components   fully articulates the 
components of a     of a logical argument      components of a logical 
logical argument           argument 
 
 
4 Demonstrates an awareness of the concept of culture to understand human behavior. 
 
Emerging(1)      Developing(2)       Mastering(3) 

Demonstrates a beginning    Demonstrates an intermediate    Demonstrates a full 
awareness of culture to    awareness of culture      awareness of culture to 
understand human behavior    to understand human behavior    to understand human 

behavior 
 
 
 



 
5 Uses cultural awareness to evaluate different cultural contexts. 
 
Emerging (1)      Developing(2)       Mastering(3) 

Recognizes the importance    Partially evaluates the     Fully evaluates the 
of cultural awareness to    different cultural contexts     different cultural contexts 
evaluate cultural contexts    correctly      correctly 
 
 
6 Applies a knowledge of ethnocentrism to address complex human issues within a larger cultural framework. 
 
Emerging (1)      Developing(2)       Mastering(3) 

Recognizes the importance    Demonstrates an intermediate    Fully comprehends the 
of the role of ethnocentrism in a   comprehension of the role of    role of ethnocentrism 
larger cultural framework    ethnocentrism in a larger cultural    in a larger cultural 

framework       framework 
 

7 Uses self-reflection to examine their own cultural values and compare their enculturation experiences to the pattern of 
enculturation in other societies. 
 
Emerging (1)      Developing(2)       Mastering(3) 

Recognizes the role of    Demonstrates an intermediate   Fully comprehends the 
enculturation in shaping   comprehension of the role enculturation  role of enculturation in  
personal values    plays in shaping personal values   shaping personal values 
      for themselves and others    for themselves and others 
 

8 Uses self-reflection to examine their role within their larger cultural community. 
 
Emerging (1)      Developing(2)       Mastering(3) 

Recognizes that they    Demonstrates an intermediate   Fully comprehends the 
have an impact on their   comprehension of the impact   impact that they have on 
larger cultural community   they have on their larger cultural   their larger cultural 

community      community 
 



 

9 Uses a knowledge of environmental awareness to examine human cultures and their impact upon the environment. 
 
Emerging (1)      Developing(2)       Mastering(3) 

Recognizes the role    Demonstrates an intermediate   Fully comprehends the 
human culture plays in   comprehension of the role human   role human culture 
impacting the environment   culture plays in impacting the    plays in impacting the 

environment      environment 
 

10 Applies a knowledge of human evolution in order to understand the process of environmental adaptation. 
 
Emerging (1)      Developing(2)       Mastering(3) 

Recognizes the role    Demonstrates an intermediate   Fully comprehends the 
human evolution plays   comprehension of the role human   the role human evolution 
in environmental adaptation   evolution plays in environmental   plays in environmental 

adaptation      adaptation 
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